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PREFACE. 



A ■ 

This book is not an elaborate treatis^ designed for special teach- 
ers of elocution, but a drill-book of essentials for use by teachers 
that do not make elocution a specialty. In most High and Normal 
schools, and in the advanced Grammar grades, the curriculum is so 
crowded that there is no time t(^ the special training given by 
professional teachers of elocution to select classes of private pupils. 

The time generally allotted teMi^ading and elocution seldom ex- 
ceeds that allowed foBv^orfl n^usic — ^perhaps ^ne or two hours a 
week. Hence the successAil training of large classes involves a 
gi*eat deal of concert drill; ae^d this requires the use of a suitable 
manual of principles, dirS^ctions, and drill exercises. 

This treatise owes lis existence to the difficulties met with in 
the management of a svery large High school, including a post- 
graduate Normal de^rtment, in which an honest effort has been 
made to secure "» fair degree of attention to school reading and 
elocution. 

Fully realizing the/ limitations of teachers in similar schools, I 
have endeavqrM tcTkeep within the bounds of what it is possible 
to aceomplisK without making elocution a hobby. The salient 
points of this mmd-book are |is follo*ws: 

1. It includes mdj what it is possible to take up without material 
interference wit!^ the ordinary school curriculum. 

2. It embracieg only what pupils of average ability are capable of 
comprehendiijic and mastering. 

3. It incl^ia^ a fair outfit of principles and practice for those 
who inwQd to become teachers. 

4. It caS^j^ffectively used by teachers who are not specialists 
in elocution. ^ » >^ i i\A 
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5. It contains clear and concise statements of principles and 
rules. 

6. It is characterized by the copiousness and freshness of the 
illustrative drill-examples. 

It was my good fortune, more than thirty years ago, to be a 
student under that most critical and scholarly elocutionist and Nor- 
mal-school instructor, Professor William Russell; and it is natural 
that I should follow in the steps of my revered instructor. I am also 
indebted to many excellent manuals on elocution for principles and 
examples that constitute the common stock of matter on this sub- 
ject. 

I am under obligations to the publishers of the works of Ameri- 
can authors for permission to make short extracts from their pub- 
lications, and in particular, to Houghton, Mifflin & Co., for extracts 
from Longfellow, Whittier, Holmes, Lowell, and Emerson. 

JOHN SWETT. 

San Francisco, 1884. 
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PART I. 

ORTHOPHONY AND ORTHOEPY- 



SECTION I. 



INTRODUCTORY UIXTti AND DIRECTIONS. 

L As correct proiiuiiciation is an essential of good 
reading, it . is important that pupils should acquire at 
the outset a thorough knowledge of the elementary 
sounds of the English language, and that they should 
be trained to a ready command of the organs of speech. 

2. The melody of our mother-tongue depends in a 
great measure on the fullness and purity with which 
the vowel sounds are given. The most marked provin- 
cialisms in our country consist chiefly in the peculiar 
shades of sound given to certain vowels. 

3. In high schools and normal schools, if anywhere, 
critical attention ought to be given to pronunciation. 
It is desirable that pupils should become familiar with 
the diacritical marks of the dictionary in order that 
they may be able to find, by themselves, the correct 
pronunciation of any word. 

4. It IS the object of the following lessons to train 
(1) the ear to the correct sound; (2) the voice to distinct 
enunciation; and (3) the eye to the use of diacritical 

marks. 

(11) 
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•*•*•-•• 1 • r'*. ••• •• I 

I. Hints to Teachers. 

. 1. In all short concert drill exercises, require pupils 
to stand, and to stand erect. Let the concert drill be 
preceded by a breathing exercise. 

2. Insist upon it that pupils hold the book properly 
in the left hand, high enough to bring the head erect. 

3. Ill the more difficult drill exercises, the teacher 
should first read the examples, requiring pupils to repeat 
in concert. To some extent, elocution must be taught 
by imitation, 

4. The true economy of time in vocal culture, as in 
vocal music, consists in training large numbers together. 
The concert drill lessons may be given to two or three 
hundred pupils in the assembly hall as effectively as to 
a single class in the recitation room, 

5. The concert drill in phonic spelling is designed to 
give pupils the full command of their vocal- organs, and 
also to secure accurate articulation, enunciation, and 
pronunciation. At first, it may be desirable for the 
teacher to lead the class, giving every sound clearly, 
forcibly, and distinctly. 

6. The grouped lists of words illustrating the vowel 
sounds should be pronounced distinctly and forcibly by 
the teacher, then by the class in concert, and finally, 
by individual pupils. The monosyllables in these lists 
should be spelled by sound, first by the teacher, next 
by the class in concert, and, finally, by individual pupils. 

7. Insist upon it that pupils practice every lesson, after 
it has been read in school, at home, by themselves. 

8. Impress upon pupils the fact that good reading, 
like vocal music, requires long-continued practice. 

9. Insist upon it that pupils, when reading, shall raise 
their eyes from the book when approaching the end of 
a sentence, and repeat the last five or ten words look- 
ing directly at the teacher or the class. 



SCHOOL ELOCUTION. 13 



n. Hints to Pupils. 



1. Stand erect when you read, and hold the book in 
your left hand, high enough to bring the head erect. 

2. By frequent inhalations, keep your lungs well filled 
with air. 

3. Read loud enough to be easily heard by every mem- 
ber of your class. If possible, look over the advance 
lesson before the hour of class drill. 

4. After the class drill at school, read each lesson by 
yourself at home. You can become a good reader only 
by patient and persevering practice. 

5. If you have any marked faults in reading, you 
must endeavor to correct them by self -culture out of 
school. 

6. Enter into the spirit of whatever you read, and 
read it so as to convey that spirit to those who listen. 

7. Think about ihc meaning of what you read. Refer 
to the dictionary for the definition of any word you do 
not fully comprehend, or for the pronunciation of any 
word with which you are not familiar. 

8. Listen attentively to the reading of your teacher, 
or of the best readers in the class, and try to imitate 
their style of reading. . 

9. Train yourself to the habit of raising your eyes 
from the book to look at the teacher or the class. It 
is a matter of politeness to look at those to whom you 
speak, or to whom you read. As you approach the end 
of a sentence, glance your eye along the words in ad- 
vance of the tongue, and then complete the sentence 
without looking on the book. It is a good plan to 
practice this by yourself before a mirror. 

10. Endeavor to become so familiar with the diacrit- 
ical marks that you can find out, for yourself, from the 
dictionary, the pronunciation of any word without re- 
ferring to the key, the table of sounds, or the teacher. 
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in. Preliminary Breathing Exercises. 

Concert drill exercises in articulation and pronunciation 
should he preceded hy short breathing exercises. These 
may be conducted in a great variety of tvays, of which 
only a few are here indicated. The length of time in 
inhaling or exhaling may be regulated by the rise or fall 
of the teacher's hand. 

1. Stand erect J feet firm; body braced; shoulders well 
back; arms akimbo. 

2. Inhale slowly through the nostrils for Ave seconds; 
exhale slowly through the nostrils for five seconds. 
Repeat five times. Regulate the inhaling and exhaling 
by the rise and faU of the hand. In inhaling, fiU the 
lower part of the. lungs and do not elevate the shoulders. 

3. Take a similar exercise, prolonging the time, first 
to ten seconds, next to fifteen seconds, and finally to 
twenty seconds. 

4. Inhale; exhale slowly, giving, in a soft whisper, 
the sound of "Ah!" prolonged for five seconds; ten 
seconds; as long as possible. 

5. Inhale; exhale slowly, giving the sound of long o, 
in pure tone, prolonged for five seconds; next for ten 
seconds; then for fifteen seconds; and finally, as long 
as possible. 

6. Inhale; exhale slowly, giving for ten seconds the 
sound of long e; of Italian a; of long oo. 

7. Inhale; repeat, in monotone, the long vowels, «, e, i, 
0, Uj untU the breath is exhausted. 

8. Inhale; count, with one breath, to 10; next, to 20; 
then, to 30. 

9. Repeat, in one breath, the letters of the alphabet. 

10. Inhale slowly; exhale slowly, giving the sound of 
hquid I prolonged for five seconds; ten seconds; fifteen 
seconds; twenty seconds; next, the sound of m; of n; 
of r. 
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SECTION II. 
VOWEL i<^OU¥DS OB VOCALS. 

I. Table of Diacritical Markings. 

I. PHONIC MARKS OF VOCAiS. 



Macron. 


Breve. 


Circumflex. 


Two dots. 


One dot. 


Waue or 


— 


- 


A 


• • 


• 


Tilde. - 


ale 


at 


air 


arm, all 


ask, what 




eve, they 


6nd 


whSre 






her 


ice, by 


ft, Ifnx 




pique 




sir 


old 


on 


6r 


prove 


son, wolf 




moon 


b()f)k 










use 


ftp 


urge 


rule 


pull 





II. EQITIVAI^ENT VOCAI.S OR SUBSTITUTKS. 



a = 6 


what, n5t 


6 = 11 


done, sun 


e = a 


they, day 


O, U=: 00 


move, nile, sch6()l 


i=e 


sir, her 


0, U = ()f) 


wolf, pull, w()6l 


s=a 


there, c&re 


y-i 


rhyme, time. 


i = e 


pique, weak 


f^"^ 


h^mn, whim 


6 = a 


or, all 




i .,., 



III. MARKINGS OF SUBVOCAI.S AND ASPIRATES. 



^, ^h = s, sh 


^ent, <jhai§e 


§ = z 


i§, ro§e 


«, -eh^k 


■eake, a^ehe 


th, vocal 


this, that 


g, hard 


go, get 


n = ng 


ink, wink 


g=3 


gem, age 


?-gz 


example 
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II. Illustrations of Vocals. 
I. The long sound of a. 

Marked with a macron, thus — a. The equivalents of 
long a are also included. Avoid prolonging the vanish- 
ing € sound, thus — ma-eed for made. 



age 


day break great 


gauge 


pale 


gay steak straight 


yea 


aid 


may deign weight 


neigh 


paid 


way reign freight 

WORDS OFTEN MISPRONODNCED. 


sleigh 


a're a 


ra'dix prai'rie a'pri 


cot 


na'ked 


ra'tion ^ais'son ap pa 


ra'tus 


may'or 


pa'tron gla'mour mael'strom 


ma'tron 


past'ry hein'ous pa tri 6t'ic 


ma'cron 


sa'chem pa'tri ot va'ri e gat ed 



II. Italian or open a. 



Mark 


ed with 


two dots 


over it, 


thus — a. 


Avoid the 


provinc 


ialism of hSf for half, IM for laugh, 


etc. 


art 


€alf 


palm 


ah! 


gaunt 


launch 


are 


half 


psalm 


bah! 


haunt 


staunch 


arm 


halves 


salve 


paths 


jaunt 


laugh 


alms 


calves 


lath 


aunt 


taunt 


qualms 


balm 


bath 


gape 


daunt 


craunch 


zouave 


€alm 


path 


wrath 


flaunt 


haunch 


hearth 






mispronounced. 




dauntless 


jaun'dice 


saun'ter' 


Col ra'do 


gua'va 




laun'dry 


jaunt'y 


Ne va'da 


gua'no 




laugh 'ter 


pi a' no 


Mon ta'na 


gaunt'let 


lla'ma 


so ] 


pra'no 


Tu la're 


haunt' ed 


pla'za 


ft na'le 


So la'no 
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ni. The broad sound of a. 

Marked with two dots under it, thus — a. Avoid the 
two extremes: (1) That of giving a the sound of short 
o, as 511 for awl, etc. (2) That of making a equal to 
two syllables, as aw'ul for all, caw'iil for call, etc. 



ball 


■eaught 


chalk 


al'der 


fau'^et 


tail 


6ught 


talk 


al'ways 


■eal'dron 


drawl 


brdught 


stalk 


au'ger 


far^hion 


€rawl 


th6ught 


gauze 


€au'-cus 


pal' try 


sprawl 


groat 


haul 


^ sau'^er 


6r'der 



IV. The short sound of a. 

Marked with a breve, thus — S. Avoid giving short a, 
as in S,t, the sound of intermediate a, as in ask, or of 
Italian a, as in alms. Say Snd, not andj an'swer, not 
an'swer, etc. 

pSt'ent rS,'tion al 

pSg'eant rSil'le ly 

rSth'er sSt'ir ist 

nSi'tion al suav'i ty 

pat'ronage tSp'estry 



V. Sound of a as in c&re. 

Marked with a circumflex, thus — &. Avoid the two 
extremes: (1) That of giving it the sound of Italian a, 
as char for ch8,ir, thar for thSre, etc. (2) That of long 
a J as €a'er for -e^re, tha'er for there, a'er for Sir, etc. 



lind 


an'swer 


bade 


bar'rel 


€atch 


har'row 


plant 


mar'ry 


plaid 


nar'row 



Sir 


sweftr 


there 


p&re 


par'ent 


d&re 


square 


wh6re 


pair 


fair> 


rSre 


we&r 


thgir 


fare 


char'y 


fair 


hSre 


hMr 


ia.ir 


searcc'ly 


be&r 


peftr 


hgir 


pra,yer 


sear'^i ty 
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VI. Intermediate a, as in ask. 

Marked with a dot over it, tlius — a. This is a medium 
sound between Italian a and short a. Avoid the two 
extremes: (1) That of Italian a, as farst for fast, damce 
for dance, etc. (2) That of short a, as S-sk for ask, dtoce 
for dance, Sf'ter for after, etc. 



ask 


■ehant 


dance 


graft 


lance 


quaff 


ant 


■ehaff 


daft 


grant 


mass 


raft 


aft 


■chance 


draft 


glance 


mast 


rasp 


bask 


■east 


draught 


gasp 


mask 


shaft 


basque 


■class 


fast 


grasp 


pass 


staff 


brass 


€raft 


flask 


hasp 


past 


slant 


blast 


■clasp 


glass 


haft 


pant 


task 


•easque 


€ask 


grass 


last 


prance 


trance 



I. WORDS OFTEN MISPRONOUNCED. 

In all these words be careful to give a its intermediate 
sound as in ask, not the short sound as in and. 



after 


fast'er 


mas'ter 


pass'port 


bas'ket 


fast'est 


mas'tiff 


raft'er 


€as'ket 


glass'y 


pas 'time 


slant'ing 


■classics 


grass'y 


pas'tor 


task 'work 


€raft'y 


lasting 


plas'ter 


vast'ness 


■erafts'man 


mass'ive 


past'ure 


waft'ed 



II. WORDS OFTEN MISPRONOUNCED. 



a slant' 


com mand' 


ad van'tage 


a mass' 


dis mast' 


ad vance' ment 


a las' 


de mand' 


com mand'ment 


a vast 


en hance' 


en chant'ment 


ad vance 


en chant' 


en hance 'ment 


abaft' 


per chance' 


re mand'ed 
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vn. Sound of a as in what. 

Marked with a dot under it, thus — a. This sound is 

equivalent to short o, as in n5t. The word what is 
pronounced hw6t, not wiit. 

was squash squab'ble stal'wart 

wad swap squat'ter wal-let 

wasp swan squal'id wal'low 

yacht swamp squad'ron wad'dle 

squab swab quar'rel wan'ton 

squad wand swal'low was'sail 
Call on the class for additional words. 



' Ahi^ 



vni. The long sound of e. 

Marked with a macron, thus — e. Long e is one of 
the three vowel extremes, a and o being the other two. 



be 


thief 


ei'ther 


e'go tism 


tree 


niece 


nei'ther 


e'qui poise 


beam 


siege 


lei'gure 


. le'ni ent 


«lean 


seize 


leaver 


a me'na ble 


ear 


deed 


fe'brile , 
fe'ti^h , 


pre ^ed'ence 


eaves 


fierce 


re' qui em 



IX. The short sound of e. 

Marked with a breve, thus — S. Avoid yit for ySt, aig 
for ggg, etc. ^ 



bsg 


t^ofSfJ '\ 


ISath'er 


kgt'tle 


tgp'id 


16g 


an'y 


mSag'ure 


metric 


t^n'et 


br^ad 


mgr'ry 


plSa§'ure 


preface 


rSs'in 


said 


bur'y 


bgs'tial 


pSt'rel 


a gain' 


says 


hgif'er 


SS-e'ade' 


pgr'uke 


a gainst' 


dgaf 


Igop'ard 


fgt'id 


sgck'el 


for ggf 
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X. Sound of e as in verge. 

Marked with • a wave or tilde, thus — e. This sound 
nearly coincides with the sound of w as in urge, but is 
not quite so broad and guttural. Avoid the error of 
sounding, e like ai, as airth for earth, etc. Give the r 
after e its full sound. 



err 


serve 


earth 


er'mine 


serv'ant 


her 


verse 


earn 


earn'est 


ver'dict 


herd 


verge 


learn 


mer'cy 


herb'age 


fern 


verb 


heard 


mer' chant 


earn'ings 


pert. 


were 


myrrh 


per' son 


ser'mon 


nerve 


germ 


thirst 


per'fect 


ser'vice 



XI. Sound of e as in thSre. 

Marked with a circumflex, thus — L This sound is 
identical with the sound of a as in c^e. 

thSre'fore 
whSre'fore 
whSre a§' 



there 


Mr^ 


hSir 


wh^re 


ere 


hgir 


thgir 


&er 


ne'er 



XII. Sound of e as in they. • 

Marked with a macron under it, thus — e. This sound 
is identical with long a. 

they whey weight vein neigh'bor 

prey way freight vain hein'ous 

pray neigh straight deign la'bor 



XIII. The long sound of i and y. 
Marked with a macron, thus — ^i, y. 



isle 


die 


liar 


fire 


ho ri'zon 


style 


eye 


lyre 


buy'er 


in quir'y 


fire 


ties 


by 


ti'ny 


deri'sive 


lyre 


ayes 


rye 


ty'rant 


as pir'ant 
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XIV. The short sound of i and y. 

Marked with a breve, thus — 1, f, 

him lynx dis'trict trlb'une 

hymn n^mph s^n'od syr'up 

withe sylph vine'yard vl^'ar 

myth rhythm syr'inge pret'ty 

pith schigm syn'tax wit'ty 

XV. Sound of i as in first. 

Marked with a wave or tilde, thus — ^i. This sound is 

identical with the sound of e as in her. Avoid giving 

the broader and more guttiu'al sound of u as in urge. 
Be careful to give r its full sound. 



first 


birch 


sir 


^ir'-ele 


vli*'tue 


thirst 


birth 


fii- 


Qir'-euit 


vir'gin 


girl 


dirge 


stir 


Qir'-eus 


stir 'r up 


mirth 


verge 


earn 


gir'dle 


squir'rel 


firm 


earth 


fern 


irk' some 


sir'loin 


worm 


myrrh 


learn 


mer'^y 


thir'ty 


world 


dearth 


her 


earth'ly 


worth 'y 


work 


bird 


perch 


ear'ly 


Qer'tain 


worse 


gird 


heard 


earn' est 


mirth'ful 


worth 


pearl 


hearse 


earth'en 


worth'less 



XVI. Sound of i as in pique. 



Ma.rked with two dots 


over it, thus— i. 


This sound 


is equivalent 


to that of long e as in me. 




an tique' 


-em §ine' 


ma chine' 


rou tine' 


bas tile' 


debris 


ma rine' 


ra vine' 


-ea pri^e' 


elite' 


po lice' 


re gime' 


ghe niUe' 


en nui' 


pe tite' 


ton tine' 


ghe mi§e' 


fa tigue' 


ob lique' 


u nique' 


cri tique' 


fas gine' 


pe lisse' 


phy gique' 
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xvn. The long sound of o. 

Marked with a macron, thus — o. Avoid shortening 
or obscuring the sound of long o as in old, in such 
words as road, coat, home, bone, stone, etc. 



bone 


«olt 


jolt 


yoke 


only 


stone 


•eomb 


most 


yolk 


o'ral 


both 


dolt 


smoke 


quoth 


wholly 


broke 


folks 


spoke 


beau 


closely 


choke 


hold 


flown 


show 


lone ly 


cloak 


home 


whole 


won't 


trophy 


croak 


roam 


more 


don't 


o'pal 


oak 


hold 


roar 


goat 


o'dor 



I. WORDS OFTEN MISPRONOUNCED. 

Avoid the error of saying h6rse for hoarse, fdrce for 
force. 

boat -eoax door coarse gourd blow 

•ebat load floor hoarse mourn trow 

toad loam brooch source toU glow 

toast oath pour force poU sew 

road oats porch board scroll quoth 

goad throat borne hoard roU gross 



II. WORDS OFTEN MISPRONOUNCED. 



In words like the following, avoid the 
ing long the sound of o as in dr'derj 
board'er, fdr'ger, for for'ger, p6r'trait 
etc. Give o its full, long sound. 



board'er 
bowl'der 
bow' sprit 
pour try 
poul'tice 
shoul'der 



por'ter 

porlion 

por'trait 

fSr'ger 

stor'age 

mourn' er 



an cho'vy 
a ro'ma 
ab do'men 
•eo ro'na 
€on dolence 
€Og no'men 



error of giv- 

as b6r'der for 

for por'trait, 

de -eo'rous 
dt plo'ma 9y 
dl plo'ma tist 
op po'nent 
so no'rous 
for'ger y 
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xvni. The short sound of o. 

Marked with a breve, thus — o. The sound of short 
0, as in not, is slightly modified by the different con- 
sonants with which it is combined. In words like cough, 
gone, loss, etc., the sound of short o is modified so that 
it tends towards a sound intermediate between short o 
and broad a. Avoid the common error of saying dawg 
or dorg for dog; gawd or gord for g5d; also, that of 
gut for got, etc. 



6n 


dSg 


6ff 


«6st 


mfith 


c6ugh 


6f 


m 


sc6fE 


16st 


cl5th 


tr6ugh 


6dd 


16g 


iii5ss 


frSst 


6ft 


long 


b6x 


g6t 


16ss 


sl6th 


s6ft 


str6ng 


f8x 


gM 


t5ss 


brSth 


16ft 


g6ng 


phl6x 


h6d 


«r6ss 


trOtli 


g6ne 


•wr6ng 



I. WORDS OFTEN MISPRONOUNCED. 

In every word give o its clean-cut short sound. 



€5m'ma 


do^^Ile 


flor'in 




mon'ad 


■eSm'mon 


don'key 


hov'el 




nom'ad 


«5m'et 


for'est 


grov'el 




Sf'fige 


«5m'bat 


fore'head 


hor'rid 




or'ange 


€5m'rade 


fr5nHier 


joe'und 




off'set 


collar 


for'age 


loft> 




offing 


■eSn'flict 


g5d'ly 


soft'ly 




dog'ma 


■eon'strue 


sl5th'ful 


oft' en 




doc'tor 


n. 


WORDS OJrrJbJN 


MISPRONOUNCED. 




b6n'net 


progress 


st5rid 


d5r 


or ous 


€5f'fee 


pr5g'ress 


squarid 


h51 


'o -eaust 


€6f'fin 


pr5j'ect 


quar'rel 


mon'o gram 


«6r'al 


phSn^ic 


be tr5th' 


mo] 


L'e -eule 


prod'uct 


prov'ost 


be long' 


5n' 


er ous 



prSd'uce son'net extsr 5r'a-ele 
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XIX. Sound of o as in done. 



Marke 


d with a dot over it, thus — 6. 


This sound is 




identical with short i* as in siin. 






none 


some a bove' 


oven 




does 


tongue bom'bast 


on'ion 




doth 


rough bor'ough 


6th' er 




dost 


■eoror eov'er 


plov'er 




eome 


■eov'et hov'er 


■eous'in 




bomb 


doz'eu hon'ey 


slov'en 




blood 


•eon'jure mon'grel 


wor'ry 





XX. Sound of o as in move. 

Marked with two dots under it, thus — o. This sound 
is identical with that of 6b in moon, and of u after r, 
as in riile. Avoid the provincialism of reducing the 
sound of o, 6b, and u to that of long u or ew, thus — 
dew for do, trew for true, tew for to, yew for you, 
skewl for school, etc. The sound of o, 6b, or u is one 
of the extremes of the vowel scale, made correctly by 
projecting the lips free from the teeth. 



move 


hoof 


croup 


youth 


■ea noe' 


prove 


roof 


group 


truth 


ado" 


lo§e 


root 


soup 


through 


sham poo 


do 


boot 


whoop 


grew 


bam boo' 


to 


spoon 


loop 


tool 


tat too' 


too 


soon 


route 


ghoul 


ap prove' 


two 


noon 


shoot 


con tour' 


re proof 


you 


school 


wound 


ba rouQhe' 


be hove' 


noose 


rule 


soon 


car tou^he' 


gam bpge 


loose 


f6ol 


moon 


taboo 


de tour' 


cool^ 


rude 


your 


rul'er 


who 


goose 


ru§e 


shoe 


m^ve'ment 


whom 


moose 


ch66§e 


soothe 


moon' shine 


whose 


spoon 


fruit 


tour 


ob trude 


ru'ral 
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XXI. Sound of o as in for. 

Marked with a circumflex, thus — 6. This sound of o 
is identical with broad a as in all. It occurs before r 
in words of one syllable; in accented syllables when 
not followed by another r; and also in the derivatives 
of such words as ndrth, ndrthem, etc. Be careful to 
give r its full sound. 



or 


■edrpse 


•eor'dial 


gor'geous 


cor'ner 


for 


h6rse 


bdr'der 


mdr'tal 


c6r'niQe 


nor 


st6nn 


fdr'mal 


nior'sel 


6r'der 


b6m 


th6m 


fdr'^eps 


mdrt'gage 


dr'^hard 



XXTI. Sound of o as in woK. 

Marked with a dot under it, thus — o. This sound is 
identical with that of short oo, as in bCok, and that of 
u as in full. 



wolf 


•eould n't 


wors'ted 


b06k 


pull 


would 


would n't 


wolfish 


■cook 


hood 


■eould 


shouldn't 


gd6d'ness . 


h(5t>k 


put 


bo'gom 


w(56d'en 


wo'man 


l()6k 


push 



XXIII. The long sound of u. 

Marked with a macron, thus — u. This is a compound 
sound, formed of a slight sound of y joined with oo 
long. After d, t, I, w, and 5, it is somewhat difficult to 
introduce the y sound. Avoid the two extremes: (1) 
That of overdoing the y sound, so as to make du^y 
sound like ju'ty. (2) That of sounding u like 00 long, 
as doo'ty for du'ty. 



u§e 


■eube 


due 


lieu 


suit 


pure 


fu§e 


■etire 


sue 


view 


deuce 


lure 


mu§e 


tube 


hue 


ewe 


feud 


dupe 


mute 


tune 


flue 


new 


sluice 


dune 
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I. WORDS OFTEN MISPRONOUNCED. 

bu'gle flu'id inu'sic hu'mid 

beaii'ty hti'maii pu'pil ntii'sanQe 

•eu'bi-c j^'ry pti'trid neu'ter. 

du'ty lu'plne stti'pid suit'or 

H. WORDS OFTEN MISPRONOUNCEI>. 

■eom mu'nl -eate -eom mu'ni ty Iti'na qy 

«oii sti tuition -eu'mu la tive lii'na tic 

el o «u'tion lu'min a ry mu^gi -cal 

rev o lu'tion lu gu'brf ous 6d' u «ate 

in sti tuition per pe tu'i ty -eSl'-eli late 

xxrv. The short sound of u. 

Marked with a breve, thus — ^ti. Avoid the vulgarism 
of saying 5p for iip, 5n'der for iin'der, etc. Say hur^ry, 
not hur'ryj -eour'age, not -eur'age. 

biid btir'row un'der -eur'ren cy 

biiff fiir'row iip'per sov'er eign 

diimb miir'rain ut'ter hiir'ri cane 

«ur'ry fliir'ry giit'ter drom'e da ry 

XXV. Sound of u as in nile. 

Marked with two dots under it, thus — u. This sound 
of u, when it follows the consonant r, is identical with 
that of as in move, and oo in moon. Rule rhymes 
with fool, rude with mood, true with too, you with grew. 

brute rule brui§e pru'denge ru'mor 

fruit school €rui§e pru'dent tru'ant 

■eriide truth -eru'el prud'ish tru'ly 

rude youth gru'el '^\^'^ truffle 

prude true bru'tal rubral dru'id 

prune chew bru'in ruth'less ^9/^^S 
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XXVI. Sound of u as in iirge. 

Marked with a circumflex, thus — ^, This sound occurs 
in monosyllables before r not followed by a vowel; in 
accented syllables before r final, or r followed by one 
or more consonants different from itself, and in deriva- 
tives from any such words. It coincides with e as in 
verge, i as in thirst, and <? as in word, except that u is 
somewhat broader and more guttui'al. 



biim 


furl 


spurt 


word 


sur'geon 


burst 


hiirl 


splim 


work 


stiir'geon 


€iir 


hiirt 


pArge 


worm 


miir'der 


■eurl 


piirse 


fim 


world 


mur'mur 


■eurse 


nurse 


tiim 


worth 


bur' den 



XXVII. Sound of u as in full. 

Marked with a dot under it thus — u. This sound is 
identical with that of o as in wolf, and short oo as in 
b5t)k. 



buU 


puss 


bullock 


pul'let 


bush 


puU 


butch' er 


pul'ley 


push 


full 


bush'eg 


pul'pit 


put 


wolf 


bul'rush 


pud'ding 


wd6d 


c56k 


bul'let 


put'ting 



XXVIII. The diphthong oi as in oil. 

The diphthongs oi and oy are equivalents. The sound 
of oi is a compound of a+L 



oil 


hoist 


foist 


joy 


|)oil'er 


boil 


moist 


poi§e 


troy 


ioi'ter 


broil 


joist 


noi§e 


boy 


roy'al 


€OlI 


toU 


quoit 


buoy 


loy'al 


«oin 


soil 


point 


toy 


oint'ment 


loin 


roil 


joint 


oys'ter 


voy'age 
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XXIX. The diphthongs ou and ow. 

The diphthong mij identical with om?, is a compound 
of a + o. Open the mouth freely in giving the initial 
of this sound. 



out 


«ow 


ground 


hour 


bower 


ounce 


how 


round 


floui- 


power 


our 


now 


sound 


sour 


lower 


doubt 


owl 


«lown 


seour 


shower 


drought 


fowl 


drown 


plow 


tower 


gouge 


howl 


frown 


slough 


dower 



^ 
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III. EXERCISi;S ON yOCALS. 
I. HINTS ANO' SUGGESTIONS. 

Concert drill exercises on the following table may be 
(flven as follows: 

1. Preliminary breathing exercise. 

2. Concert phonic spelling of the words under each 
vocal. 

3. Concert pronunciation of words, with various de- 
grees of force from the whisper to loud force, and with 
the rising, the falling, and the circumflex inflections. 

4.' If time will allow, require each pupil, singly, to 
take the drill indicated above. 

II. TABLE OF VOCALS. 

a. — ale, sail, pay, they, vein, gauge, break, gaol, 
a. — ah! are, half, laugh, hearth, guard, aunt, alms, 
a, 6. — all, awe, aught, broad, stalk, naught, ought. 
a. — Md, and, at, bSde, plaid, catch, mSn, hand, 
a, 6. — to, d&re, bear, thSre, square, Sre, heir, S'er. 
a. — ant, ask, dance, chance, glass, last, staff, gasp, 
a, 5. — was, wand, wasp, what, swap, n5t, bl6t, god. 
e. — ^me, we, bee, bean, fierce, niece, seize, key, tea. 
6. — gnd, drgad, said, sayg, dgaf, f6off, ygs, g6t, y6t. 
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TABI.£ OF TOCAI.S.— Contiiined. 

e,4.-— err, her, earth, were, verge, myrrh, thirst, work. 
e, a. — vein, deign, rein, they, prey, weight, neigh 

5, L — thSre, where, air, ere, b&re, nS'er, cSre, e^er. 
i, y. — ice, pine, fire, lyre, lie, liar, aisle, aye§, eye§. 
1. — In, pin, been, h^mn, myth, sieve, build, since. 

i, e. — ^thirst, first, girl, earn, learn, bird, third, worst, 
i, e. — pique, clique, oblique', police', marine', 
o. — old, oak, broke, pour, ore, door, toU, sew, tow. 

6, a. — 5dd, n5t, d6g, g5d, lost, 5ff, c5ugh, moss, 15ss. 

o, 6o, u. — move, moon, rule, do, route, true, grew, you. 
6, a. — 6r, n6r, hdrse, quart, wart, c6m, storm, b6m. 
6, u. — ^^done, son, doeg, doth, sponge, blood, flood, run. 
o, d5,- u. — ^wolf, would, w(56d, should, bd6k, cook, put. 
ft. — u§e, mu§e, due, few, view, feud, tune, cube, tiibe. 
ii, 6. — ^tiib, but, diist, trust, done, d6e§, bomb, criimb. 
u, 6o, o. — ^rule, rude, truth, youth, spoon, move, prove, 
u. — urge, purge, burn, turn, fur, burr, cur, curl, furl, 
u, d6, o. — put, pull, push, bush, puss, bdbk, td6k. 
oi, oy. — oil, boil, toil, boy, joy, cloy, roil, coil, foil, 
ou, ow. — out, our, ounce, flour, power, sour, owl. 

in. CONCERT DRII.I.. 

In concert drill on the following table, observe the fol- 
lowing directions. 

1. Eead the columns vertically. 

2. Repeat with slow movement; moderate; fast. 

3. Repeat in a forcible whisper. 

4. Repeat with gentle force; moderate; loud. 



a^a-a 


e-e-e 


u-u-u 


ar-a-a 


i-i-i 


u-u-H 


a^a-a 


W-1 


u-u-ii 


^a 


0-0-0 


u-u-u 


e-e-e 


5-5-5 


6i-oi-oy 


^-^ 


o-o-<) 


ou-ou-ow 
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rV. Vowel Sounds in Unaccented Syllables. 

There are many delicate shades of sound in unac- 
cented vowels which must be learned from the lips of 
the living teacher, or by noticing carefully the pro- 
nunciation of educated and critical people. 

I. Pinal unaccented ar, er, ir or, yr. 

The vowels a, e, i, o, u, y, preceding r in final unac- 
cented syllables, have the sound of e as in her. 



bgg'gar 


al'der 




ar'mor 


sul'phur 


«5nar 


bSn'ner 




ar'dor 


au'gur 


d5riar 


lad'der 




•eoror 


zSph'yr 


li'ar 


pa'per 




o'dor 


mar'tyr 


molar 


ta'pir 




par 'lor 


sa'tyr - 


po'lar 


na'dir 




fe'mur 


h5n'or 


staiar 


ml'nor 




le'mur -« 


i'ron(-um) 


^^riar 


ma'jor 




mtir'mur 


a'pron(-urn) 




IL Final 


-ain like -en. 




•eS,p't;ain 




miir 


'rain ^ 


chief ta.iji 


^iir't^in 




villain 


chSp'lain 


9§r'tain 




bar' 


gain 


plSn'tain 



^ in. Words having a or o unaccented. 

In words like the following, a or <? in unaccented final 
syllables has a slightly obscured sound of short u. 



fi'nal 


vi'tal 


ph^n'tom 


tSn'ant 


fls'-eal 


vo'-eal 


tran'som 


gSl'lop 


le'gal 


ve'nal 


hSnd'some 


bSl'lad 


mSn'tal 


•eSm'mon 


hSm'mock 


sSl'ad 


mdr'tal 


■eus'tom 


hill'ock 


sea'man 


na'gal 


bl5s'som 


6r'phan 


fire'man 


na'val 


drSg'on 


tru'ant 


brake'man 


o'val 


ser'mon 


serv'ant 


bSl'ance 
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IV. Final unaccented a. 

Unaccented a, at flie end of a word, has the sound 
of intermediate a, verging towards short Uj as c5in'ina 
or cSm'mu. 



c5in'nia ' 


21' ge bra 


pi Sz'za 


va nU'la 


e'ra 


a're a 


CO ro'n£\ 


guer Ilia 


Sx'tra 


a re'na 


v6r'te bra 


fa ri'na ^ 


la'va 


cu'po la 


man tfl'la 


Itoi'i na —" . 


mi'ca 


op'e ra 


scin ttl'la 


mem o rSn'da 


so'fa 


ide'a 


um bra'la 


a nSth'e ma 



V. Sound of a in unaccented final syllables. 

In words like the following, a has the sound of short 
; as, -age = 6j; and -ate = St. 



eoiir'age 


mSr'riage 


sSv'age 


pSl'ate 


dam' age 


cSr'riage 


u§'age 


pi'rate 


drain'age 


mile'age 


Sg'ate 


frig'ate 


front' age 


post'age 


cli'mate 


ad van'tage 


leak'age 


tni'age 


pri'vate 


per gent' age 



VI. Unaccented a as an initial syllable. 

In the first syllable of words like the following, the 
vowel a, when unaccented, has nearly the sound of short 
a a little obscured, or of a as in ask, verging towards 
short u; as ^ bout', & bove'; or a bout', a bove. Avoid 
the common error of giving a the long sound; as a bove', 
ma chine'; also that of short Uj as ii bout', ii bove'. In 
the dictionary this sound is unmarked. 



a bove' 


again' 


a like' 


€a d6t' 


ga zStte' 


a bout' 


alarm' 


a mong' 


■eanSl' 


ma ^hine' 


abuse' 


alas' 


a part' 


■ea r6ss' 


ma rine' 


acr5ss' 


alive' 


ari§e' 


•ea nard' 


ra vine' 


adtilt' 


a lone' 


a side' 


€a noe' 


ca reen' 
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VII. Silent e and o. 



In the following words and some others, e and o are 
silent before n or Z, thus — ^heaven = h6vn, evil = evl. 



bacon 


golden 


listen 


open 


sea§on 


button 


garden 


ISaven 


often 


sudden 


c5tton 


gladden 


leaden 


person 


spoken 


erim§on 


glisten 


lengthen 


parson 


sloven 


deacon 


given 


liken 


poison 


shovel 


damgon 


glutton 


iSsson 


rea§on 


shrivel 


dgvil 


gr5vel 


lessen 


reckon 


snivel 


driven 


heathen 


mason 


raven 


smitten 


even 


heaven 


miitton 


raisin 


sunken 


evil 


harden 


maiden 


ridden 


token 


ea§el 


hasten 


moisten 


rotten 


tea§el 


fallen 


happen 


mitten 


ravel 


weagel 


frozen 


hazel 


oven 


seven 


weaken 


frighten 


kitten 


()u§el 


silken 


weapon 



VIII. Short i in unaccented final syllables. 



ag'fle 


fa^'ile 


san'guine 


mas'cu line 


dS^'fle 


fer'tile 


siib'tile 


fem'i nine 


d^s'tine 


frag'Ile 


stgr'ile 


ggn'u ine • 


diic'tile 


flgx'ile 


tex'tne 


her'o ine 


gn'gine 


hSs'tile 


vi'rile 


pu'er lie 


er'mlne 


mo'bile 


ver'sa tile 


jii've nile 



IX. Short i in unaccented initial syllables. 



divide' 
dl late' 
dl lute' 
dl r6ct' 
di ggst' 
div&n' 



di vest' 
di vert' 
di viilge' 
di verge' 
di vdrce' 
divine' 



dl gress' 
mi nute' 
girS^fe' 
^igar' 
fi nSnce' 
ti rade' 



di plo'ma 
di ggs'tion 
di vis'ion 
di la'tion 
di rec'tion 
bi tii'men 
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X. Sound of short i and y in unaccented syllables. 

In words like the following, there is a tendency to 
give short e the sound of obscure e or a, and to pro- 
long final -ty into -t«r.-6/ 

ac tiv'i ty gul li bll'i ty re spon si bil'i ty 

a gil'i ty in tsrii gi ble tran qufl'li ty 

de bll'i ty in c5r'ri gi ble pos si bll'i ty 

di vis i bil'i ty in vin'ci ble u tfl'i ty 

el i gi bll'i ty il 16g' i ble u na nim'i ty 

fu §i bfl'i ty in fin'i ty in com pat i biri ty 

XI. Sound of u in unaccented final syllables. 

In the pronunciation of words of two syllables ending 
in -ture, -dure, or -sure, there is a slight difference in 
good usage. By some, the word creature, for example, 
is pronounced as if spelled thus — creat'yer, verging tow- 
ards crea'cher; by others it is pronounced thus — 
creat'yoor. 



crea'ture 


frac'ture 


na'ture 


rS^p'ture 


cul'ture 


fu'ture 


nur'ture 


scrip' ture 


cftp'ture 


ggs'ture 


pas'ture 


slrac'ture 


fea'ture 


lec'ture 


pic'ture 


vgn'ture 


ffx'ture 


lei'gure ^ 


p<5s'ture 


ver'dure 


vul'ture 


su'ture 


vSs'ture 


riip'ture 



XII. Sound of u in unaccented final syllables. 

In words of more than two syllables, the sound of 
-ure is made somewhat longer than in words of two 
syllables; as furniture is pronounced fur'nit yoor. 

Sp'er ture 16g'is la tTU*e com po§'ure 

o'ver ture ar'-ehi tect ure ex po'gure 

llg'a ture lit'er a ture dis plSag ure 

^g'na ture tSm'per a ture man u f&c'ture 
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XIII. The syllable -tude. 

Sp'ti ttide 15ii'gi tude rSc'ti tude 

Sl'ti ttide IS-s'si tude s5ri tiide 

at 'ti ttide mill' ti ttide ser'vi ttide 

xrv. Long o unaccented. 

mo r5c'co to Mc'co ftg'o ny 

po ta'to pro por'tion 6p'po §ite 

o pin'ion pi a' no SFo quence 

XV. Miscellaneous Hints. 

1. The article a is sounded in connection with the 
word that follows itj as, "a book" is sounded as one 
word of two syllables, thus — a-book'. Here the article 
has the sound of long a, obscured and cut off suddenly. 
It is not good usage to give it the sound of short u, 
thus — u-book', or of Hr-book'. 

2. Before a word beginning with a consonant the 
article the, except when emphatic, is sounded as a syllable 
of the word which it precedes, as the-bd6k', pronounced 
as a word of two syllables, accented on the last. In 
such cases the obscured e sound in the is really repre- 
sented by short i, rather than by short u; as, tU-book', 
tM-horse', tU-school'. It is sometimes indicated thus — 
th'-book', th'-horse'. 

3. Before words beginning with a vowel, as the-air', 
the-ice', e in the has the long sound, less obscured and 
shortened than when the precedes a word beginning with 
a consonant. The error in sounding the articles a and 
the frequently arises from attempts to give their phonic 
spelling independent of their connection with the words 
that foUow them. In order to sound the articles cor- 
rectly, notice how they are pronounced, by persons of 
good taste, in ordinary conversation. 
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SECTION III. 

CON^OKANT SOUNDS, 

I. Articulation. 

1. I Distinct articulation is essential to good reading 
and speaking.] "The first step towards becoming a good 
elocutionist/' says Comstock, "is a correct articulation. 
A public speaker, possessed of only a moderate voice, 
if lie articulates correctly, will be better understood, and 
beard with greater pleasure, than one who vociferates 
without judgment. The voice of the latter may indeed 
extend to a considerable distance, but the sound is dis- 
sipated in confusion. Of the former voice not the 
smallest vibration is wasted; every stroke is perceived 
at the utmost distance to which it reaches; and hence 
it has often the appearance of penetrating even farther 
than one which is loud, but badly articulated.'^ 

2. "In just articulation," says Austin, ^Hhe words are 
not hurried over, nor precipitated syllable over syllable; 
nor, as it were, melted together into a mass of confusion ; 
they are neither abridged, nor prolonged; nor swallowed, 
nor forced, and, if I may so express myself, shot from 
the mouth; they are not trailed nor drawled, nor let 
slip out carelessly, so as to drop unfinished. They are 
delivered out from the ^ lips, as beautiful coins newly 
issued from the mint, deeply and a^'curately impressed, 
perfectly finished, neatly struck h\ the proper organs, 
distinct, sharp, in due succession, and of due weight." 

3. The best way of training the organs of speech to 
good articulation is by means of forcible phonic spelling 
and by driU-exercises on the elementary sounds, partic- 
ularly on subvoeals and aspirates. 

4. "Articulate utterance," says Prof. EusseU, "requires 
a constant exercise of discrimination of the mind, and 
of precision or accuracy in the movements of the organs 
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of HjKfA'M, A correct articulation, however, is not be- 
lahonjil or artificial in its character. It results from the 
intuitive and habitual action of a disciplined attention. 
It i>j cfiKy, fluent, and natural; but, like the skillful 
cxe/?ution of an ar5^50mplished musician, it gives forth 
<*v<fry H^>und, (5V(fn in the most rapid passages, with tiiith 
and corr^fcfiu'KH. 

r>, "A ^oo<l enunciation gives to every vowel and 
conwniant it.H*just proportion and character; none being 
onnli<fd, no one blending with another in such a manner 
HM \a) pro(Iiic(» confusion, and none so carelessly executed 
an to cuuHc mintake in the hearer, by its resemblance 
fo another. 

0. "A c.orrect enunciation is the fundamental quality 
of a dintinct and impressive elocution. It is an attain- 
ment of gr(;at value, for the ordinary purposes of 
r'-ornmunicuiionj but it becomes doubly important, in the 
\wi of reading or Hi)eaking in public, whether we advert 
to the larger Hpac(^ which must be traversed by the 
voic(?, or th(j grcjatf^r moment of the topics of discourse 
which ar(! nsual on such occasions. 

7. " The appropriates style of modem eloquence is that 
of intcJlcjctual, more than of impassioned, expression; 
and enunciation being, of all the functions of the voice, 
that wliic^h is most important to the conveyance of 
thought and meaning, it justly requires, in the course 
of education, more attention and practice than any other 
branch of elocution." 

II. Classification of Elementary Sounds. 
The elementary sounds are classified as follows: 

1. Vocals, or tonics. 

2. Subvocals, or subtonics. 
^ 3. Aspirates, or atonies. 

FocaZs, I represented by vowels, are sounds consisting 
of pure tone only. 
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\^ubvocals\ represented by consonants^ are sounds that 
have tone, but are inferior to vocals in fullness. A 
consonant can not be named without the aid of a vowel, 
as & is named in the alphabet, he. Hence the term 
consonafit, sounded with. 

^^Aspirateslre^reseuted by consonants, ;are sounds with- 
out to7ie. 
Letters are characters to represent ailiiculate sounds. 



r 



III. Diacritical Marks of Consonants. 

[^As given in Webster'' s Dictionary.^ 



§ soft — 9ede, ^ent. 
« hard — call, lac. 
ch unmarked — church. 
qh. soft — ^haise, ghute. 
«h hard — -ehyle, -chyme.. 
g hard — gum, log. 
g soft— gem, gin. 
§ soft = z — ^ha§, big. 
s sharp = 9 — sin, gas. 



th sharp — ^thing, bath, 
1h flat — thine, smootii. 
ng unmarked — sing, ring, 
n — ^ink, link. 
x=ks — ^box, fox. 
5 = gz — ejist, ejalt. 
ph = f — phlox, sylph, 
qu - kw— queen, queer. 
wh = hw — when, why. 



IV. Drill Lessons on Consonant Sounds. 

I. SUBVOCAL.S. 

In concert drill-exercises on the following table, observe 
the follounng directions : 

• 1. Pronounce each word distinctly, and then give, 
forcibly, the phonic spelling. 

2. Repeat, forcible/, each subvocal and aspirate three 
times, thus — b, b, b; d, d, d, etc. 

3. After concert drill, require each pupil, in turn, to 
give the sounds. 

b. — W), babe, bee, 6bb, m6b, r6b, s5b, -eSb. 
d. — did, d5g, dSad, 5dd, dread, died, said, bSd. 
g— g^g, g^Sj grog, get, girl, gffls, gig'gle. 
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2—m'j j^st, j5g, glU, ggm, gin, gin'ger. 

1. — ^lull, 1511, mfll, bSll, sale, boil, toil, soil. 

m. — man, maim, mum, dim, rum, some. 

n. — ^nun, none, noun, name, run, gun. 

r {rough), — ^rude, rule,' room, rood, roU, roar. 

r {smooth). — 6r, ore, more, oar, year, deer. 

V. — vSlve, vale, vine, live, 5f, veer, vote. 

w. — will, woe, we, wine, wet, wind, wd6d. 

y.— y^s, yet, you, y&m, yarn, yoke, yacht. 

z. — zone, (X)ze, lo§e, no§e, blaze, craze. 

zh. — azure, mga§ure, pl6a§ure, tr6a§ure. 

ill. — tliy^ liiine, this, with, blithe, bathe. 

ng.— king, ring, rang, riing, sing, sSng, siing. 

n. — ink, link, think, wink, blink. 

5 = gz. — e^ist, ejSmple, ejh&rt, exhaust. 

n. ASPIRATES. 

f.— fife, if, fill, beef, buff, 6ff, laugh. 

h. — how, home, hill, hS,d, here, hair, hail. 

k, €, -eh. — kill, kick, -eake, -come, €hyle, €hyme. 

p.— pipe, ripe, pup, pop, pip, peep. 

s. — sau^e, (jease, ^ite, Qell, sense, ^gnts. 

t. — too, d5t, tilt, tr6t, trust, twit, wit. 

sh, ^h. — shall, shSm, rSsh, dash, ghaise, ^hute. 

ch. — chin, chop, rich, ditch, church, birch. 

th. — thin, thick, pith, teeth, truth, youth. 

x-ks. — ^box, fox, locks, vex, necks, tax, lax, wax.t 

V. Miscellaneous Hints. 

1. Do not be over-particular about a heavy articula- 
tion of the d in and. The d should be sounded, but 
not so painfully emphasized as to become an elocu- 
tionary affectation. 

2. Th is vocal, as in thine, in the following plurals: 
bath§, lath§, paths, nioth§, cloth§, oath§, mouths, swathg, 
wreath§, boo&gj and in blithe, lithe, with, and beneath. 
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SECTION rv. 

CLA8SIFIGATI0F OF ELEMBNTART SOUNDS. 
I. Table op Elementary Sounds. 







I. VOCALS. 






a 


a-ge, 


n-a-me 


I, t 


I-U, 


h-j^-mn 


a 


a-lmg, 


a-rt 


o 


o-ld, 


n-o 


a 


a-U, 


1-aw 


6 


6-n, 


Q-dd 


H 


S-t, 


a-n 


0, 6o 


m-o-ve, 


m-oo-n 


k 


a-ir, 


•e-^re 


u 


ti-se, 


d-ue 


a 


a-sk, 


■el-a-ss 


u 


ii-p, 


s-ti-n 


e 


e-ve, 


m-e 


ii 


u-rge, 


b-u-m 


g 


g-nd, 


^'^^ 


u, do 


f-u-U, 


w-d6-l 


e 


h-e-r, 


e-rr 


oi, oy 


oi-1, 


b-oy 


i, y 


i-ce, 


m-y 


ou, ow 


ou-t, 


ow-1 



II. SUBVOCALS. 



b 


b-I-b, 


b-a-be 


r 


r-oa-r, re-a-r 


d 


d-I-d, 


d6-ad 


ft, 


lii-ine, wl-lii 


g 


g-^g; 


^-H 


V 


v-Sl-ve, wa-ve 


J 


j-am, 


g-6m 


w 


w-fll, W-6U 


1 


l-ii-U, 


be-ll 


y 


y-§s, y-6t 


m 


m-ai-m, 


mi-ne 


z 


z-one, z-tn-c 


n 


n-ii-n, 


ni-ne 


zh, z 


S-z'ure, sei'z-ure 


ng, n 


ri-ng, 


rSrn-k 


' 





III. ASPIRATES. 



£ 


f-i-fe, 


6-ff 


t 


t-gn-t, t-ar-t 


h 


h-at, 


h-m ' 


ch 


ch-iif-ch, ch-ain 


k 


k-m, 


bas-k 


sh 


sh-lp, wl-sh 


P 


p-i-pe, 


p-ut 


th 


thi-ek, path 


s 


s-m, 


s-6n-se ! 


wh 


wh-6n, "wh-Sre 
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n. Vocals and Equivalents. 

lArranged according to the tiatural order of their formation by the 
organs of speech. "] 



I. LpNG. 


II. SHORT. 


e 


1 
e-ve, m-e 


I 


l-n, U 


a 


a-le, a-ge 


g" 


g-nd, in-6-n 


a 


8i-r, c-&-re 


a 


&-t, Srll 


a 


a-lm§, h-a-lf 


a 


a-sk, p-a-ss 


u 


u-rge, c-u-rl 


ii 


ii-p, b-ii-d 


a 


all, 1-aw ; 


6 


5-n, d-5-g 


o 


o-ld, n-o 1 


u 


p-u-ll, p-u-t 


o 


m-o-ve, d-o 







COMPOUNDS AND DIPHTHONGS. -LONG. 



ii = H-oo. — u-se, m-ii-te. 
i = a+e. — ^i-ce, m-i-ue. 



ou = a 4- GO. — ou-t, th-ou. 
oi-a-f-g. — oi-1, b-oy. 



III. Subvocals and Aspirates. 

[Arranged according to the natural order of their formation by the 
organs of speech.'^ 

I. COGNATKS. 



subvocats. 


ASPIRATES 


• 


b 


b-I-b, b-a-be 


P 


p-i-pe, 


P-6-P 


w 


w-fll, w-oo 


wh 


wh-6n, 


wh-y 


V 


v-Srlve, w-a-ve 


f 


f-i-fe, 


f-6o-fif 


' ft 


lii-ine, wl-tii . 


th 


th-ick, 


m5-tli 


z 


z-6ne, si-ze 


s 


s-ay, 


s-ee 


d 


d-I-d, d-r6a-d 


t 


t-gn-t, 


t-r5-t 


joy 


j-oy, j-aU 


ch 


ch-tir-chj 


ch-ime 


zh 


a-z-ure 


sh 


sh-aU, 


sh-ow ' 


y 


y-6s, y-611 


h 


h-ow, 


h-ome 1 


g 


g-ag, g-I-g 


k 


€-a-ke, 


•e-o-ke i 
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n. SUBTOXICS WITHOUT COGNATES. 



m. — m-ai-m, S-m. 
n. — n-ti-n, n-i-ne. 
1.— l-ii-ll, oi-1. 



r {rough). — ^rule, room, 
r {smooth), — 6-re, mo-re, 
ng.— si-ng, ri-ng. 



IV. Table of Consonant Sounds. 

[Classified according to their formation by the organs of speech.'] 

In order to secure connect and forcible articulation, it 
may be. desirable to call tbe attention of pupils to tbe 
position of tbe organs of speecb in making tbe conso- 
nant sounds. Teacbers can do tbis without any detailed 
instructions in print. 



Lip Sounds. 
[Labials.] 


b p 
m w 
wb 


b-a-be, p-i-pe 
m-ai-m, w-ay 
wb-y, wb-en 


Lips and Teetb. 

[Labio-Dentals.] 


f 

V 

d t 
tb tb 
j cb 
s sb 
z zb 


f-i-fe, f-eo-ff 
v-ine, e-ve 


Tongue and Teetb. 
[Tjingnio-Dentals. ] 


d-i-d, t-en-t 
til-is, tb-ink 
j-oy, cb-ur-cb 
s-un, sb-un 
z-one, a-z'ure 


Tongue and Palate. 
[Lingiio-Palatals. ] 


1 r 

y 


g-ood, boo-k 
1-u-ll, r-oa-r 
y-et, y-es 


Nasal Passages. 


ng 


n-o-ne, n-i-ne 
si-ng, ri-ng 


Glottis. 


b 


b-at, b-ow 
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V. Phonic Drill. — Subvocals and Aspirates. 

b. — ^babe, bribe, rib, bid, robe, bird, -eurb. 
(?, 8. — ^Snt, sln^e, on^e, ige, face, race, sense. 
(;h. — chiirch, birch, lunch, chee§e, chime, 
d. — did, dSad, ride, dige, dSath, thread, dried, 
f, gh. — fine, 6ff, fife, fear, d6af, foot, laugh, 
g— g^ g^g? game, gills, rSg, good, gauge, 
h. — ^home, how, who, hair, hate, hiU, hl§. ' 
J, g— joy, just, j6t, age, page, ggm, giU. 
k, -e. — kill, kite, l<5()k, -eame, -eould, -eake, -erowd. 
€h. — aehe, -ehdrd, -ehyme, -ehyle, ^hoir, -chorus. 
1. — l(5r)k, lull, ball, boil, ISd, wSll, tall, pale, 
m. — make, room, main, moon, nlimb, maim, 
n. — noon, neat, tSn, nine, niin, pin, none, 
ng. — sing, ring, thing, bSnk, rank, thSnk. 
p. — ^pipe, €up, -eape, hope, ripe, dr6p, paid, 
r. — ^roar, rear, fire, floor, door, store, more. 
8, 9. — sau^e, singe, saw, ige. Intense, source, 
sh, (jh. — shine, shSll, ghaige, wish, biish, machine, 
t. — tSnt, d6t, tgll, write, time, tr5t, threat, 
th. — ^thlck, death, thin, length, width, throat, 
th. — this, 1he§e, 1ho§e, 1h6n, that, with, Ih^ir. 
V. — vine, eve, vote, move, veer, nerve, vSst. 
w. — wind, w6t, woe, wait, wear, wi§e, wood, 
wh. — whSn, where, why, what, wheat, wheel. 
x = ks. — 6x, b6x, locks, Sx, tS-x, lacks, v^x, f6x, 
5 = gz. — e^Sct, e^Ist, example, exhaust, ejert. 
y. — ^ygs, y6t, yeU, year, young, y^^th, truth. 
z. — zone, buzz, breeze, ooze, lo§e, I§, zln€. 
zh. — Saure, pleasure, measure, treasure. 
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VI. Articulation Drill. 

First, pronounce each word very distinctly and forcibly; 
then give the phonic spelling, and re-pronounce the word. 

rb. — 6rb, herb, verb, -curb, barb, garb. 

rd. — ^hard, lard, bard, -eard, board, hoard. 

rk. — ^ark, bark, park, hark, mark, lark. 

spr. — spring, sprang, sprung, spray, sprite. 

rt. — art, heart, part, cart, dart, start. 

str. — string, strung, straight, strength, stray. 

sts. — masts, fasts, fists, nests, vests, pests. 

sks. — asks, tasks, ba^ks, casks, masks. 

skt. — asked, tasked, basked, masked, rasped. 

sps. — gasps, clasps, rasps, hasps, grasps. 

spt. — gasped, clasped, rasped, hasped, grasped. 

ih. — ^thls, that, the§e, Ihose, with, bathe. 

th. — three, throat, thrill, thick, thin, bath. 

wh. — ^whSn, whSre, why, what, which, wheat. 

dn. — ^laden, burden, harden, sadden, gladden. 

kn. — ^hearken, liken, weaken, spoken, broken. 

pn. — open, weapon, happen, ripen, deepen. 

vn. — given, sSven, oven, heaven, leaven, even. 

sn. — glisten, hasten, fasten, lesson, mason. 

VII. Articulation Drill. 

1. Round the rough rock the ragged rascal ran. 

2. Shoes and socks shock Susan. (Repeat.) 

3. The scene was truly rural. (Repeat.) 

4. She uttered a sharp, shrill shriek. (Repeat.) 

5. The difficulties were formidable, inexplicable, and 
irremediable. 

6. Amidst the mists and coldest frosts. 
With stoutest wrists and loudest boasts. 
He thrusts his fists against the posts. 
And still insists he sees the ghosts. 
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7. Shrewd Simon Short sewed shoes. Seventeen sum- 
UK^rH^ Hi)o(;diiig storms, succeeding sunshine, successively 
Hiiw Simon^H smull, shabby shop standing staunch, saw 
Himon'H Hfll'-siime sign still swinging, silently specifying: 
**Siinou Short, Smitlifield^s sole surviving shoemaker. 
ShofH Ki'wcd, Holcd superfinely." Simon^s spry, sedulous 
HpouHi*, Sally Short, sewed shirts, stitched sheets, stuffed 
HofaH. Simon's six stout, sturdy sons — Seth, Samuel, 
Stephen, Saul, Shadrach, Silas — sold sundries. Sober 
Seth Hold sugar, starch, spices; simple Sam sold saddles, 
stiri'upH, screws; sagacious Stephen sold silks, satins, 
shawls; skeptical Saul sold silver salvers, silver spoons; 
Hiflfish Shadrach sold shoe-strings, soaps, saws, skates; 
slack Silas sold Sally Short's stuffed sofas. 

8. Theophilus Thistle, the successful thistle-sifter, in 
sifting a sieve full of unsifted thistles, thrust three 
thousand thistles through the thick of his thumb; now, 
if Theophilus Thistle, the successful thistle-sifter, in 
sifting a sieve full of unsifted thistles, thrust three 
thousand thistles through the thick of his thumb, see 
that thou, in sifting a sieve full of unsifted thistles, 
thrust not three thousand thistles through the thick of 
thy thumb. Success to the successful thistle-sifter. ^ f 

9. Of all the saws I ever saw saw, I never saw a 
saw saw' as this saw saws. 

10. Peter Piper picked a peck of pickled peppo]fS; a 
jxick of pickled peppers Peter Piper picked. If Peter 
Pij)cr pickeid a peck of pickled peppers, where 's the 
peck of pickled peppers Peter Piper picked? 

11. When a twister twisting, would twist him a twist, 
For twisting a twist three times he will twist; 
Kut if one of the twists untwist from the twist. 
The twist untwisting, untwists the twist. 
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SECTION V. 
I^THOEPY. 

Good Usage. The standard of correct pronunciation 
is good usage. Good usage implies the pronunciation of 
the educated and intellectual classes of society. The 
standard of good usage is found in the dictionaries of 
a language. In the United States, the standard dic- 
tionaries are Webster's and Worcester's( /^^'/ ' • '' w 

The standard of pronunciation is never absolutely un- 
deviating. Custom, from time to time, changes the pro- 
nunciation of words; but the number of these changes 
is not large. Whenever general good usage changes the 
pronunciation or the spelling of a word, this change 
soon finds its way into a new edition of the dictionary. 
The dictionary, then, remains the standard of good usage. 

There are a few hundred words in our language, that 
have two authorized pronunciations, either of which is 
allowable. 

Affectations. AU affectations in pronunciation should 
be carefully avoided. The affectation of ei'ther and 
nei'ther, for either and neither, is a case in point. 
Avoid in'quiry for in quir'y There is no better test 
of culture, scholarsliip, and refinement, than a correct 
pronunciation. 

On this point. Prof. William Russell says: "Individual 
opinion, when it is at variance with this important and 
useful principle of accommodation, gives rise to eccen- 
tricities, which neither the authority of profound learn- 
ing, nor that of strict accuracy and system, can redeem 
from the charge of pedantry. 

" It is a matter of great importance to' recognize the 
rule of authorized custom, and neither yield to the in- 
fluence of those errors which, through inadvertency, will 
creep into occasional or local use; nor, on the other 



46 SCHOOL ELOCUTION. 

hand, be induced to follow innovations or changes adopted 
without sufficient sanction. A cultivated taste is always 
perceptible in pronunciation, as in every other expression 
of mind} and errors in pronouncing are unavoidably 
associated with a deficiency in the rudiments of a good 
education/' 

Provincialisms. Provincialisms, or the peculiar pro- 
nunciation prevailing in certain localities or sections of 
our country, must be studiously corrected and avoided. 
. It is to this class of errors that teachers must carefully 
direct their attention. The force of habit is so strong 
that pupils continue to mispronounce words long after 
they know the pronunciation to be incorrect. 

Provincialisms most commonly consist of some varia- 
tion of perversion of vowel sounds: as half for half, 
cftlf for calf, l&ugh for laugh, etc.; of tew for to, trew 
for tnie, dew for do, yew for you; of gr§,ss for grass, 
ftsk for ask, last for last, etc.; of dawg or dorg for d5g; 
of gtt for gCt, gUt for g5t, etc.; of toon for tune, noo 
for new, dtmty for duty, etc.; of 5p for tip, 5nder for 
finder; of skowl for school, rewl for rule. 

Another class of these errors consists in misplacing 
th(i acu'-ent of words; as, i'de a for i de'a, ad'ult for 
a dfilt', re'cess for re cSss', eon vex' for eon'vex, 
(^x t&nt' for Sx'tant, in ter gst'ing for In'ter est ing, 
trius trate for il lus'trate, ro'bust for ro bust', ti'rade 
for tl rade', ve he'ment for ve'he ment. 

In this connection, the following lines from Oliver 
Wendell Holmes convey a valuable lesson: 

1. A few brief stanzas may be well employed 
To speak of errors we can all avoid. 
Learning condemns beyond the reach of hope 
The careless churl that speaks of soap for soap: 
Her edict exiles from her fair abode 
The clownish voice that utters r6ad for road, 
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Less stem to him who calls his coat a c5at, 
And steers his boat believing it a b5at, 
She pardoned one, our classic city^s boast, 
Who said, at Cambridge, most instead of most; 
But knit her brows, and stamped her angry foot, 
To hear a teacher call a. root a rdbt. 

2. Once more: speak clearly, if you speak at aU; 
Carve every word before you let it fall; 
Don't, like a lecturer or dramatic star, 
Try over hard to roll the British r; 
Do put your accents in the proper spot; 
Do n't— let me beg you— do n't say ''How P for " What r 
And, when you stick on conversation's burrs, 
Don't strew the pathway with those dreadful urs. 



I. Words Often Mispronounced. 

IBy misplacing the acceiifl 

The only variations from "Webster's Dictionary," in 
the following lists, include a few words in relation to 
which I it may be said j that good usage is in advance of 
the dictionary. ( * 

First, require pupils to pronounce the following words 
in concert; then require each pupil, singly, in turn, to 
pronounce five or more words. 



ab do'men 


aiir^ 


■ear nine' 


a-e -eli'mat ed 


a're a 


ca bar _ 


ar'mis tl^e 


au re'o la 


-eay Snne' 


ar'bi ter 


an tip'o de§ 


■eon tour' 


&b' ject ^ 


al bu'men 


■e5n'vex 


ad' verse 


ba salt' _ 


c6r'net 


ad drgss' 


bur lesque' 


■ebn'strue 


a dgpt' 


bl tu'men 


■ebn'tents' 


a diilt' . 


bSn'zTne 


€5m'plex 
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■eon fi dant' 
■eom'bat ant 
■eSm'pro nii§e^ 
€6m'mun ist 
•e5n'tro vert 
•e5m'par a ble 
-eon'ver sant 
■eon'tu me ly 
com'plai §ance 
fon trib'tite 
€og no' men 
•e6n fis'-eate 
•e5n do'lenee 
cMs'tlge ment ' 
qXy il i za'tion 
^Mv'al ric 
€om man dS-nt' 
■eom pen'sate 
eon Q^n'trate 
•eoy o'te 
def I Qit 
dSv'as tate 
dSl'or OTIS 
d5ai'am ite 
de mon'strate 
de co'roiis 
dep rf va'tion 
de§'ul to ry^ . 
dl plo'ma qy 
dis course' 
dis card' 
ex'tant 
di' verse 
Sx'or Qi§e 
fe'v^l ope («.) 
Sx'qul §Ite 



ej'em pla ry 
ex po'nent 
ex pnr'gate 
ex ploit' 
fi nSnce' 
fr5n'tier 
for 'mid a ble ^ 
frag' men t a ry 
gran'ary 
gon'do la 
gla^'i er 
gu'ar'di an ^ 
gri mace' 
gla di'o Ins 
hSr'ass 
ho ri'zon 
hy'gl ene 
hy me ne'al 
i de'a 
il lus'trate 
il liis'trat ed 
in quir'y 
In' grate 
in'ter stice 
in'ter est ing 
In'ter est ed 
Im'pl ous _ 
in c5m'par a ble 
in dis'pu ta ble 
in Sx'pll ca ble 
ir rgp'ar a ble 
ir ref 'ra ga ble_ 
ir rgv'o ca ble 
ISm'en ta ble 
ISg'is la ture 
ISg'is la tive 



ISg'is la tor_, 

ly ge'um 

leth ar'gic 

lith 5g'ra pher 

mon soon' 

mus tache'^ 

mag a zine' 

mis c5n'strue 

mu §e'um 

mgfal lur gy 

me'di o ere ^ 

6b'll ga to ry 

dr'tho e py 

5b 'se qule§ 

5b'so lete 

5n'er ous ^ 

dr'nate 

6 'vert 

oc ciilt' 

op po'nent 

o'a sis^ 

pro lix' 

pre tgxt' 

pre tSnse' 

pur loin' 

plSrc'ard 

pre ^ed'ence 
Kpre^'e dent (».) ' 
^pre ^ed'ent (adj.) 

prom e n'ade' 

py rS.m'i dal_ 

qui'nine 

quan'da r^ 

re Qgss' 

re flgx' 

re course' 
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resource' re trib'u tive tirade' — 

re cltise' strat'Sg ic te Igg ra phy 

re search' su i ^i'dal to p5g'ra phy 

ro bust' sys tgm'ic ve'he ment 

ro mance^ . sub sid'enee va ga'ry 

rou tine' s^s'to le va'ri o loid _ 

r6«'og nize so no'rous va'ri e gat ed 

II. Drill on Accent. 

I shall absent' myself to-day and shall be ab'sent to- 
morrow. 
Accent' the word with the proper ac'cent. 
AMx' an affix properly. 
I shaU comment' on your com'ment. 
We confine' the animal and erect his con'fines. 
We conjure' him not to con' jure. 
He consorts' with his con'sort. 
I contest' and so enter the con'test. 
We contract' and make a con'tract. 
We contrast' and produce the con'trast. 
We convert' and gain con'verts. 
We convict' and confine con'victs. 
We desert' into the des'ert without our dessert'. 
We entrance' him at the en'trance. 
We escort' with an es'cort. 
I essay' to produce an es'say. 
We export' our ex'ports. 
We extract' an ex'tract. 

We frequent' the hall and make fre'quent calls. 
They misconduct' and are punished for miscon'duct. 
We object' to your ob'ject. 
Prefix' the pre'fix. 

We prelude' with the proper prel'ude. 
We premise' and give the base of the prem'ise. 
I present' the letter and make a pres'ent. 
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The trans'ports will transport' the troops. 
We progress' and make rapid prog'ress 
We protest' and file our pro'test. 
We record' our names in the rec'ord. 
We refuse' to accept such refuse. 
We reprint' and produce a re' print. 
We subject' him and make him a sub'ject. 
We survey' and make a sur'vey. 



III. Monosyllables Often Mispronounced 

By giving a vowel sound incorrectly. 



ant 


chaff 


gas 


more 


rule 


talk 


aunt 


chant 


m 


mourn 


ru§e 


true 


aft 


chSir 


haunt. 


none 


rinse 


to 


are 


■cStch 


haunch 


nude 


root 


toast 


ask 


daunt 


hearth 


ore 


salve 


tour 


Mde 


di'aught 


half 


oar 


staunch 


tube 


balm 


draft 


lialves 


parse 


sauce 


tart 


bath 


dance 


hasp 


path 


since 


tune 


bask 


d6e§ 


home 


palm 


source 


toad 


brass 


dgaf 


jaunt 


pass 


scfiircG •: 


two 


basque 


^g^ 


jowl 


past 


shaft 


vaunt 


blast 


Sre 


joist 


pant 


staff 


vast 


bomb 


e'er 


k6g 


prance 


slant 


want 


been 


fast 


laugh 


pork 


shoe 


walk 


bone 


flask 


launch 


porch 


sloth 


wan 


borne 


flaunt 


last 


pour 


smoke 


w^ 


bourn 


gaunt 


lance 


prune 


spoke 


wand 


•eask 


gape 


lore 


psalm 


stone 


were 


■east 


gasp 


law 


raft 


soon 


wound 


€alf 


grasp 


lieu 


rasp 


spoon 


won't 


«lass 


glance 


mass 


roof 


taunt 


wont 


chance 


grant 


mast 


route 


task 


ySt 


€raft 


grass 


maul 


rude 


trance 


y6s 


«lasp 


glass 


mask 


rood 


truth 


zouaves 
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lY. Words Often Mispronounced 

By giving a vowel sound incorrectly. 



after 


dl verge' 


fiil'mi nate 


arid 


dl vest' 


fl na'le 


Sn'swer 


di' verse 


gSn'u Ine 


alas 


dl voree' 


gla'mour 


amass 


dl reef 


gSn'der 


a vast 


dl late' 


gaunt'let 


ad vance 


dl ggst' 


grSn'a ry 


a slant 


divulge' 


gua'va 


a gainst 


dis'triet 


gua'no 


ap p§r'ent 


duc'tile 


hSs'tHe 


ap pa ra'tus 


dt rgct'ion 


hov'er 


ad van'tage 


dl g^st'ion 


hur'ry 


bas'ket 


dl ver'sion 


Mnd'some 


bSr'rel 


dSm'i 9lle 


haunt'ed 


b5n'net 


d^n'a mite 


hein'ous 


bom'bast. 


Engine 


hSr'o Ine 


bay'ou 


gp'oeh 


i'dyl 


■ea'ret 


ei'ther 


1 tfil'ics 


«5.r'rot 1 


e'dict 


Is'o late 


^^'Q>t^;^^JI^ 


en gross' 


im pla'ca ble 


•eask'et ~~^ 


ext51' 


i so ther'mal 


■elir'ry 


en chant 


jaun'dice 


€5f 'fee ^ 


e'go tism 


jSc'und 


eSriimn 


fau'^et 


jo -eose' 


char'y 


f^t'en 


ju'v6n He 


chast'en 


fu'tlle 


ju'gu lar 


-eay 6nne' 


fill' some 


kgttle 


eom'mandr 


fgt'id 


Ua'ma 


com mand'ment 


fe'brfle 


laun'dry 


i^fii sure 


forg'er 


li'lac 


dauntless 


fi'brfne 


li'en 


dra'ma 


f5re'head - , 


lei'gure 


du'ty 


fur'row 


16ath'er /^ 


d5c'ne 


forbSde' ; / .. 


i lar'ynx < ^.^ 
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laugh'ter 


p&r'ent 


ru'by 


la'va 


pal'frey 


ru'mor 


le'ver 


prai'rie 


rgp'tlle 


li'clien 


pas' tor 


ru'in 


Uve'long 


pas'ture 


ra'tion al 


ma'tron 


pas'time 


rSil'le ry 


mftr'ry 


pla'za 


ra'ti 


may' or 


piat'ter 


rSt'ro spect 


mSn'ad, 


plas'ter 


ra'dix 


mgt'ric 


pu'pil 


rath'er 


in6a§'iire 


por'ter 


ru'ral 


mas'ter 


por'tion 


rap'Ine 


mas'tiff 


por'trait 


saun'ter 


mat'ter 


prS^'ess 


sau'eer 


mo'blle 


prSd'uct 


stal'wart 


m&r'i time 


pr5d'uee (n) 


sup'ple 


mfis'cu'llne 


phSn'ic 


su'et 


mu ge'un^ 


prgl'ate. 


suSv'i ty 


mau so le'nm 


preface 


squir'rel 


mfer'can tile 


pru'deut 


sia.n'der 


na'ked 


pa'tri ot 


sj^n'od 


nei'iher 


pa tri 5t'ic 


s^r'up 


Tiftr'row 


pa'tri ot ism 


se'jiile 


noth'ing 


pr6§'en ta tion 


sfir'rup 


o'ral 


pi a'no 


squal'or 


on'ly 


pia'nist^ 


tru'ant 


6ii'er ous 


-//// pu'is sance 


t^n'et 


o Ms'i ty 


path'way 


ti'ny 


o'ro tund 


pa'tri ar-eh 


tu'tor 


ob lique' 


pat'ron ize 


tri'o 


pa'tron 


pM'a go gy 


to ma' to 


p&t'r6n age 


pl&t'i num 


tu'ber ose 


pass' a ble 


plSa§'iire 


t&p'est ry 


pfts'sage 


pieth'o ric 


trib'une 


pass'port 


por tray' 


tfis'sel 


pSs'sLve 


ra'tion 


l?as'8ail 
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V. Pronunciation and Spelling. 
Some of the following words from the French are 
• fully Anglicized 5 others, partly so; while some retain 
the French pronunciation. 

'Cou'pon grl mace' cogn'ac (-eon'yac) 

fra'cas gui pureV-- . de'pot (de'po) 

pr6§'t!ge ^mo rale'U^p;;^^' \ mem'oir (mgm'w6r) « 

pur'lieu ou ^^^ij*?5^/./ cor'tege (■edr'tp.zh) 

— truffle pe'lisse". ''^ bouquet' (boo ka') 

bla§e' physique' melee' (mala') 

de§ §ert' routine' Vme lange' (malongz')^ 

de tour' rou lette' / quad rille' (-ea drll') 

e meute '*"^>'^'*^souve my' . .re^me' (ra zheem') 

^ fa ^ade'J ,'^^ ' / ,rou ^' y ' - - ^ ^v'-vign ette' (vin ySt') 
fi nesse',;^:A#./<^#^ ta bleau' ' bM'i nage (bad'I nazh) 
fu'gi lier ,j^/ v ^^'ous seau' am a teur' (am a toor') 

VI. Proper Names Often Mispronounced. 

Agassiz (ag'a se) vAl^roude (frood) / 

Arab (Sr'ab) Goethe (giir' \j^)^\ , \ . w. 

Aryan (a'ry an) Gratiano (gra she a' no)" , 

Asia (a'she a) Guyot (ge'o) ^ r ■'. '- . i , 

Avon (a' von) Guise (gwez) 

Beatrice (be'a trice) / jfleine (hi'ng)— -'^i^,^^ 

Berlin (ber'lin <^rv^ -/Hemans (hgm'ans) 

Bingen (bing'en) / Iowa (i'o wa) 




Caucasian (-eaw -ea'shun) Khedive (ka deva') /Tyt^^Qf^ / 

Caiaron («ha'ron) Lewes {^^dy^'i^-^^ -^^^h^^ 

(Thftmis r^hft'oris'^ Milan ^TnTl'fl.n^ ^ 



Calliope (calli'ope) - Ixion (ixi'on) a/) / 

Cheops (-ehe'ops) Milan (mil' an) 
Concord (^eSng'-eurd) Oberon (ob'e ron) 

Daniel (dSn'yel) Orion (o ri'on)^^vy ; 

El Dorado (el do ra'do) ^Orpheus (6r'fusy , 
European (eu ro pe'an) Portia (por'shi a 

Faneuil Hall (fan' el) Persia (per'shl a) 
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Vn. Words of Difficult Enuncla^tion. 

Divide into syllables, and marlc the accented syllables. 

abominably inviolably 

assassination insuperable 

anth ropophagi J>^' indissolubly 
differentiation infinitesimal 
dicotyledonous indefatigable 

irremediable 

lugubrious y^^^^L^ 

meteorolo^cal 

monocotyleaonous 

numismatics 

particularly 



hypochondriacal 

inexplicable 

intolerable 

impracticable 

indisputable 

incorrigible 



peculiarly 
peculiarity 
perpendicularly 
ratiocinationA<»^^>>t«^ 



i , .^tergiversation 
unintelligiWe 



anconformability 
uninhabitable 
-iSiihospitable 
valetudinarian ^rtt^-oJc^ 
vivijparous ■ 



VIII. Miscellaneous Words. 



ex cur'sion (ex -eftr'shun) 
hom'age'l(^ sounded) 
hiim'ble {h sounded) 
hon'or [h silent) 
h5n'est (h silent) 
^ii^or {h silent) 
aKmond (Z silent) 
of^en (5f' n) 
soften (sof n) 
this'tle (tMs'sle) 
wMs'tle (whls'sle) 
ger'tain ((^er'tSn) 
chas'ten (chas'p) 
lithe {ih vocqI) 
blithe [th VOcal) 



bath§ {th vocal! 
Oaths (th vocalj 
par quet' (par " 
pret'ty (prit'tyj 
quay (ke) 
span'iel (spSn'y^ 
sub'tile (siib'tUe) 
sub'tle (siit'tle) 
to]-'toise (tdr'tis) 
truths (th aspirate) 
vase (va^e) 
youths {th aspirate) 
kept [t sounded) 
slept [t sounded) 
crept [t sounded) 




PART II. 
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PART II. 

PRINCIPLES IN ELOCUTION. 



CHAPTER I. 

EMPHASIS, PAUSES, AND INFLECTIONS. 



SECTION I. 
JEMPMASIS. 
I. Introductory. 



1. Emphasis, as the term is used in its restricted sig- 
iiifi<.mtioiiy is tlit.^ spi^^^icil force or energy of voice applied 
to word&i m nnler in give prominence to leading ideas. / 

2. IiL its widest signification, ; however, emphasis is 
iiBed %o incluilo auif means of distinguishing words, 
phrases j or clausesj, whether by means of force, or inflec- 
tion, or t^ti'CS!^^ or qmintity, or pauses. 

3. A word may be made emphatic by an intense 
whisper J by a strong rising, faUijig, or circumflex slide; 
hy prolongingr vfjwel or liquid sounds; or by rhetorical 
pacsesr 

4. As commonly used, however, emphasis relates to 
the degree or intensity of force. But the stronger the 
tmphaUc forfr^ ihn lunger are the slides, and the more 
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prolonged the vowel and the liquid sounds. It may here 
be remarked that the liquid sounds capable of being 
prolonged in emphasis are Z, m, n, and r. The short 
vowel sounds and the consonant sounds, with the ex- 
ception of /, m, w, Vj cannot be prolonged in emphasis. 

5. "Every sentence," says Prof. William RusseU, "con- 
tains one or more words which are prominent, and 
peculiarly important, in the expression of meaning. 
These words are marked with a distinctive inflection; 
those, in particular, which illustrate the reading of strong 
emotion, or of antithesis. 

6. "The words which are pronounced with peculiar 
inflection, are uttered with more force than the other 
words in the same sentences. This special force is what 
is called emphasis. Its use is to impress more strik- 
ingly on the mind of the hearer the thought, or portion 
of thought, embodied in the particular word or phrase 
on which it is laid. 

7. "It gives additional energy to important points 
in expression, by causing sounds which are peculiarly 
significant, to strike the ear with an appropriate and 
distinguishing force. It possesses, in regard to the sense 
of hearing, a similar advantage to that of 'relief,' or 
prominence to the eye, in a well-executed picture, in 
which the figures seem to stand out from the canvas. 

8. " Emphasis, then, being the manner of pronouncing 
the most significant words, its ofi&ce is of the utmost 
importance to an intelligible and impressive utterance. 
It is the manner of uttering emphatic words which 
decides the meaning of every sentence that is read or 
spoken. 

9. "A true emphasis conveys a sentiment clearly and 
forcibly to the mind, and keeps the attention of an 
audience in active sympathy with the thoughts of the 
speaker; it gives full value and effect to aU that he 
utters, and secures a lasting impression on the memory," 
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II. Faults in Emphasis. 

• 

In animated conversation, most persons emphasize 
correctly because they know clearly what they wish to 
express; but, in reading the long and involved sentences 
of literary composition, the faults of untrained reader's 
are numerous. 

1. Sometimes the emphasis is misplaced because the 
reader does not clearly comprehend the sense of what 
is read. 

2. Sometimes the emphasis is applied at random, with- 
out reference to prominent ideas^ 

3. Sometimes the untrained reader reads in a dull, 
monotonous tone, without any emphasis whatever. 

4. Not unfrequently the pupil overdoes the emphasis, 
and reads in a jerky, dogmatic manner: 

5. There is often a tendency to a regular recurrence 
of emphasis, combined with the falling inflection, on 
random words, particularly at the end of every line of 
poetry, or of every alternate line, or at the end of every 
phrase or clause. 

y^ III. GrENERAL PRINCIPLES OF EMPHASIS. 

1. Words or groups of words that express leading 
ideas are emphatic; those that express what is compar- 
atively unimportant, or that merely repeat what has 
been previously stated, are unemphatic. 

2. Words expressing contrast of ideas are emphatic. 

3. The subject and predicate of a sentence are, iu 
general, emphatic, 

4. Articles, pronouns, and connectives are, in general, 
unemphatic, though any part of speech may sometimes 
become emphatic. • 

5. The emphatic words of a sentence are generally 
the words most strongly marked by the rising, falling, 
or circumflex inflection. 
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IV. Distinction of Emphasis. 

Emphiisis may be divided into two kinds, antithetic 
or relative emphasis, and absolute emphasis, 

Antithetic emphasis is applied to words that indicate 
contrast of ideas: Absolute emphasis is used to show 
the importance of a single word or to express feeling, 
emotion, or passionr 

The degree of emphasis to be applied to words may 
be considered as slight, moderate, or strong. 



y. Examples of Antithetic Emphasis. 

1. He is not a friend but an enemy. 

2. Se raised a mortal to the skies. 
She drew an dngel down. 

3. To be or not to be — that is the question. 

4. I come to bury Caesar, not to praise him. 

5. As for me, give me liberty or give me death. 

6. You cannot do wrong without siiffering wrong. • 

7. He that cannot bear a jest should not mdJce one. 

8. I said my fdther, not my mother. 

9. Talent is power; tact is skill. 

10. After the snow, the 'emerald Uaves, 
After the harvest, golden sheaves. 

11. He spoke for education, not against it. 

12. The clerk, in letting Scrooge's nephew o^it, had 
let two other people m. 

13. Put not your trust in money, but put your money 
in trUst. 

14. The noblest mind the best contentment has. ' ■ 

15. Be thou familiar, but by no means milgar. 

16. Give every man thine ear, but few thy voice. 

17. Take each man's censure, but reserve thy judgment. 
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18. COMPENSATION. 

Poldrityj or dction and reaction^ we meet in every 
part of ndture — in ddrjcness and Ught; in Mat and cdld; 
in the ^h and flow of waters; in mdle and female; in 
the inspiration and ^piration of plants and animals; 
in the equation of quantity and qudlity in the fluids of 
the animal 6oc?y; in the systole and didstole of the heart; 
in the undulations of /i*i(Z5 and of sdund; in the cm- 
trifugal and centripetal gravity; in electricity , gdlvanism, 
and chemical affinity. Superinduce magnetism at owe end 
of a needle, the opposite magnetism takes place at the 
dther end. If the south attracts, the north repels. To 
empty Mre, you must condense ^A^re. An inevitable 
dualism bisects ndture, so that each thing is a hdlf and 
suggests another thing to make it ivhole; as, spirit, mdt- 
ter; man, woman; odd, iven; subjective, dhjective; in, 
but; Upper, under; motion, rht; ySa, ndy. 

All things are dduhle, 6ne against dnother — tit for tdt; 
an eye for an epe; a tooth for a tooth; iUod for Hood; 
measure for measure; love for love. Give and it shall 
be given you. He that wdterefh shaU be watered him- 
self. What will you hdvef quoth G6d; j^ay for it and 
tdlce it. Nothing venture, nothing have. Thou shalt be 
paid exactly for what thou hast done, no more, no Uss. 
Who doth not wdrk shall not ^a^. emerson. 

VI. Examples of Absolute Emphasis. 

Absolute emphasis is applied to words according to 
their importance in the sentence, or according to the 
degree of emotion or passion to be expressed. When words 
are repeated for the purpose of intensifying emotion, 
each successive repetition is more forcibly emphasized. 

1. It was a turkey ! He never could have stood upon 
his Ugs, thdt bird. He would have snapped 'em short 
off in a minute, like sticks of sealing-wsi,x. 
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2. What is it that gentlemen tmsJi ? What would they 
hdve f 

3. ^^Bevhige! revenge P^ the Saxons cried. . cn \\i 

4. Then rose the terrible cry of fire! fire! flre!\' 

5. We must fight; I repeat it, sir, we iiiVL&t fight !^ 

6. "To drms ! to drms ! to drms!^^ they cry. 

7. H4ppy, happy J happy p4ir! 
None but the hrdve, 
N'one hut the hrdve, 
N'one hut the hrdve deserves the f^ir! 

8. CHRISTMAS CAROL. 

"Why, bless my soul!'' cried Fred, "who's thdtr 
"It's 7. Your uncle Scrooge, I have come to dinner. 
Win you let me in, Fred?" 

Let him in! It is a mercy he didn't shake his drm 
off. He was at home in five minutes. Nothing could 
be heartier. His niece looked just the same. So did 
Topper, when he c4me. So did the plump sister, when 
she came. So did every one when they came. Wonder- 
ful p&rty, wonderful games, ivonderful unanimity, won- 
der-fiil happiness! dickens. 

9. grandmother's story of bunker-hill battle. 
Then we cried, " The troops are routed ! they are heat — 

it can't be doubted! 
God he thanlcedj the fight is over!" — Ah! the grim old 

soldier's^ smile ! 
Tell us, TELL us why you look so? (we could hardly 

speak we shook so.) 
"Are they heatenf are they beaten? dre they beaten?" 

—"Wait awhHe." 

And we shout, "At last they're done for; it's the harges 

they have run for: 
They are beaten! heaten! beaten^ and the battle's 

HOLMKS. 
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10. mDEPENDENCE. 

But whatever may be our fate, be assured — he assured 
that this declaration will stdnd. It may cost treasure, 
and it may cost blood; but it wiU stdnd, and it will 
richly compensate for both. Through the thick gloom 
of the present, I see the brightness of the fMure, as the 
sun in Maven, We shall make this a gloriouSj an im- 
mdrtal day. When w4 are in our grJtves, our children 
will hdnor it. They will celebrate it with thanksgiving, 
with festivity, with bonfires, and illumindtions. On its 
annual return, they will shed t^ars, copious, gilshing t^ars; 
not of subjection and slavery, not of agony and distress, 
but of exultdtion, of grdtitude, and of joy. 

My judgment approves this measure, and my whole 
hedrt is in it. All that I hdve, and all that I dm, and 
all that I hope in this life, I am now ready here to 
stdhe upon itj and I leave off as I began, that, live or 
dhe, survive or parish, I am for the declaration. 

Wbbstbr. 
11. UNCLE TOBY. 

"In a fortnight or three weeks," said my uncle Toby, 
smiling, "he might m^rch." "He wiU nh'er march, an' 
please your honor, in this w6rld," said the corporal. 
"He unll march," said my uncle Toby, rising up with 
one shoe 6ff. "An' please your honor," said the corporal, 
"he will niver march but to his grdveJ^ "He shdll 
march," cried my uncle Toby; "he shall march to his 
rigiment.^^ "He can not stdnd it," said the corporal. 
"He shall be suppdrtedj'^ said my uncle Toby. "Ah, 
weU-a-day, do what we can for him," said Tnm, main- 
taining his point, "the poor soul will die." "He shall 
ndt," shouted my uncle Toby, with an oath. The Accus- 
ing Spirit which flew up to heaven's chancery, blushed 
as he gave it in, and the Recording Angel, as he wrote 
it down, dropped a tear upon the word and blotted it 
out forever. stkknr 
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SECTION n. 

PAUSU8, 

-1. The pauses made in reading or speaking may be 
classed as grammatical, rhetorical,, and emphatic or emo- 
tional. 
V 2. Orammatical pauses are those indicated by punctua- 
tion f rhetorical pauses are those required by the structure 
of the sentence, or by emphasisj and emphatic pauses, 
those expressive of deep feeling or passion. 

3. These pauses may be relatively long, moderate, or 
** short, according to the general style of expression ap- 
propriate to what is read 5 but without due attention 
to them, it is impossible properly to emphasize pros^^ 
or to express the melody of verse. 

4. Concerning pauses. Prof. Russell says: "The ces- 
sation of the voice at proper intervals has the same 
effect, nearly, on clauses and sentences with that of 
articulation on syllables, or of pronunciation on words: 
it serves to gather up the sounds of the voice into rela- 
tive portions, and aids in preserving clearness and dis- 
tinction among them. But what those elementary and 
organic efforts do for syllables and words— the minor 
portions of speech — pausing does for clauses, sentences, 
and entire discourses. 

5. " The great use of pauses is to divide thought into 
its constituent portions, and to leave the mind oppor- 
tunity of contemplating each distinctly, so as fully to 
comprehend and appreciate it, and, at the same time, to 
perceive its relation to the whole. Appropriate pauses 
are of vast importance, therefore, to a correct and im- 
pressive style of delivery; and without them, indeed, 
speech cannot be intelligible. 

6. "Pausing has, further, a distinct office to perform 
in regard to the effect of feeling as conveyed by utter- 
ance. Awe and solemnity are expressed by long cessa- 
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tions of the voice 5 and grief, when it is deep, and at 
the same time suppressed, requires frequent and long 
pauses. 

7 "The general effect, however, of correct and well- 
timed pauses, is what most requires attention. The 
manner of a good reader or speaker is distinguished, in 
this particular, by clearness, impressiveness, and dignity 
arising from the full conception of meaning, and the 
deliberate and distinct expression of it; while nothing 
is so indicative of want of attention and of self-com- 
mand, and nothing is so unhappy in its effect, as haste 
and confusion.'' 

I. Grammatical Pauses. 

Grammatical pauses, or the pauses indicated by punc- 
tuation, have no fixed length/ They depend, to some 
extent, on the character of the piece to be read. When 
the general movement or rate is slow, the pauses are 
relatively long; when the movement is fast, the pauses 
are relatively short The general principles that govern 
grammatical pauses may be stated as follows: 
^ 1. In general^ a slight pause at a comma; a longer 
pause at a semicolon; and a still longer pause at a period. 
* 2. A full pause, longer than at a period, is required 
at the end of a paragraph of prose, or of a stanza of 
poetry. 

This pause is made to enable the hearer to note the 
subdivisions of a piece, and to afford the reader time 
for a slight rest. 

II. Rhetorical Pauses. 

^^ 1. Rhetorical pauses are pauses not indicated by punc- 
tuation, but which' are made in reading, generally for 
the purpose of emphasis or expression. Attention to 
these pauses is absolutely essential to good reading. 
2. The general tendency of pupils to read too fast is 
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owing, in no small degree, to a neglect of the pauses 
necessary to effective utterance. Both the hearer and 
the reader must have time to thinJc, These pauses, too, 
afford the reader time to renew the breath, and thus 
keep the lungs well supplied with air. 

3. A continuous stream of rapid utterance soon wea- 
ries the hearer, because the speaker neitiier takes time 
to think, nor allows hi^, hearers^ tijiie to do so. The 
trained extemporaneoi/^ speake^ talkjfe^ with deliberation, 
and the trained reader reads in the same manner. 

4. We read words by groups, not by disconnected 
units. The beginner laboriously calls out each word of 
a sentence independently, with a pause after each word, 
thus: 

"The I black | cat | caught | a | big | rat | in | the | 
barn." 

A good reader will read this sentence in groups, as 
indicated by the hyphenized words, thus: 

" The-black-cat | caught-a-big-rat | in-the-barn." 

5. Pupils, whose attention is directed to the manner 
in which they run words together in speaking and read- 
ing, with pauses between the groups, will notice that 
adjectives are grouped with the nouns which they mod- 
ify adverbs, with verbs or adjectives or other adverbs j 
prepositions, with their objects; pronouns, with the words 
they modify J and auxiliaries, with their principal verbs 
— ^in other words, that we speak in phrases and clauses. 

6. They will notice, further, that when the subject of 
a verb is a noun, or when it is modified by a phrase 
or a clause, there is a rhetorical pause between the sub- 
ject and the predicate. 

A COMMON FAULT. 

7. "The common fault in regard to pauses," says 
Prof. Russell, "is that they are made too short for 
clear and distinct expression. 
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8. "Feeble utterance and defective emphasis, along 
with rapid articulation, usually combine to produce this 
fault in young readers and speakers. For, whatever 
force of utterance or energy of emphasis, or whatever 
rate of articulation we accustom ourselves to use^ our 
pauses are alwa^ in^roportion to it. 

9. "Undue iSr^nwiffpausing has a like bad eifect 
with too rapid articulation: it produces obscurity and 
confusion in speech, or imparts sentiment in a manner 
which is deficient and unimpressive, and prevents the 
proper effect both of thought and language. 

10. "To be fully convinced how much of the clear- 
ness, force, and dignity of style depends on due pauses, 
we have only to revert for a moment to the effect of 
rapid reading on a passage of Milton, and observe what 
an utter subversion of the characteristic sublimity of the 
author seems to take place. This instance is, no doubt, 
a strong and peculiar one. But a similar result, though 
less striking, may be traced in the hurried reading of any 
piece of composition characterized by force of thought 
or dignity of expression. 

11. "When habitual rapidity of voice, and omission 
of pauses, are difB.cult to coiTcct, the learner may be 
required to accompany the teacher's voice in the practice 
of sentences^ This simultaneous reading, if sufficiently 
long continued, will probably prove effectual for the 
cure of habitual faults. A second stage of progress 
may be entered on, when the learner's improvement will 
warrant it; and he may be permitted to read after the 
teacher. 

12. "Pupils who possess an ear for music, may be 
taught to observe that there is in reading and speaking 
a Hime,' as distinct and perceptible, and as important, 
as in singing, or in performing on any instrument; and 
that pauses are uniformly measured with reference to 
this time.'' 
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DRILL EXERCISES. 

13. The careful study of a few selections for the pur- 
pose of marking pauses, emphasis, and inflection, is also 
an excellent exercise in parsing and analysis. This 
method is a slow one, but it wiU lead to thoughtful, 
careful, and expressive reading. 

14. For the purpose of aiding pupils to gain a clear 
comprehension of this subject, general principles are 
applied under a number of definite rules, which are 
illustrated by copious examples. The value of thorough 
drill on these examples cannot be overestimated. 

15. If any teachers object to formal rules, the follow- 
ing remarks of Prof. Russell are commended to their 
attention : 

16. "Persons, even, who admit the use of rules on other 
subjects, contend, that, in reading and speaking, no rules 
are necessary; that a correct ear is a sufficient guide, 
and the only safe one. If, by a 'correct ear,' be meant 
a vague exercise of feeling or of taste, unfounded on a 
principle, the guidance wiU. prove to be that of conjec- 
ture, fancy, or whim. But if, by a * correct ear,' be 
meant an intuitive exercise of judgment or of taste, 
consciously or unconsciously recognizing a principle, 
then is there virtually implied a latent rule; and the 
instructor's express office, is, to aid his pupil in detect- 
ing, applying, and retaining that rule. 

17. "Systematic rules are not arbitrary; they are 
founded on observation and experience. No one who is 
not ignorant of their meaning and application, will ob- 
ject to them, merely because they are systematic, weU 
defined, and easily understood: every reflective student 
of any art, prefers systematic knowledge to conjectural 
judgment, and seizes with avidity on a principle, be- 
cause he knows that it involves those rules which are 
the guides of practice." 
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ni. Rules for Rhetorical Pauses. 
Rule I. A rhetorical pause should he made between the 
subject and the predicate of a sentence when the subject is 
emphatic^ or when it consists of a phrase or a clause^ or 
of a noun modified by a phrase or a clause. 

EXAMPLES. 

1. Art I is long, and time \ is fleeting, 
^ And the grave \ is not its goal. 

2. To err \ is human, to forgive, divine. ''" . . < . •'. 

3. To reach the Indies | was the object of Columbus. 
4:^ How he found his way out | is not known. 

5. Whom the gods love | die young | was said of yoo. 

6. Who steals my purse | steals trash. 

7. No wind that blew | was bitterer than he. 

8. Not to know me \ argues yourself \ unknown. 

9. It was for him \ that the sun \ had been darkened, 
that the rochs \ had been rent, that the diad \ had risen, 
that all ndture \ had shuddered at the sufferings of her 
expiring God. Death \ had lost its terrors \ and pleasure 
its charms. 

Turn to any unmarked selection in Part III. and require pupils to 
point out further illustrations of this rule. 

Rule II, MaJce a rhetorical pause before a clause used 
as a predicate nominative, or as the object of a verb. 

EXAMPLES. 

1. The truth is | he knows nothing about the subject. 

2. It was in midwinter | that the Pilgrims landed at 
Plymouth. 

3. I do not know. [where he went. 

4. He did not say f^hen he should go. 

5. I wish I that friends were always true. 
And motives always pure; 
I wish I the good were not so few, 
I wish \ the bad were fewer. 
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Rule III. Make a rhetorical pause after introductory 
or transposed adverbial words, phrases, or clauses, 

EXAMPLES. 

1. Slowly and sadly | we laid him down. 

2. Forth in the pleasing spring | thy bieauty walks. 

3. In their ragged regimentals | stood the old conti- 
nentals. 

4. If he did that | he ought to be punished. 

5. During that terrible storm | the ship foundered. 

6. Who she was | nobody knows. 

7. In all its history | the Constitution has been benefi- 
cent. 

8. And up the steep | barbarian monarchs ride. 
9. Down I came the blow! but in the heath 

The erring blade found bloodless sheath. 

Bule IV. Unless the phrases or clauses are short or 
very closely connected, make a rhetorical pause before 
adjective or adverbial phrases or clauses. 

EXAMPLES. 

1. There is a reaper | whose name is Death. 

2. He is the same man | that you spoke of. 

3. I will go I when you are ready. 

4. Let me have men about me | that are fat. 

5. The swallows | that build their nests in the old 
barn | migrate | when winter comes. 

6. Our fathers raised their flag against a power | to 
which, for purposes of foreign conquest and subjuga- 
tion, Rome, in the height of her glory, is not to be 
compared — a power | which has dotted the surface of 
the whole globe | with her possessions | and military 
posts; whose morning drum-beat, following the sun in 
his course, and keeping pace with the hours, daily circles 
the earth | with one continuous and unbroken strain | 
of the martial airs of England webstee. 
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Rule V. Make a pause before and after adverbs or 
adverbial phrases transposed so as to break the regular 
order of arrangement, 

EIXAMPLES. 

1. The plowman | homeward | plods his weary way. 

2. And some | to happy homes | repair. 

3. As we I to higher levels | rise. 

4. Who I of this crowd | to-night | shall tread 
The dance | till daylight | gleam again? 

5. If Memory | o'er their tomb | no trophies raise. 

6. Await I alike | the inevitable hour. 

7. Their furrow | oft | the stubborn glebe has broke. 

Btile VL In sentences introduced by idiomatic it or 
there, make a rhetorical pause before the subject-phrase 
or clause that is placed after the predicate. 

XIXAMPLSS. 

1. There came to the beach | a poor exile of Erin. 

2. It is not known | how the prisoner made his escape. 

3. It is not true | that the poet paints a life that does 
not exist. 

4. There lies | on the table before me | all that he 
had written, of his latest and last story. 

Bule VIL Make a rhetorical pause after predicate 
adjectives used to introduce a sentence^ and after nouns 
or pronouns in the objective case when they are trans- 
posed so as to come before the verbs which govern them. 

EXAMPLES. 

1. Sweet I are the uses of adversity. 

2. Few and short | were the prayers we said., 

3. How sweet and solemn | is this midnight scene. 

4. Thee | I revisit now | with bolder wing. 

5. And all the air | a solemn stillness | holds. 
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Eule VIII, When an e mpsis of the verb occurs in a 
sentence, maize a rhetorical pause, 

£XAMPI.£S. 

1. Homer was the greater genius; Virgil | [was] the 
better artist. In the one | we most admire the man; in 
the other | [we most admire] the work. 

2. Death had lost its terrors, and pleasure | [had 
lost] its charms. 

3. Their palaces were houses | not made with hands; 
their '^ diadem^ I' [were] crowns of glory which should 
never fade away. 

4. Lands | he could measure, terms and tides | [he 
could] presage. / 

5. Thy waters wasted them while they were free, and 
many a tyrant | [has wasted them] since. 

Require the class to find five additional examples. 



Eule IX, Unless the grammatical connection is very 
close, a short pause should he rJlade at the end of every 
line of poetry, to mark the poetic Rhythm, ^ /, , ; / i 

1. PARADISE LOST. 

Anon I out of the earth | a fabric huge \ 
Rose like an exhalation, with the sound | 
Of dulcet symphonies, and voices sweet, 
Biiilt like a temple, where pilasters | round 
Were set, and Doric pillars, overlaid | 
With golden architrave. miltox. 

2. POWER OF MUSIC. 

'Twas at the royal feast, for Persia won | 

By Philip's warlike son — 
Aloft in awful state | 
The godlike hero sate | 

On his imperial throne. dryden. 
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3. THE SHIPWRECK. 

^Twas twilight, for the sunless day went down | 

Over the waste of waters, like a veil | 
Which, if withdrawn, would but disclose the frown | 

Of one I whose hate | is masked but to assail. 
Thus to their hopeless eyes | the night was shown. 

And grimly darkled o^er their faces pale, 
And the dim, desolate deep; twelve days | had Fear | 
Been their familiar, and now Death \ was here. 

• Byeon. 
4. THE LADDER OF ST. AUGUSTINE. 

All these | must first be trampled down | 
Beneath our feet | if we would gain | 

In the bright fields of fair renown | 

The right | of eminent domain. lonofellow. 



IV. Emphatic Pauses. 

Rule I. Emphatic pauses occur when the reader desires 
to call marked attention to some word or group of words. 

EXAMPIJBS. 

1. The penalty was | | | death, 

2. My answer would be | | a blow. 

3. You call me dog; and for these couriers , 
I'll lend you | thus \ much \ moneys. /■-< ■ ' ^ ^ 

4. Hath a dog \ money f Is it possible | 

A cur I I can lend | | | three \ \ thousand \ \ ducats! 

5. Rider and horse, friend, foe, in one \ red \ htirial \ j 
blent. 

6. They did not see one \ mctn, not \ 6ne \ woman, \ j 
not I one \ child, not one \ four-footed bhast \ \ of any de- 
scription I I whatever. One \ dead \ uniform \ silence \ \ 
reigned [ over the whole region^. BvaKsu 
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7. The love that loves a scarlet coat 
Should be | | more Uniform. 

8. BUNKER HILL. 

Just a glimpse (the air is clearer), they are nearer | | 

nearer | | nearer, 
When a flash — a curling smoke-wreath — ^then a crash — 

the steeple shakes; 
The deadly truce is ended; | | the tempest's shroud is 

rended; | | 
Like a morning mist it gathered, | | like a thunder cloud 

I I it breaks. 

All through those hours of trial, I had watched a calm 

clock-dial. 
As the hands kept creeping, \ \ creeping, \ \ \ they were 

creeping | | round to four. holmes. 



V. Recapitulation op Pauses. 

1. In general, a rhetorical pause should he made between 
the subject and the predicate, when the subject is emphatic, 
or when it consists of a phrase, a clause, or a noun mod- * 
ified by a phrase or a clause. 

2. A rhetorical pause should be made whenever the 
regular order of a sentence is broken by the inversion of 
words, phrases, or clauses, 

3. An emphatic pause occurs before any word that is 
very strongly emphatic, or to which the reader or speaker 
desires to call marked attefntion. 
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SECTION m. 
IlfFLEGTION. 

I. Introductory Remarks. 

1. In all good speaking or reading, there must be 
ever- varying upward and downward slides of the voice. 
Inflection is a means, not only of expressing emotion, 
passion, and emphasis, but, also, of conveying the finer 
distinctions and contrasts of ideas, and the more delicate 
shades of feeling and sentiment. 

2. Inflection forms an important element of emphasis: 
for emphasis consists, not only in force, but also in the 
slides and in quantity, 

3. Reading, when it lacks the melody of varied em- 
phasis and inflection, becomes like the monotonous 
droning of children who laboriously pronounce the suc- 
cessive words of their reading lesson in the conven- 
tional school tone. 

4. In animated conversation, and in the reading of 
simple stories, the inflections take care of themselves 
without thought by the speaker or reader; but in the 
long and often inverted sentences of finished prose or 
poetry, involving a higher and more complicated order 
of thought, the proper application of emphasis and 
infiection requires some knowledge of the principles of 
elocution. 

5. While it is true that a clear conception of the 
spirit and meaning by the reader is essential to good 
reading, it is equally true that, having the right con- 
ception, the reader may fail to convey it to the hearer, 
from ignorance of the principles that govern the correct 
expression of thought and feeling. 

6. Good reading, like fine singing, is the result of 
systematic training — ^is the product of culture and art. 
There are good natural voices both for singing and 
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reading, but a fine singer, without training in the science 
and art of music, is as rare as is a good reader of gen- 
eral English literature, who is ignorant of the principles 
of elocution, and untrained in the management of the 
voice. 

7. The real object of school elocution is, not to enable 
pupils to read by imitation a few selected pieces in the 
style of an actor, but to make thoughtful and intelli- 
gent readers independent of the assistance of teachers. 

8. One Teason for the fuU treatment of inflection in 
this book is the great importance of the subject as a 
means of expressive and impressive i;eading. 

9. Another reason is the/ cursory )tnanner in which 
the few introductory rules and illustrations are taken 
up in the grammar school. Teachers of high schools 
and normal schools are aware of the fact that many of 
their pupils come into school not only ignorant of the 
principles of inflection, but also so untrained in the 
management of the voice that they cannot give the 
correct inflecfions even when indicated, and sometimes 
cannot even imitate them when given by the teacher. 

10. It is not unreasonable to expect that, in high and 
normal schools, there should be training enough to 
enable students themselves to apply the general prin- 
ciples of elocution 5 and that there should be practice 
enough to secure some flexibility in the management of 
the voice. 

11. Expression in reading depends largely on the vari- 
ety produced by the proper and effective application of 
the slides. There is no excuse for the neglect that leads 
to the monotonous and lifeless style of reading charac- 
teristic of many high schools and colleges. 

"This school-tone," says Prof. Russell, "can be tol- 
erated only in a law paper, a state document, a bill of 
lading, or an invoice, in the reading of which the mere 
distinct enunciation of the words is deemed sufficient. 
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In other circumstances, it kills, with inevitable certainty, 
everything like feeling or expression." 

12. The careful study of an extract from some stand- 
ard author, for the purpose of marking it for inflection, 
emphasis, and pauses, is an intellectual discipline of no 
mean order. It combines, in one lesson, rhetoric, gram- 
mar, and elocution. 

13. It matters little whether aspiring elocutionists can 
or can not render effectively such pieces as " The Raven," 
"The BeUs," or "CatUine's Defiance"; but i1? is a mat- 
ter of solid importance for them to be able to read 
intelligently and effectively such extracts as Macaulay's 
" Puritans," Bryant's " Winds," Byron's " Apostrophe 
to the Ocean," one of Webstei^'s "Speeches," or an ex- 
tract fi'om Milton or Shakespeare. The trained reader 
is able not only to read well, but also to give good 
reasons for reading with good taste, discrimination, and 
judgment. 

14. As an aid both to teachers and pupils in apply- 
ing principles and rules, a considerable number of 
extracts and examples are marked for inflection, em- 
phasis, and pauses. When these have been carefully 
studied and read, pupils ought to be able to apply, to 
some extent at least, principles and rules to unmarked 
extracts, thus becoming independent of imitation and 
of teachers. 

II. Distinctions op Inflection. 

1. Inflection may be defined as an upward or down- 
ward slide of the voice^ generally on the emphatic word 
or words of a sentence. In words of more than one 
syllable, the inflection falls chiefly on the vowel of the 
accented syllable; hence the mark of inflection is placed 
over the vowel in the accented syllable. 
\j 2. (The rising inflection, indicated by the acute accent 
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( ' ), is used in direct questions, and, in general, when- 
ever the sense is incomplete. 

3. The falling inflection, indicated by the grave accent 
( ^ ), is used in complete declarative, exclamatory, or very 
emphatic statements, and, in general, wherever the sense 
is complete, or does not depend on something to follow. 

4. The circumflex, a combination of the risiag and 
falling inflections on the same sound or word, indicated 
thus ( "" or ^ ), is used in surprise, sarcasm, irony, wit, 
humor, and in expressing a pun, or a double meaning. 
The rising circumflex is used in place of the direct ris- 
ing inflection to add force to the emphasis, and the 
falling circumflex in place of the direct falling inflec- 
tion. 

5. The monotone ( ), that is, one uniform tone, is 

merely the absence of any marked rising or falling slide 
above or below the general level of the sentence. 

III. Length of Slides. 

1. The length of the rising or the falling inflection, 
in ascending or descending the scale, depends on the 
force of emphasis applied to words marked by inflection. 

2. The degrees of inflection may be roughly distin- 
guished as corresponding to the second, third, fifth, and 
eighth notes in the musical scale, including the semi- 
tones, or chromatic notes, of the minor second, third, 
fifth, and eighth notes. 

3. The "second" and "third" are classed as the un- 
emotional shdes, as contrasted with the "fifth" and 
"eighth," which are the emotional inflections. 

IV. The Slide op the Second. 

1.. The inflection of the second is a very slight up- 
ward or downward slide of the voice, expressing what 
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may be termed the current melody of the sentence, in 
quiet conversation and in unemotional reading. It is 
the distance in tone between G and D, or Do and Be 
on the scale in music. 

2. "The simple rise and faU of the second, and per- 
haps its wave," says Dr. Eush, "when used for plain 
narration, or for the mere statement of an unexcited 
idea, is the only intonated voice of man that does not 
spring from a passionate, or, in some degree, an earnest 
condition of his mind. If we listen to his ignorance, 
doubt, selfishness, arrogance, and injustice, we hear the 
vivid forms of vocal expression, proceeding from these 
and related passions. 

3. " Thus we have the rising intervals of the fifth and 
octave, for interrogatives, not of wisdom but of envious 
curiosity; the downward third, fifth, and octave, for dog- 
matic or tyrannical command; waves for the surprise 
of ignorance, the snarling of ill-humor, and the curling 
voice, along with the curling hp of contempt; the pierc- 
ing height of pitch for the scream of terror; the semi- 
tone, for the peevish whine of discontent, and for the 
puKng cant of the hypocrite and the knave, who cover 
beneatli the voice of kindness, the designs of their craft. 

4. "Then listen to him on those rare occasions, when 
he forgets himself and his passions, and has to utter a 
simple idea, or plainly to narrate; and you will hear 
the second, the least obtrusive interval of the scale, 
in the admirable harmony of Nature, made the simple 
sign of the unexcited sentiment of her wisdom and 
truth.'' 

' V. Inflection Drill on the Second. 

1. Count, in a gentle tone, from one to twenty, with 
the slight rising inflection, thus — 6ne, tw6, thr^e, f6ur, etc. 

2. Count from one to twenty with the slight falling 
inflection, thus — one, tw5, etc. 
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3. Count with alternate rising and falling, thus — 6ne, 
tw5, thr^e, f5ur, etc., to thirty. 

4. Sound the long vocals, a, e, i, o, ti: (1) With the 
rising second. (2) With the falling second. (3) Alter- 
nate rising and falling. 

' VI. The Slide op the Third. 

1. The slide of the third corresponds to the interval, 
on the scale, between G and E, or Do and Mi, 

2. When the voice rises on a word through an inter- 
val of two tones, or a major third, it expresses moderate 
emphasis, interrogation, contrast, or slight surprise; when 
the voice falls through the same interval, it expresses 
moderate emphasis, assertion, command, contrast, or the 
conclusion of a proposition. 

3. The inflection of the third is the prevailing slide 
of animated and earnest conversation, and of the slightly 
emphatic words of narrative, didactic, or descriptive com- 
position. It is the slide of antithesis in contrasted words. 

VII. Unemotional Slides. 

The slides of the second and third are the senten- 
tial or unemotional inflections as contrasted with the 
fifth and the eighth, which are the slides of emotion and 
passion. 

VIII. Inflection Drill on the Third. 

1. Count, with moderate force and emphasis, from one 
to twenty with the rising third, thus: 6ne, two, thr^e, etc. 

2. Count from one to twenty with the falling third, 
thus: 5ne, tw5, thrfee, etc. 

3. Count with alternate rising and falling third, thus: 
6ne, tw5, thre6, f6ur, etc. 

4. Will you go or stay? 
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IX. The Slides of the Fifth and the Eighth. 

1. The slide of the fifth corresponds to the interval 
between C and Gj or Do and Sol, and the slide of the 
eighth, or the octave, to the interval between C and 
Cj or Bo and Bo, 

2. When the voice rises through the interval of the fifth, 
it expresses impassioned interrogation, extreme surprise, 
or strong negation; when it falls through the same in- 
terval, it expresses deep conviction, strong determination, 
emphatic declaration, stern command, or strong emotion. 

3. tinder the influence of intense excitement or pas- 
sion, the voice sometimes rises or falls through the 
whole octave. The rising octave expresses amazement, 
astonishment, excited interrogation, intense irony, and 
the falling octave expresses fierce determination, impas- 
sioned scorn, imprecation, and defiance. 

4. Thus, when Douglas cries out under the influence 
of intense anger — 

"And dar'st thou then 
To beard the lion in his d4n, 
The Bouglas in his hdlW 
The voice on "hall" rises through the whole octave. And 
when Coriolanus cries out: ^^ Medsureless liar," the voice 
on "measureless" faUs through the octave. 

5. The words ^^dh! indeed !'' uttered so as to express 
the greatest possible degree of astonishment, illustrate 
the rising octave. 

X. Inflection Drill. 

1. Sound the long vocals, a, e, i, o, u, with the rising 
fifth; the falling fifth. 

2. Sound the long vocals, a, e, i, o, u, with the rising 
eighth; with the falling octave. 

3. Count from one to twenty with the rising fifth; 
the falling fifth. e 
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I. THE RISING INFLECTION. 

1. The rising inflection calls attention to what is to 
follow^ It is the inflection of incompMe statement, of 
appeal^ of inquiry, and of negative dnmhesis. 

2. It is the prevailing inflection of sentiment, of tender- 
ness, and of pathos. 

3. It is the characteristic inffection used in stating 
what is comparatively unimportant, ^fe , questionable, 
doubtful, or parenthetical. 

Rules for the Rising Inflection. 

' Rule L Questions requiring yes or no for an answer 
have the rising inflection, except when very emphatic. 

EXAMPLES. 

IRising Third. — Light Emphasis.] 

1. Have you recited your lessons? 

2. Is it, O m&n, with such discordant noises, 

"With such accursed instruments as th4se, 
Thou drownest Nature's sweet and kindly voices, 
And jarrest the celestial harmonies f 
3. Breathes there the man with soul so d4ad. 
Who never to himself hath said, 

This is my own, my native Idndf 
Whose heart hath ne'er within him burned, 
As home his footsteps he hath turned, 
From wandering on a foreign strdnd f 

IMfth and Eighth. — Strong Emphasis.] 

4. Hates any man the thing he would not Icillf 

5. What! wouldst thou have a serpent sting thee 
twice f 

6. And dar'st thou then 

To beard the lion in his den, 
The Douglas in his hdllf 
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7. Art thou a friend to Roderick? — ^N6. 
Thou dar'st not call thyself his foe f 

8. Is it come to tMsf Shall an inferior mdgistrate^ 
a g6vemor, who holds his whole power of the Roman 
people, in a Roman province, within sight of Italy, 
'bind, scourge, torture, and put to an infamous death, a 
Roman citizen f Shall neither the cries of innocence 
expiring in dgony, the tears of pitying spectdtors, the 
majesty of the Roman Commonwealth, nor fear of the 
justice of his country, restrain the merciless monster, 
who, in the confidence of his riches, strikes at the very 
root of liberty, and sets mankind at defiance? And 
shall this, man escape? Fathers, it must not b^I It 
must not bh, unless you would undermine the very 
foundations of social safety, strangle justice, and caU 
down dnarchy, mdssacre, and ruin on the C6mmon- 
wealth ! cicero. 

9. Canst thou bind the 4nicorn with his band in the 
furrow f or wiU he harrow the vdlleys after thee? Wilt 
thou trAst him because his strength is gredt? or wilt 
thou leave thy labor to him? 

p^avest thou the goodly wings unto the piacocTcsf or 
wings and feathers unto the ostrich f Canst thou draw 
out leviathan with a hdoJcf or his tongue with a cord 
which thou lettest down? Canst thou put a hooh into 
his nose f or bore his jdw through with a thorn f Wilt 
thou pldy with him as with a birdf or wilt thou bind 
him for thy mdidensf Canst thou fill his sMn with 
barbed irons? or his Mad with fish spears? Book o/ job. 

^ Rule II. Words repeated in surprise take the rising 
inflection, mid are emphatic. 

EXAMPLES. . 

1. Must I endure aU this? All tMsf Ay, mdre. 



84 SCHOOL ELOCUTION. 

2. CATILINE^S REPLY. 

^'Banished from Rome!^^ What's banished but set free 

From daily contact with the things I loathed 

'^ Tried and convicted traitor !^^ Whd says this? ckoly. 

3. SQUEERS. 

"Who cried stop?^^ said Squeers, turning savagely 
round. 

"J\" said Nicholas, stepping forward. ^^This must not 
(JO dnJ^ 

''Must not go on!" cried Squeers, almost in a shriek. 

"^^/'' thundered Nicholas. dickens. 

Call OH the class to find five additional illnstrations. 

Rule III, Words and phrases of address, unless very 
' emphatic^ tal'e the slight rising inflection. 

EXAMPLES. 

1. Sir, I beUeve the hour has c6me. 

2. Mr. President, I desire to offer a resoltition. 

3. Friends, R6mans, countrymen^ lend me your ekrs. 

4. FeUow-citizens, the time for action has c5me." 

5. Oood friends, sweet friends, let me not stir you up 
To such a sudden flood of mutiny. 

Call on each pupil to find one additional illustration. 

EXCEPTION. 

6. O comrades! wdrriors! Thrdcians! if we mws^ fight, 
let us fight for ourselves. 

7. Princes! potentates! wdrriors! 

Rule IV. The language of entreaty, coaxing, or flat- 
tery, takes the rising inflection. 

EXAMPLES. 

1. ARTHUR IN KING JOHN. 

Aids, what need you be so boisterous-ro??^A f 
I will not struggle; I will stand stone-still. 
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For heaven's sake, Hubert, let me not be botlnd; 

Nay, Mar me, Hubert; drive but these m^n away, 

And I will sit as quiet as a lamb; 

I will not sHr, nor mnce, nor speak a w6rd. 

Nor Iodic upon the iron dngerly: 

Thrust but these men away, and I'll forgive you. 

Whatever torment you do put me to. shakespbake. 

2. MRS. caudle's curtain LECTURES. 
I. 

Now, Caudle, dear, do let us talk comfortably. After 
all, love, there's a good many folks who, I dare sdy, 
don't get on half so weU as we've done. We've both 
our little tempers, perhaps; but you are aggravating; 
you must own iMt, Caudle. WeU, never mind; we won't 
tdlk of it; I won't scold you now. 

II. 

I'm sure I don^t object to your being a Mason; not 
at dlly Caudle. I dare say it's a very good thing; I dare 
say it ts: it's only your making a secret of it that vexes 
m6. But you'll tell me — ^you'll teU your own Margaret? 
You wonHf You're a wretch, Mr. Caudle. haebold. 

Rule Y, N^egative expressions, whether of words, phrases, 
clauses, or sentences, take the rising inflection when they 
carry the attention forward to a contrasted affirmation^ 
or backward to an affirmative statement. 

EXAMPLES. 

1. I come not here to talk. 

Ye know too wUl the story of our thrdlldom. 

2. The battle, sir, is not to the strong al6ne. 
It is to the vigilant, the dctive, the brdve. 

3. TeU me not, in mournful niimbers. 
Life is but an empty drSam; 
For the soul is dedd that slumbers. 
And things dre not what they sfeem. 



86 SCHOOL ELOCUTION. 

4. I come not, friends, to steal away your hedrts; 
I am no orator, as BriHtus is: iy 

But, as you know me all, a plain, blunt man, 

5. Cleon hath a million ctcres — ne'er a one have I'j 
Cleon dweUeth in a pdlace — ^in a cottage, V; 
Cleon hath a dozen fortunes'—not a penny, I'; 
But the poorer of the twain is CUo7i, and not I'. 

6. FREEDOM. 

Freedom! thou art not, as poets dream, 
A fair young girl, with light and delicate Umhs, 
' And wavy tresses gushing from the cap 

With which the Roman master crowned his slave, 
When he took off the gyves, ly A bearded man, 
Armed to the teeth, art th6u. bryant. 

7. THE OCEAN. 

The annaments | which thunderstrike the walls | 
Of rock-built cities, bidding nations quake, 
And monarchs | tremble in their capitals. 
The oak leviathans, whose huge ribs make 
Their clay creator | the vain title | take | 
Of lord of thee, and arbiter of war;— 
These, are thy toys, and as the snowy flake \ 
They melt into thy yeast of waves, which mar | 
Alike I the Armada's pride | or spoils of Trafalgar. 

Byron. 

8. LIBERTY. 

Tell me not of the honor of belonging to a free 
country, ^W^ I ask, does our liberty bear generous fruits f 
Does it exalt us in manly spirit, in puhlic vtrttie, above 
countries trodden under foot by despotism? — Tell me 
not of the extent of our country. |^" I care not how 
large it is, if it multiply degenerate mhi. Speak not of 
our prosperity. ^* Better be one of a poor people, 
plain in m&nners^ reverencing God, and respecting them- 
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selves, than belong to a Hch country, which knows no 
higher good than riches. channing. 

9. WHAT CONSTITUTES A STATE? 

What constitutes a State? 

Not high-raised hdttlement or labored mound, 
Thick wdll or moated gate; 

Not cities proud with spires and turrets crowned. 
Not Mys and broad-armed ports, 

Where, laughing at the storm, rich navies ride: 
Not starred and spangled courts 

Where low-bred baseness wafts perfume to pride: 
No; mhij high-minded men; men, who their duties know; 

But know their rights; and knowing, dare maintain; 
Prevent the long-aimed blow. 

And crush the tyrant while they rend the chctin, 
Thhe constitute a State. jones. 

Call on pupils ff jiMjiddMtmal exampVss, , ~ \ / "^ / y 

^ Rule TT. Inipm^plete expressions, whether of phrases oi/J /yy^ 
clauses, when they carry the mind forward to something to ^ 

he stated, require the rising inflection. 

EXAMPLES. 

1. Bom to inherit the most illustrious monarchy in 
the world, and early united to the object of her choice, 
the amiable princess, happy in herself, and joyful in 
her future prospects, Httle anticipated the fate that was 
so soon to overtdJce her. 

2. THE PILGRIM FATHERS. 

And yet, do you not think, that who so could, by 
adequate description, bring before you that winter of the 
Pilgrims, its brief sunshine, the nights of storm, slow 
w&ning; the damp and icy brSath, felt to the pillow of 
the dying; its destitutions, its contrasts with all their 
former experience in life; its utter insulation and loneli- 
ness; its dedth-heds and btirials; its memories; its ap- 



SH SCHOOL ELOCUTION. 

prehensions; its Mpes; the consultdtions of the prudent; 
the prayers of the pious; the occasional cheerful hymn, 
in which the strong heart threw oif its Mrthen^ and, 
asserting its unvanquished nature, went tip, like a bird 
of dduni, to the sMes; — do ye not think that whoso 
could descrihe them calmly waiting in that defile, lonelier 
and darker than Thermopylce, for a ^naming that might 
never dduni, or might show them, when it did, a mightier 
arm than the Persian, raised as in act to strike, would 
he not sketch a scene of more difficult and rarer Mro- 
ismf A scene, as Wordsworth has said, ^^ melancholy, 
yea, dismal, yet consolatory and full of joy;^^ a sc4ne, 
even better fitted, to succor, to exalt, to Uad, the for- 
lorn hopes of aU great causes, tUl tivne shall be nd more, 

Choatb. 
3. THE STRIFE. 

Notice that the last four stanzas constitute one sentence. 

The wish that of the living whole 

No life may fail beyond the grave — 
Derives it not from wliat we have 

The likest Odd within the soulf 

Are Ood and nature then at strife, 

That nature lends such evil dreams? 
So cdreful of the type she seems, 

So careless of the single life. 

That I, considering everywhere 

Her secret meaning in her deeds, 
And finding that of fifty seeds 

She often brings but one to hear — 

I falter where I firmly trdd; 

And, falling with my weight of cdres 
Upon the great world's (fZ^ar-stairs, 

That slope through darkness up to God, 
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I stretch lame hands of fMlh, and gr6pe, 
And gather dust and chaff, and call 
To what I feel is Lord of 4U, 

And faintly trust the larger hope. 

Tennyson's In Memorican. 
4'. THE LADDER OP ST. AUGUSTINE. 

The low desire, the base design, 
That makes another's virtues Kss; 

The revel of the treacherous wine. 
And aU occasions of excess; 

The longing for ignoble things, 
The strife for triumph more than truth; 

The hardening of the heart that brings 
Irreverence for the dreams of youth; 

All thoughts of 'iU; all evil deeds 

That have their root in thoughts of ill; 

Whatever hinders or impedes 
The action of the noble wiU, — 

All these must first be trampled d6wn 
Beneath our feet, if we would gain 

In the bright fields of fair renown. 

The right of eminent domain. lonofillow. 

Eule VIL Conditional phrases and clauses, when in- 
troductory^ take the rising inflection^ "because the sense is 
carried forward to the principal statements on which they 
depend* 

EXAMPLES. 

1. FROM '*THE ARMORY." 

Were half the power that fills the world with terror; 

Were half the wealth, bestowed on camps and cdurtSj 
Griven.to redeem the human mind from ^rror. 

There were nonled of arsenals or f6rts. lonofbllow. 
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2. PROM "JULIUS CiESAR/' 

As CaBsar loved me, I w^ep for him; as he was fortu- 
nate, I rejoice at it; as he was valiant, I honor him; but, 
as he was ambitious, I sUw him. There is tears for his 
love; joy for his f6rtune; honor for his vfilor; and 
death for his ambition. 

3. WATER. 

Of all inorganic substances, acting in their own proper 
nature, and without assistance or combination, water is 
the most tvonderful. If we think of it as the source of 
all the changefulness and beauty which we have seen 
in clouds; then as the instrument by which the earth 
we have contemplated was modeled into symmetry, and 
its crags chiseled into grace; then, as in the form of 
snow, it robes the mountains it has made with that 
transcendent light which we could not have conceived if 
we had not sSen; then as it exists in the foam of the 
torrent — ^in the iris which spans it, in the morning mist 
which 'rises from it, in the deep crystalline pools which 
mirror its hanging shore, in the broad lake and glancing. 
river; finally, in that which is to all human minds the 
best emblem of unwearied, unconquerable power, the wild, 
various, fant&stic, tdmeless unity of the sea; what shall 
we compdre to this mighty, this universal element, for. 
glory and for beauty f or how shall we follow its eternal 
changefulness of feeling? It is like trying to paint a 

soul. Buskin. 

4. FROM WEBSTER^S SPEECHES. 
I. 

If disastrous war sweep our cdmmerce from the ocean, 
another generation may renhv it; if it exhaust our treas- 
ury, future industry may repUnish it; if it desolate and 
lay waste our fields, stiQ, under a 7iew cultivation, they 
will grow gr4en again, and ripen to future hdrvests, 

II. 

If discord and disunion shall wound it; if party strife 
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and blind ambition shall MwJc at and tear it; if folly 
and madness, if uneasiness under salutary restrdint, shall 
succeed to separate it from that Union, by which alone 
its existence is made sure, it will stand, in the 6nd, by 
the side of that cradle in which its infancy was rocked; 
it wiU stretch forth its arm with whatever of vigor it 
may still retain, over the friends who gather round itj 
and it will fdll, if fall it must, amid the proudest mon- 
uments of its gl6ry and on the very spot of its origin. 

Require each pupil, at the next' lesson^ to read one additional illus- 
tratiouj selected from some extract in this hoolc. 

Ride VIII. In poetic description^ whether of prose or 
verse^^ the prevailing inflection is the slight rising inflection 
of the " third;' 

EXAMPLES. 

I. FROM WHITTIER'S " RANGER." 

Nowhere fairer, sweeter, rarer. 
Does the golden-locked fruit-bearer, 

Through his painted woodlands stray, 
Than where hUlside oaks and beeches 
Overlook the long, blue reaches. 
Silver coves and pebbled beaches. 

And green isles of Casco B^y: 

Nowhere day, for delay. 
With a tenderer look beseeches, 

"Let me with my charmed earth st&,y." 

2. WATER. 

Gleaming in the dew-drop, singing in the summer rain, 
shining in the. ice-gem tiU the trees seem turned to 
living jewels, spreading a golden veU. over the setting 
sun, or a white g&uze around the midnight moon; sport- 
ing in the cataract, sleeping in the glacier, danchig in 
the h^Q-shower, folding bright snow-curtains softly above 
the wintry world, and weaving the "many-colored Iris, 
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that seraph's zone of the sky, whose warp is the rain 
of earth, whose w6of is the sunbeam of heaven, all 
checkered over with celestial flowers by the mystic hand 
of rarefaction — stUl always it is beautiful, that blessed 
cold w^ter! No poison bubbles on its brink — ^its foam 
brings not madness and murder — no blood stains its liquid 
glass — ^pale widows and starving orphans weep not burn- 
ing tears in its clear depths — no drunkard's shrieking 
ghost from the grave curses it in words of desp^! 
Spe^ik out, my friends; would you exchange it for the 
demon's drink — alcohol f^ 

A shout like the roar of the tempest answered '^N'o! 

-No ! Denton. 

. 3. THE VOICE OF SPRING. 

The fisher is out on the sunny sea; 

And the reindeer bounds o'er the pasture free; 

And the pine has a fringe of softer green, 

And the moss looks bright, where my f5ot hath been. 

From the streams and founts I have loosed the ch^in. 

They are sweeping on to the silvery main. 

They are flashing down from the m6untain brows, 

They are flinging spray o'er the forest boughs. 

They are bursting fresh from their sparry cdves; 

And the earth resounds with the joy of w&ves. 

HEMAN8. 

/ Rule IX. Pathos and tender feeling incline the voice 
to the slight rising inflection^ 

EXAMPLES. 

1. BABIE BELL. 

And what did dainty Babie B^Uf 
She only crossed her little hdnds! 
She only looked more meek and fair! 
We parted back her silken h4ir; 
We laid some buds upon her br6w — 
BiatWs bride arrayed in flowers! aldwoh. 
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2. THE BANGER. 

When the shadows vail the meadows, 
And the sunset's golden ladders 

Sink from twilight's walls of grkj — 
From the window of my dreaming, 
I can see his sickle gleaming, 
Cheery-voiced can hear him teaming 

Down the locust-shaded way; 

But awdy, swift aw4y, 
Fades the fond, delusive seaming, ^ 

And I kneel again to pr&,y. WHr*T«R. 

Bule X, In a series of words or phrases, if the par- 
ticulars, enumerated are unimportant, or if they are to be 
taken as constituting a tvhol^ each particular, except the 
last in a closing series^ takes the rising inflection, 

EXAMPUES. 

1. The siin, the planets, their satellites, the c6mets, 
and the meteors, compose the solar system. 

2. The solar system "consists of the sun, the pldnets, 
their satellites, the c6mets, and the mfeteors. 

3. The minerals of California are gold, silver, c6pper, 
Iron, tin, and quicksilver. 

4. Wh^at, fl6ur, p6rk, b^ef, c6tton, tob&cco, and petr6- 
leum are exported from the United States. 

5. The G6th, the Christian, Time, War, Flood, and Fire, 
Have dealt upon the seven-hilled city's pride. 

6. CHRISTMAS MARKETS. 

Heaped upon the fl6or, to form a kind of thr6ne, 
were turkeys, g^ese, g&me, brawn, great joints of m^at, 
sucking-pigs, long wreaths of sausages, mince-pies, plum- 
pMdings, barrels of 6ysters, red-hot chestnuts, cherry- 
cheeked 4pples, juicy 6ranges, luscious pears, immense 
tw61fth-c&kes, and great bowls of punch. diokkks. 
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7. BOARDING-SCHOOL CURRICULUM. 

And thus their studies they pursued: — On Sunday, 

B6ef, c611ects, batter, texts from Dr. Price; 
Mutton, Prencii, pancakes, grammar — of a Monday; 

Tuesday — ^hard dumplings, globes, Chapone's Advice. 

Wednesday — ^fancy-work, rice-milk (no spice); 
Thursday — p6rk, dancing, currant-b61sters, reading; 

Friday, beef, Mr. Butler, and plain rice; 
Saturday — scraps, short lessons and short feeding, 
St6cks, b&ck-boards, hash, steel-c611ars, and good blinding. 

Hood. 

8. FROM DICKENS^S ^'CHRISTMAS CAROL." 

It was a game called Yes and No, where Scrooge's 
nephew had to think of something, and the rest must 
find out what; he only answering to their questions yes 
or no, as the case was. The fire of questioning to 
which he was exposed elicited from him that he was 
thinking of an dnimal, a live animal, rather a disagree- 
able animal, a savage animal, an animal that growled and 
grunted sometimes, and tallied sometimes, and lived in 
London, and walked about the streets, and wasn't made 
a slioiv of, and wasn't led by anybody, and didn't live 
in a menagerie, and was never killed in a market, and 
was not a horse, or an ass, or a cow, or a hull, or a 
tiger, or a dog, or a pig, or a cat, or a dedr, 

9. FROM DICKENS^S "CHRISTMAS CAROL." 

Sitting-room, bedroom, lumber-room, all as they should 
be. Nobody under the table; nobody under the s6fa; 
a small fire in the grate; spoon and basin r^ady; and 
the little saucepan of gruel (Scrooge had a cold in his 
head) upon the hob. Nobody under the bed; nobody 
in the closet; nobody in his dressing-gown, which was 
hanging up in a suspicious attitude against the wall. 
Lumber-room as usual. Old fire-guard, old shoes, two 
fish-baskets, washing-stand on three 16gs, and a p6ker. 



SCHOOL ELOCUTION. 95 

y II. THE FALLING INFLECTION. 

1. The falling inflection is the slide of the complete 
statements 

2. It is the characteristic inflection of .assertion^ of 
confidence^ of command, of emotion, and of passion, 

3. It denotes what is' important^, interesting^ or decisive^ 
It is the prevailing inflection of impressive oratory^ 

EULES FOR THE FALLING INFLECTION. 

^ Rule I. The close of a declarative, imperative, or ex- 
clamatory sentence is generally marked hy the falling 
inflection. 

EXAMPLES. 

1. The liberty of the press is the highest safeguard 
to all free gdvermnent. It is like a gredt, exulting, and 
ab6unding river. 

2. Maud Muller, on a summer's day, 
Eaked the meadow sweet with hky. 

3. Ye crdgs and peaks, I'm with you once agdini 
I hold to you the hands you fii*st beheld, 
To show they still are free, Methinks I hear 
A spirit in your echoes dnswer me, 
And bid your tenant welcome to his hdme 
Again ! sacred forms, how proud ye look ! 
How high you lift your heads into the sky! 
How hilge you are ! how mighty and how free ! 

Rule II, The answer to a direct question generally 
takes the falling inflection^. 

EXAMPIiES. 

1. Are you going to school? Yh, I dm, 

2. Shall traitors lay that greatness low? 
No ! land of hope and blessing, no. 
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EXCEPTIONS. 

Answers given in a careless or an indifferent manner 
sometimes take the rising inflection, as^ 

l.^What do you wfiutt N6tliiiig. 

2. Which will you h^vef I don't c&re. 

3. What did you s4y? Not much. 

4. May I stay here! Yes, you may if you like. 

5. Out spoke the ancient fisherman: "0 what was that, 
my daughter?" 

"'Twas nothing but a pebble, sir, I threw upon the 
wdter.'' 

"And what is that, pray tell me, love, that paddles 
off so f^st?" . 

"It's n6tliing but a p6rpoise, sir, that's been a swim- 
ming p&st." 

Rule III, Impassioned exclamation or very emphatic 
assertion is characterized by the falling inflectiohm-jusually 
the fifth or eighth. 

EXAMPLES. 

IFalHng Fifth.'] 

1. BtsCj fellow-mfen, our coiintry yet remains. 

2. Clearness, f6rce, and Earnestness are the qualities 
which produce conviction. 

3. Eloquence is dction, noble, sublime, godlike action. 

4. Strike — till the last armed foe expires; 
Strike — ^for your dltars and your ftres; 
Strike — ^for the green graves of your sires , 
Odd — and your native Idnd! 

^Falling Eighth. — Emotional. ] 

5. horrible! hdrrible! most horrible! 

6. O my prophetic sdul! my iincle! 
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7. We heard the piercing shriek of miirder! mikrder! 
murder ! 

8. I have done my duty: — ^I stand acquitted to my 
cdnscience and my country: — ^I have opposed this measure 
throughout; and I now profit against it as hdrsh, op- 
prhsive, unedited for, unjust, — as establishing an infamous 
precedent by retaliating crime against crime, — as tyran- 
nous — cruelly and vindictively tyrannous. . o'Connelt.. 

9. The mustering place is Lanrick me^, 
Speed forth the signal^ Norman, speed; 
Her summons dread brooks no deldy. 
Stretch to the rdce — awdy, awdy! 

IOl Thy threats, thy mercy, I defy, 
Let recreant yield who fears to die. 

11. "Can naught but ll6od our feud atone f 
Are there no means!'' Nd, stranger, none, 

^ Rule I Y. Indirect questions and very emphatic direct 
questions generally take the falling inflection^ 

Interrogative sentences beginning with who, which, 
when, where, why, and how, generally take the falling 
inflection. A direct' question if repeated a second or 
third time, frequently takes the falling inflection for 
emphasis. 

EXAMPLES. 

1. What constitutes a Stdtef 

2. What is it that gentlemen urishf 

3. When was he grdduatedf 

4. Why do you not study your Ussonf 

5. "Speak louder j I did not hear your question." 
"Are you going to Boston f'^ 

6. O why should the spirit of mortal be pr5udt 

7 
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7. ^*Do you hear the rain, Mr. Caudle? I s^y, do you 
hear the rdinf Do you hear it against the windows f 
Do you hear it, I s^yf Oh! you do hear it!" 



/ 



Rule V, Completeness of thought or expression, whether 
in the clauses of a complex sentence, or in the propositions 
of a compound sentence, generally requires the falling in- 
flection, 

£XAMFL£S. 

1. DEAD HEROES. 

They fell | devoted, but undying ; 
The very gale \ their names seemed sighing^ 
The waters \ murmiu'ed of their name; 
The tvoods \ were peopled with their fame; 
The silent pillar, lone and gray, 
Claimed Yindred \ with their sacred clciy: 
Their spirits \ wrapped the dusky mountain, 
Their memory \ sparkled o'er the fountain; 
The meanest rillj the mightiest river. 
Rolled minghng | with their fame forever. 

Byeon. 
2. FROM goldsmith's '' DESERTED VILLAGE." 

Imagination fondly stoops to trace 
The parlor splhidor of that festive plkce: 
The whitewashed wall, the nicely sanded floor. 
The varnished clbch that clicked behind the doorj 
The chest, contrived a double debt to pay, 
A bed by night, a chest of drawers by dayj 
The pictures placed for ornament and use, 
The twelve good rules, the royal game of goose; 
The hearth, except when mnter chilled the day, 
With aspen houghs and flowers and fhnnel gay; 
While broken teacups, wisely kept for sh6w, 
Ranged o'er the chimney^ glistened in a r5w. 
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3. BACON^S PHILOSOPHY. . 

It has lengthened life^ it has mitigated pd>in; it has 
extinguished diseases; it has increased the fertility of 
the s^l; it has given new securities to the mdriner; it 
has furnished new arms to the warrior; it has spanned 
great rivers and estuaries with bridges of form unknown 
to our fathers 5 it has guided the thiinderhoU innocuously 
from heaven to earth; it has lighted up the night with 
the splendor of the ddy; it has extended the range of 
the human vision; it has multipUed the power of the 
human muscles; it has accelerated motion; it has anni- 
hilated distance; it has facilitated Iti/ercoierse, correspond- 
ence, all friendly offices, all dispatch of. business; it has 
enabled men to descend to the depths of the sSa, to 
soar into the dir; to penetrate securely into the noxious 
recesses of the edrth, to traverse the land in cdrs which 
whirl along without horses, and the 6cean in ships which 
run ten knots an h6ur against the wind.^. . macaulay. 



I love Freedom better than Sldvery, I will speak her 
ivords; I will listen to her miisic; I will acknowledge 
her impulses; I will stand beneath her fldg; I will fight 
in her rdyiTcs; and, when I do so, I shall find myself 
surrounded by the grhat, the wise, the good, the brdve, 
the noble of every Idnd. (^ ..^ baker. 

5. CHOATE'S eulogy on WEBSTER. 

We seem to see his form and hear his diep, grdve 
speech hery where. By some felicity of his personal life; 
by some wise, deep, or beautiful word spoken or written; 
by some service of his own, or some commemoration of 
the services of others, it has come to p4ss that "our 
granite hills, our inland shas, prdiries, and fresh, un- 
bounded, magnificent wilderness ;^^ our encircling dcean; 
the resting-place of the Pilgrims; our new-bom sister of 
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the Padfic; our popular assemblies; our frSe schools; 
all our cherished doctrines of educdtioriy and of the 
influence of religion, and national policy and Idtv, and 
the Constitutimi, give us back his ndme. What American 
landscape will you look on; what subject of American 
interest will you stiidy; what source of hope or of 
dnxietyj as an American, wiU you achiowledge, that it 
does not recdll him? 

|/ Rule YL In commencing a series of emphatic particu- 
lars, each particular except the last takes the slight falling 
inflection of th^ " third,^^ and in a concluding series, each 
particular except the last hut one takes the falling inflec- 
tion, 

EXAMPLES. 

1. The dir, the karth, the water. teem with delighted 
existence. 

2. Vklor, humanity, cotirtesy, justice, and h6nor, were 
the characteristics of chivalry. 

3. The ministers of religion, the priests of literature, 
the historians of the pdst, the illustrators of the prhent, 
cdpital, science, art, invention, discoveries, the works of 
gMus — dll thhe will attend us in our march, and we 
shall conquer, baker. 

4. The characteristics of chivalry were vMor, humanity, 
cotirtesy, justice, and hdnor. 

5. A TROPICAL SCENE. 

The mduntain wooded to the peak, the Idwns 
And winding glddes high up like ways to Maven, 
The slender cdco^s drooping crown of plilmes, 
The lightning flash of insect and of Urd, 
The luster of the long convolvuluses 
That coiled around the stately stems, and ran 
Even to the limit of the land, the glows 
And glories of the broad belt of the world, 
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All fhhe he sd.w; but what he fain had seen 

He cawZ^ not s5e, the kindly human /dee, 

Nor ever hear a Mndly voice, but heard 

The myriad shriek of wheeling ocean-fowl, 

The league-long roller thundering on the reef, 

The moving whisper of huge tries that branched 

And blossomed in the zenith, or the sweep 

Of some precipitous rivulet to the w&ve, 

As down the shore he ranged, or all day long 

Sat often in the seaward-gazing gorge, 

A shipwrecked sailor, waiting for a sdil; 

No sMl from day to ddy, but hery ddy 

Th.Q' siinrise broken into scarlet shafts 

Among the palms and ferns and precipices j 

The blaze upon the waters to the east; 

The blaze upon his Island overhead; 

The blaze upon the wdters to the west; 

Then the great stars that globed themselves in heaven, 

The hollower-bellowing ocean, and again 

The scarlet shafts of siinrise, — but no sail. 

Tennyson's Enoch Arden. 
nXUSTRATION. 

The contrast in the rendering of a series with the 
rising inflection and the unemphatic tone of indiffer- 
ence, or with the falling inflection and the emphasis of 
feeling, is illustrated by the following: 

The one with yawning made reply: 
"What have we seen? Not m'dch have I! 
Trees, meadows, m6untains, gr6ves, and streams, 
Blue sky, and clouds, and sunny gleams.^' 

The other, smiling,, said the same; 
But, with face transfigured and eye of flame: 
"Trees, meadows, mountains, groves, and streams, 
Blue sJcp and cloiids and sunny gUamsI^^ 



/ 
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Rule YII. The cadence, or falling inflection at the 
end of a sentence, must not he made too abruptly. 

The closing descent in tone at the end of a sentence 
falls lower than the falling inflection at the end of the 
propositions that make up a compound sentence, and 
lower than the slide on emphatic words or clauses. 
The longer the sentence, the more marked is the cadence. 
The common errors in cadence are: (1) Dropping the 
tone suddenly on the last word of the sentence. (2) 
Falling too soon in the sentence. (3) A gradual dimin- 
ishing in force towards the end of a sentence, so that 
the last few words are feebly uttered. (4) A monoto- 
nous sameness of inflection. 

The difference between the partial falling inflection in 
the body of a sentence and the cadence at the close, 
must be illustrated by the living voice of the teacher. 
Take the following sentence from Addison for illus- 
tration : 

"Our sight is the most perfect and most delightful 
of all our senses. It fills the mind with the largest 
variety of id^as, converses with its objects at the great- 
est distance, and continues the longest in action without 
being tired or satiated with its proper enjoymentsJ^ 

Here the slide on "ideas" and "distance" is the partial 
falling, say the falling third, while the cadence on "enjoy- 
ment" runs to the falling fifth. It will be noticed, also, 
that the voice slides upward on "action," to prepare for 
the cadence at the close of the sentence. 

exa3i:ples. 

1. I have done my duty; I stand acquitted to my 
conscience and my cmntry; I have opposed this meas- 
ure throughout; and I now protest against it, as hdrsh, 
oppressive, uncalled for, unjust; as establishing an infa- 
mous precedent, by retaliating crime against crime; as 
tyrannous — crUelly aud vindictively tyrannous." 
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2. Ill fares the land, to hastening ills a prey, 
Where wealth aceumulates and men dec^y: 
Princes and lords may flourish, or may fMe — 
A breath can make them, as a breath Ms made; 
But a bold peasantry, their country's pride. 
When once destroyed, can never be supplied. 

3. God of the earth's extended plains! 

The dark green fields contented lie: 
The mountains rise like holy towers, 

Where man might commune with the skyj 
The tall cliff challenges the storm 

That lowers upon the vale below, 
Where shaded fountains send their streams. 

With joyous music in their flow. 

Rules for Contrasted Inflections. 

Rule I. When negation is opposed to affirmatioHj nega- 
tion has the risitig, and affirmation the falling inflection. 
Contrasted words are emphatic, 

EXAMPLES. 

1. He did not call you, but mh, 

2. He called you, not me, ^^ 

3. He called neither you nor mh. 

4. Man never is, but always to M blest. 

5. JOHN HOWARD. 

He visited all Europe — not to survey the sumptuous- 
ness of palaces, or the stateliness of temples^ not to 
make accurate measurements of the remains of ancient 
grdndeun, nor to form a scale of the curiosities of modern 
art, nor to collect medals, or collate manuscripts; but 
to dive into the depths of dungeons, to plunge into the 
infection of hospitals, to survey the mansions of sorrow 
and pdin; to take the gauge and dimensions of m)sery, 
deprission, and contempt; to remember the forgotten, to 
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attend to the negUctedj to visit the forsdken, and com- 
pare and collate the distresses of all men in all cotmtries. 
Hjs plan is anginal; it is as full of genius as of humdnity. 
It was a voyage of discovery — a circumnavigation of 
cMrity. bubke. 

Rule IL When the conjunction or connects contrasted 
words or phrases, it is preceded by the rising, and fol- 
lowed by the falling inflection. Contrasted words are 
emphatic, 

IJIXAMPLKS. 

1. Did he call Jane or Mdryf 

2. Is this book yours or minef 

3. Sink or swim, live or die, survive or perish, I give 
my hdnd and my hedrt to this vote. 

4. Do we mean to carry on or to give Up the war? 
Require an additioiial example from each pupil. 

Ride III. Contrast or antithesis is denoted by opposite 
inflections on the contrasted words of a sentence, and the 
contrasted words are emphatic, 

PupUs should be cautioned against the common fault 
of substituting, in examples of contrast, the circumflex 
inflections for the direct rising and falling inflections. 
The following example is often incorrectly read thus: 

1. In the one we most admire the man; in the other, 
the w6rk. 

It should be read as follows: 

2. In the one we most admire the mdn; in Jihe other, 
the work, 

3. Incorrect: As is the beginning, so is the end. 

4. Correct: As is the beginning, so is the hid, 

5. Incorrect: What we gain in power is lost in time. 

6. Correct: What we gain in power is lost in time. 
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The circfumflex inflections are properly applied in 
cases of very emphatic contrast, or in the expression of 
irony, sarcasm, wit, and humor. 

Selection 3, at the end of this chapter, affords good 
illustrations of contrasted circumflex, while selections 1, 
2, and 5 are examples of the use of the direct rising 
and falling inflections. 

"A fault of local usage, prevailing throughout New 
England,'' says Prof. Russell, "is that of giving all em- 
phasis with the tone of the circumflex. It is a tone 
incompatible with simplicity and dignity of expression, 
and belongs properly to irony or ridicule, to the peculiar 
significance of words and phrases embodying logical or 
grammatical niceties of distinction, or to the studied and 
peculiar emphasis which belongs to the utterance of a 
word intended to convey a pun. This fault would be 
avoided by giving emphasis with the direct inflection, 
instead of the circumflex. 

£XAMPI.£S OF CONTRAST. 

1. I said gdod, not bad; mrtuous, not vicious; Mucated, 
not illiterate, 

2. He spoke for education, not against it. 

3. After the shower, the tranquil sUn; 
Silver stars when the ddy is done. 
After the smw, the emerald Raves; 
After the harvest, golden sMaves; 
After the claddsy the violet sJcp; 
Quiet woods when the winds go by. 
After the timpest, the lull of wdves; 
After the bdttlej peaceful grdves. 
After the hiell, the wMding-heUs] 
Joyful greetings from, sad farewells. 
After the Md, the radiant rdse; 
After our w4eping sweet repdse. 
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After the burden^ the blissful meed;h}j^^^ 
After the furrow, the waking shm. 
After the fligJit, the downy nht; 
^ Beyond the shadowy river — rest 

4. Thus the Puritan was made up of two different 
men : the one, all self-abasement, penitence, gratitude, pas- 
sion; the other, pr6ud, cMm, inflexible, sagacious. He 
prostrated himself in the dust before his Maker; but 
he set his foot on the neck of his Mng. 

5. ROME AND CARTHAGE. 

The catastrophe of this stupendous drama is at hand. 
What actors are met! Two rdces — that of merchants 
and mariners, that of laborers and soldiers; two ndtions 
— ^the one dominant by gold, the other by stM; two 
repiiblics — the one theocratic, the other Aristocratic, Borne 
and Carthage! Rome with her army, Carthage with her 
fleet; Carthage, old, rich, and crafty — Rome, young, poor, 
and robust; the past, and the fiiture; the spirit of dis- 
covery, and the spirit of conquest; the genius of commerce, 
the demon of weir; the East and the South on one side, 
the West and the North on the other; in short, two 
worlds — ^the civilization of Africa, and the civilization 
of Mirope. victor huoo. 

6. I have always preferred cMerfulness to mirth. The 
latter I consider as an act, the former as a habit of the 
mind. Mirth is short and transient, cheerfulness fixed, 
and permanent. Mirth is like a flash of lightning, that 
breaks through a gloom of clouds, and glitters for a 
moment; cheerfulness keeps up a kind of daylight in the 
mind, and fiUs it with a steady and perpetual serhiity. 

7. THE ONE-HOSS SHAY. 

For the wheels were just as strong as the thills. 
And the floor was just as strong as the sills, 
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And the panels just as strong as the floor, 

And the wMpple-tree neither less nor mdre, 

And the back crossbar as strong as the fdre, 

And spring, and axle, and hub Encore, 

And yet, as a whole, it is past a doubt 

In another hour it will be worn out! holmm. 

8. DUST TO DUST. 

"Earth to earth, and dust to dustr^ 

Here the evil and the just, 

Here the youthful and the did. 

Here the fearful and the bold. 

Here the matron and the mdid, ^"' 

In one silent bed are laid 5 

Here the vassal and the Jchig 

Side by side lie withering 5 

Here the sivord and scepter rtist — 

"Earth to earth, and dust to dust!^^ CEOLi-. 

9. HUDIBRAS. 

He was in logic a great critic, 

Profoundly skilled in analytic. 

He could distinguish and divide 

A hair 'twixt sotUh and south-west side; 

On either which he would dispute, 

Confute, change hands and stUl confute. 

He'd undertake to prove by force 

Of argument a mdn^s no horse; 

He'd prove a buzzard is no fowl. 

And that a lord may be an owl; 

A calf an dlderman, a goose a justice. 

And rooks commtttee-iaen and trihtees. 

He'd run in debt by disputation, ^ 

And pay with ratiocination, butler. 

10. TACT AND TALENT. 

Take them into the church. Talent has always some- 
thing worth hearing,, tact is sure of abundance of hearers; 
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talent may obtain a living, tact will mdke one; talent 
gets a good name, tact a gredt one; talent cmmnces, tact 
converts; talent is an honor to the profession, tact gdins 
honor from the profession. Take them to court. Talent 
feels its wSight, tact finds its wdy; talent commdndSj 
tact is oMyed; talent is honored with approbation, and 
tact is blessed by preferment 



Rule IV. Dire-ct questions generally require the rising 
inflection, and their ansivers, the falling inflection, 

EXAMPLES. 

1. Have you studied your lesson? Yes. 

2. Are you going to New York! N5. 

3. OUR COUNTRY. 

Oh, country, marvel of the 6arth! 

Oh, realm to sudden greatness grown! 
The age that gloried in thy birth, 

Shall it behold thee overthroivnf 
Shall traitors lay that greatness lowf 
Kd ! Land of Hope and Blessing, No ! 

Bbtaht. 

4. THE INQUIRY. 

Tfell me, my secret soul. 

Oh, tell me, H6pe and Ffiith, 
Is there no resting-place 

From sorrow, sin, and death! 
Is there no happy sp6t 

Where mortals may be blessed, 
Where grief may find a bdlm, 
And weariness a rest? 
Faith, H6pe, and L6ve — best boons to mortals given — 
Waved their bright wings, and whispered " Yfes, in heaven !'' 

Mackat. 
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5. FROM "hamlet." 

Hamlet Hold you the wdtch to-night f 

Mar, and Ber, We do, my lord. 

Hamlet Arfned, say yon? 

Mar. and Ber. Armed, my 15rd. 

Hamlet From top to toef 

Mar, and Ber, My lord, from head to foot 

Hamlet Then yon saw not his face? 

Hor, Oh, yes, my 16rdj he wore his beaver up, 

Hamlet What, looked he frowninglyf 

Hor, A countenance more in sdrrow than in anger. 

Hamlet Pale or r^f 

Hor, Nay, very pdle, 

Hamlet And fixed his eyes upon you? 

Hor, Most c6nstantly. 

Hamlet I would I had been there. 

Hor. It would have much amdzed you. Shakespeare. 



m. INFLECTIONS OF THE PARENTHESIS. 

Eule I, The words included in a parenthesis, or be- 
tween two dashes used as a parenthesis, and any phrase 
corresponding in effect to a parenthesis, are read with the 
same inflection as the clauseHmmediately preceding them. 

"A lower and less forcible tone, and a more rapii^ 
utterance, than in the other parts of a sentence, together 
with a degree of monotony, are required in the reading 
of a parenthesis. The form of parenthesis implies some- 
thing thrown in as an interruption of the main thought 
in a sentence. Hence its suppressed and hurried tonej 
the voice seeming to hasten over it slightly, as if impa- 
tient to resume the principal object. The same remark 
applies, with more or less force, to all intervening 
phrases, whether in the exact form of parenthesis or 

not. . BUSSELL. 
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£XAMPLKS. 

1. Uprightness is a habit, and, like all other habits, 
gains strength by time and exercise. If then we exer- 
cise upright principles (and we cannot have them, unless 
we Exercise th6m), they must be perpetually on the 
increase. 

2. "And this," said he — putting the remains of a 
crust into his wallet — "and this should have been thy 
portion," said h^, " hadst thou been alive to have shared 
it with me." 

3. To my mind — though I am native here. 
And to the manner bom — it is a custom 
More honored in the breach than the observance. 

Shake«pf,ark. 

SuAiMARY OF Inflection. 

1. The stronger the emphasis, the longer the slides. 

2. In unimpassioned reading, the emphasis is slight 
and the slides are short: in hold and dignified composi- 
tion, the emphasis is stronger and the slides are longer: 
and in highly impassioned or dramatic reading, the em- 
phasis is strongest and the slides are longest 

3. The general principle that underlies all the rides of 
inflection is as follows: The rising inflection in general 
denotes incompleteness of statement, comparatively unim- 
portant statement, interrogation, or negation; the falling 
inflection denotes completed or emphatic statement. ^^ 

General I^jflection Drill. 

1. Sing the scale, upward and downward. 

2. Substitute in place of the note names the long 
vocals, thus: a, e, i, o u, a, e, o. 

3. Sound the third, fifth, and eighth notes of the 
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scale; then substitute for the note names the following:^ 
e, a, 6b. 

4. Give the long vowel sounds, a, e, i, o, u, (1) with 
the rising "second;" (2) with the rising "third;" (3) 
with the rising "fifth;" (4) with the rising "eighth." 

5. Give the long vowel sounds, a, e, i, o, u, with the 
falling "second," "third," "fifth," and "eighth." 

6. Give the long vowel sounds, a, e, i, o, u, with the 
rising wave of the "third;" of the "fifth;" of the 
"octave;" the falling wave with the same degrees. 



IV. THE CIRCUMFLEX INFLECTION. 

The circumflex, or wave, is a combination of the rising 
and falling inflections on the same word or sound. 

The rising circumflex ends with the rising inflection, 
and is denoted thus ( "" ) ; the falling circumflex ends 
with the downward slide, and is marked thus ( ^ ). 

The circumflex is more emphatic than the direct rising 
and falling inflections. The circumflex may be divided 
into the distinctive and the emotional. 



I. The Distinctive Circumflex of the Third. 

The distinctive, or unimpassioned, circumflex occurs 
when the voice rises or falls through the interval of the 
third. It is the characteristic inflection of good-natured 
raillery, of humor, and of wit. It is used in express- 
ing a pun, or a play upon words. It expresses a double 
meaning, or a double relation. It carries the mind back 
to something that has been said, or forward to some- 
thing to he said. This form of circumflex is a delicate 
wave of the voice, and is very expressive; but great care 
should be taken not to overdo it. Carried to excess, 
it becomes ridiculous. 
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n. Inflection Drill. 

1. Sound the long vocals, a, e, i, o, u, with the slight 
rising circumflex of the third; with the slight falling 
circumflex. 

2. Count from one to twenty, with the slight rising 
circumflex; with the falling wave of the third. 

3. It isn't the secret I care about, Mr. Caudle. It's^ 
the slight 

4. Do you hear the rdirij Mr. Caudle? 

5. When lawyers take what they would give, 
And doctors give what they would take, 

6. I should do Brutus wrong, and Cassius wrong, 
Who, you all know, are honorable men, 

7. Men, indeed ! call themselves lords of credtion ! 
Pretty lords, when they can't even take care of an wm- 
hrella ! 

8. Let any man resolve to do right now, leaving then 
to do as it can; and if he were to live to the age of 

^ethttselah^ he would never do wrong. But the com- 
mon error is to resolve to act right after hrSakfast, or 
after dinner, or to-morroic morning, or 7iext time. But 
now, just now, this once, we must go on the sdme as 
ever, 

III. Emotional Circumflex. 

The emotional circumflex occurs when the voice rises 
or falls through an interval of the fifth or the eighth. 

It is the wave of irony, sarcasm, scorn, contempt, 
hatred, revenge, astonishment, or amazement. It is the 
inflection of very strong emphasis. 

The rising circumflex occurs where, otherwise, the 
direct rising inflection would be used; and the falling 
wave where, otherwise, the falling slide would be applied. 
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IV. Inflection Drill. 

1. Sound the long vocals, a, e, i, 6, u, with the rising 
circumflex of the fifth; with the falling circumflex. 

2. Repeat, five times, with surprise, the words, "df^/ 
indeed P^ with the rising circumflex of the fifth. 

3. Gone to be mdrried! gone to swear a peace! 

4. Hath not a Jew hdndSy organs, dimensions, senses, 
affections, passions? 

5. Repeat, with irony and the falling wave of the 
fifth, the expression, "I told you s6." 

6. Sound the long vocals, a, e, i, o, u, with the rising 
wave of the eighth; the falling wave of the eighth. 

7. Repeat, five times, with the greatest possible aston- 
ishment, the following: ah! indeed! is it true! 

8. noble judge! O Excellent young man! 

9. M! by St. Bride of BothweU, no! 

10. Soars thy presumption then so high. 
Because a wretched kern ye slew. 
Homage to name to Roderick Dhuf 

Y. Examples of the Distinctive Circumflex. 

The distinctive circumflex is the delicate wave of the 
voice, generally of the rising or falling third, indicative 
of mirth, fun, wit, humor, and good-natured raillery. 
In the following examples, be careful not to overdo the 
inflection or the emphasis. 

EXAMFLBS. 

1. THE DEBTOR. 

A debtor is a man of mdrk. Many Syes are fixed upon 
him; many have interest in his well-being; his move^ 
ments are of concern; he can not disappear unMededj 
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his name is in many mouths; his name is upon many 
books; he is a man of note — of promissory notej he fills 
the speculdtion of many minds; men conjecture about 
him, wSnder about him — wonder and conjecture whether 
he will pdy. He is a man of consequence, for many are 
ntnning after him. His door is thronged with ddns. 
He is inquired after every hour of the day. JMges hear 
of him and know him. Every meal he swdUows, every 
coat he puts upon his hdcJc, every dollar he horroivs, 
appears before the country in some formal document. 
Compare Ms notoriety with the obscure lot of the cred- 
itor — of the man who has nothing but cldims on the 
world; a Idndlord, or /«inc?-holder, or some such disa- 
greeable, hard character. 

2. falstaff's instinct. 
Why, I hneiv ye as well as he that mdde ye. Why, 
hear me, my masters: was it for me to kill the heir- 
apparent f Should I turn upon the true prince f Why, 
thou knowest I am as valiant as Hercules; but beware 
instinct; the lion will not touch the true prince; mstinct 
is a great matter; I was a coward on mstinct. I shall 
think the better of myself and thee during my life; I 
for a valiant Imij and thou for a true prince. 

3. falstaff's honor. 
How tJienf Can honor set a leg? N6. Or an 
drmf N6. Or take away the grief ot a wound? N6. 
Honor hath no skill in siirgery, then? No. What is 
honor? A word. What is that word? Air. A trim 
reckoning! Who hdth it? He that died o' Wednesday. 
Doth he feel it? N6. Doth he hear it? No. Is it 
nisensible, then? Yea, to the dead. But will it not live 
with the living? No. Why? Detraction will not suffer 
it; therefore 1^11 notie of it. — Honor is a mere ^scutcheon 
— and so ends my catechism. 
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4. PORTIA, m THE MERCHANT OF VENICE. 

Tf to do were as easy as to know what were good to 
do, chapels had been cMirches, and poor men's cottages 
princes' pdlaces. It is a good divine that follows his 
own instrHictions. I can easier teach twMy what were 
good to be done than be one of the twenty to follow 
mine own tedching. The brain may devise laws for the 
bl6odj but a hot temper leaps over a cold decree; such 
a hare is madness, the youth, to skip o'er the meshes 
of good counsel, the cripple. But this reasoning is not 
in the fashion to choose me a Mshand, me! the 
word choosel I may neither choose whom I would, nor 
refuse whom I dislike; so is the will of a living daughter 
curbed by the will of a dead father. Is it not hdrd, 
Nerissa, that I can not choose one, nor refuse none? 

5. ROMEO AND JULIET. 

JuL Ohl swear not by the moon, the inconstant moon 
That monthly changes in her circled orb; 
Lest that thy love prove likemse variable. 

Eom. What shdll I swear byf 

Jul. Do not swear at dll; 
Or, if thou tvilt, swear by thy gracious sSlf, 
Which is the god of my idolatry, 
And I'll believe thee. 

6. NELLY GRAY. 

O, NeUy Gray! 0, Nelly Gray! 

Is this your love so w&rm? 
The love that loves a scarlet coat 

Should be more Uniform! hood. 

7. THE witch's daughter. 

Her mother only killed a c6w, 

Or witched a chum or dairy-pan; 

But shCy forsooth, must charm a mdn. whittibb. 
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8. CONTENTMENT. 

Little I ask; my wants are few: 

I only wish a hut of stone 
(A very plain brdtcn stone will do), 

That I may call my own; 
And close at hand is such a one, 
In yonder street that fronts the sun. 

I always thought cold victual nice. 
My choice would be vanilla-tce, 

I only ask that fortune send 

A lUtle more than I can spend, holmes. 

9. AUNT TABITHA. 

Whatever I do, and whatever I say, 
Aunt Tabitha tells me that isn't the way. 
When she was a girl (forty summers ago), 
Aunt Tabitha tells me they never did sS. 

Holmes 

VI. Examples of Emotional Circumflex. 

The emotional circumflex runs into the fifth and 
eighth, and requires strong emphasis. This form of the 
circumflex is expressive of sarcasm, irony, astonishment, 
revenge, and hatred. 

KXAMPI^lSS. 

1. FROM DICKENS'S ^'CHRISTMAS CAROL." . 

"Let me hear another sound from you/' said Scrooge, 
"and you'n keep your Christmas by losing your situa- 
tion. You're quite a powerful speaker, sir," he added, 
turning to his nephew. "I wonder you don't go into 
Pdrlia^nentJ' 

2. KING JOHN. 

Thou wear a lion's hide? Doff it for shdnie, 
And hang a c<iZ/-skin on those recreant limbs. 
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3. CORIOLANUS. 

MSasureless liar! thou hast made my heart 

Too great for what contains it. 

Boy! Cut me to jpiec^, Volseians,- men and Idds, 

Stain dZZ your edges on me. Boy! — 

If you have writ your annals true, 'tis thSre 

That, like an eagle in a dovecot, I 

Fluttered your Volscians in Corioli: 

Alone I did it. Boy! 



If it will feed nothing else, it will feed my revenge. 
He hath disgraced me, and hindered me of Mlf a mill', 
ion; laughed at my losses ^ mocked at my gdins, scorned 
my ndtion, thwarted my bdrgains, cooled my frUnds, < 
heated my Enemies. And what's his reason? I am a 
JSw! Hath not a Jew eyesf Hath not a Jew hands, 
organs J dimensions, senses, affections, passions f Is he not 
fed with, the same food, hurt with the same weapons, 
subject to the same diseases, healed by the same mSans, 
warmed and cooled by the same summer and winter, as 
a Christian isf If you stdh us, do we not bleed f If 
you tickle us, do we not laugh f If you poison us, do 
we not die f And if you tvrong us, shall we not revenge? 

5. SCHOOL FOR SCANDAL. 

Sir Peter. Very well, ma'am, very well; so a husband 
is to have no influence, no duthority f ^ 

Lady Teazle, Auth6rity! N^o, to be sure; if you 
wanted authdrity over mS, you should have adopted me, 
and. not married me; I'm sure you were did enoiigh. 

Sir Peter, Old enough! ay, there it is. Well, well. 
Lady Teazle, though my life may be made unhappy by 
your Hamper, I'll not be ruined by your extravagance. 

Lady Teazle, My extravagance! Sir Peter, am I to 
blame because flowers are dMar in cold weather f You 
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should find fault with the climate, and not with me. 
For my part, I'm sure, I wish it was spring all the 
year round, and that rdses grew under our feet. 

Sir Peter. Zounds! Madam, you had no taste when 
you married me. 

Lady Teazle. That's very triU, indeed. Sir Peter; 
and after having married you, I should never pretend to 
taste again, I all6w. 

6. OTHELLO. 

lago. My noble lord 

Othello. What dost thou say, lago? 

lago. Did Michael Cassio, when you wooed my lady, 
know of your Ipve? 

Othello. He did, from first to last. Why dost thou 
dskt 

lago. But for a satisfaction of my thought; 
No further h4rm. 

Othello. Why of thy thdught, lago? 

lago. I did not think, he had been acquainted with her. 

Othello. yes; and went between us very oft. 

lago. Indeed f 

Othello. Indeed! ky, indeed: — Discem'st thou aught 
in thdtf Is he not honest? 

lago. Honest, my 16rd? 

Othello. Ay, honest. 

lago. My lord, for aught I know. 

Othello. What dost thou think f 

lago. Think, my lord? 

Othello. Think, my lord f By heavens ! he echoes me. 
As if there were some monster in his thought 
Too hideous to be shown. Thou dost mian something. 

7. FROM THE "honeymoon." 

Julia. I will go hdme! 

Duke. You dre at home already. 



/ 
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Julia. I'll not endure it! — But remember this — 
Duke or nd duke, I'll be a duchess, sir! 

DuJce. A duchess! You shall be a queen — to all 
Who, by the courtesy, will cdll you so. 

Julia. And I will have atUndayice! 

Duke. So you shdllj 
When you have learned to wait upon yourself. 

Julia. To wait upon myself! Must I bear this? 

DuTce. Excellent ! 
How well you sum the duties of a wife! 
'Why, what a blessing I shall have in you! 

Julia. A blessing? 

Diike. When they talk of you and me. 
Darby and Joan shall no more be remembered: — 
We shall be hdppy! 

Julia. Shall we? 

Duke. Wondrous happy! 
Oh, you will make an ddmirable wife! 

Julia. I will make a vixen. 

Duke. Whdtf 

Julia. A very vixen. 

Duke. Oh, no! We'U have no vixens. 

Julia. I'll not Mar it! 
I'U to my fdther^s! — tobin. 

V. THE MONOTONE. 

The monotone is one uniform tone, which neither rises 
nor falls in pitch above or below the general level of 
the sentence. I It is a continuous flow of sound, corre- 
sponding, in some degree, to the chanting tone in vocal 
music. jClt is generally associated with lotv pitch and slow 
movement. J When the voice is under the influence of 
awe or horror, the monotone strikes upon the ear liko 
the recurring pulsations of a deep-toned bell. 
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The monotone is the natural expression of voice when 
the feeUngs are under the influence of awe, adoration, 
reverence, sublimity, grandeur, or horror. 

"Grandeur of thought and sublimity of feeling," says^ 
Tower, "are always expressed by this movement. The 
effect produced by it is deep and impressive. When 
its use is known, and the inile for its application is 
clearly understood, the reading wiU be characterized by 
a solemnity of manner, a grandeur of refinement, and 
a beauty of execution, which aU wiU acknowledge to be 
in exact accordance with the dictates of Nature, and 
strictly within the pale of her laws." 

The monotone, one of the most effective tones in 
elocution, must not be confounded with monotonyj one 
of the worst faults in school reading. 

There is one form .of monotone, prevailing in the 
poetry of sentiment, that is not combined with low pitch. 
This may be called poetic monotone, as contrasted with 
the monotone on a low pitch, which may be termed 
grave monotone. 

In poetic monotone, the key is not necessarily lower 
than the middle pitch, though there is always something 
of the suppressed force of pathos and sentiment. In 
examples of the poetic monotone, the slight or suspen- 
sive rising inflection takes the place of monotone. 

I. Inflection Drill on the Monotone. 

1. Repeat, Ave times, the long vowel sounds, a, e, i, o, u. 

2. Count, in low pitch combined with monotone, firom 
one to twenty, thus: one, two, three, etc. 

3. Roll 5n, thou deep and dark blue ocean, roU! 
Ten thousand fleets sweep over thee in vain. 

4. An ancient time-piece says to all — 

Forever — ^never ! 
Never — ^forever ! 
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II. Examples op Poetic Monotone. 

1. FROM POE'S "raven.'' 

Then, methought, the air grew denser, perfumed from 

an unseen censer 
Swung by Seraphim, whose footfalls tinkled on the 

tufted floor. 
This I sat engaged in guessing, but no syllable expressing 
To the fowl, whose flery eyes now burned into my bosom's 

core; 
This and more I sat divining, with my head at ease 

reclining 
On the cushion's velvet lining that the lamp-light 

gloated o'er, 
But whose velvet violet lining with the lamp-light 

gloating o'er 

She shall press, ah, nevermore! 

2. PROM "the closing SCENE." 

Long, but not loud, the droning wheel went on. 

Like the low murmur of a hive at noon; 
Long, but not loud, the memory of the gone 

Breathed through her lips a sad and tremulous tune. 
At last the thread was snapped: her head was bowed; 

Life dropped the distaff through his hands serene, — 
And loving neighbors smoothed her careful shroud. 

While Death and Winter closed the autumn scene. 

Bead. 
^, 3. PASSING AWAY. 

While yet I looked, what a change there came ! ^ 

Her eye was quenched, and her cheek w^s wan; 
Stooping and staffed was her withered frame, 
Yet just as busUy swung she on. 
The gai'land beneath her had fallen to di^st; 
The wheels above her were eaten with rustj 
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The hands, that over the dial swept, v. 

Grew crooked and tarnished, but on they kept; 
And still there came that silver tdne 
From the shriveled lips of the toothless crone — 
Let me never forget, to my dying day, 
The tone or the burden of that lay — 
^^ Passing away! Passing aivay!^^ 

PiKRPONT. 

III. Low, OR Grave, Monotone. 

The low, or grave, monotone is pitched on the lower 
notes of the voice. It is indicated by the macrons 
placed over the vowels: 

1. ALEXANDER'S FEAST. 

He chose a mournful muse, 

Soft pity to infuse: 

He sung Darius great and good, 

By too severe a fate. 
Fallen, fallen, fallen, fallen, 

FaUen from his high estate. 
And weltering in his blood. drtdbn. 

2. THE SEA. 

Break, break, break, 

On thy cold gray stones, O Sea! 
And I would that my tongue could utter 

The thoughts that arise in me. 

well for the fisherman's boy, 

That he shouts with his sister at play! 

O well for the sailor lad. 
That he sings in his boat on the bay! 

And the stately ships go on 
To their haven under the hill; 
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But O for the touch of a vanished hand, 
And the sound of a voice that is still! 

Break, break, break, 

At the foot of thy crags, Sea! 
But the tender grace of a daj'' that is dead 

Will never come back to me. tenntson. 

3. DEATH. 

Leaves have their time to fall, 
And flowers to wither at the north-wind's breath, 

And stars to set — but all. 
Thou hast all seasons for thine own, O Death! 

Hehans. 
4. DRIFTING. 

From the strong Will, and the Endeavor 

That forever 
Wrestles with the tides of Fate; 
From the wreck of Hopes far scattered. 

Tempest-shattered, 
Floating waste and desolate; — 

Ever dnfting, drifting, drifting 

On the shifting 
Currents of the restless heart; 
Till at length in books recorded. 

They, like hoarded 

Household words, no more depart. Longfellow. 

5. THE BATTLE. 

Heavy and solemn, 

A cloudy column. 
Through the green plain they marching came — 

Measureless spread, like a table dread, 
For the wild, giim dice of the iron game. 



124 SCHOOL ELOCUTION. 

Looks are bent on the shaking ground, 
Hearts beat low with a knelling sound; 
j^gnft by the breast that must bear the brunt, 
^llops the major along the front. 

And fettered they stand at the stark command, 
And the warriors, silent, halt. schilleb. 

6. THE PRISONER OP CHILLON. 

For all was blank, and bleak, and gray; 

It was not night — it was not day; 

It was not even the dungeon light. 

So hateful to my heavy sight — 

But vacancy absorbing space, 

And fixedness — ^without a pl^ce; 

There were no stars — ^no earth — no time — 

No check — no change — ^no g5od — no crime — 

But silence, and a stirless breath 

Which neither was of life nor d^ath: 

A sea of stagnant idleness — 

Blind, boundless, mute, and m6tionless. bykon. 

7. What this grim, ungainly, ghostly, 
Gaunt, and ominous bird of yore 
Meant in croaking "Nevermore." 

8. To-morrow, and to-morrow, and to-morrow, 
Creeps in this petty pace from day to day. 
To the last syllable of recorded time; 
And all our yesterdays have lighted fools 
The way to dusty death. Out, oiit, brief candle! 
Life's but a walking shadow; a poor player. 
That struts and frets his hour upon the stage. 
And then is heard no more: it is a tale 
Told by an idiot, full of sound and fury, 
Signifying nothing. 
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9. THE OCEAN. 



Thou glorious mirror, where the Ahnighty's form 
Glasses itself in tempests; in all time, :: 

Calm or convulsed, in breeze, or gale, or storm, 
Icing the pole, or in the torrid clime 
Dark-heaving — boundless, endless, and sublime; 
The image of Eternity — ^the throne 
Of the Invisible; even from out thy slime 
The monsters of the deep are made; each zone 
Obfeys thee; thou goest forth, dread, fathomless al5ne 

Byron. 
10. SONG OP THE SHIRT. 

Work — work — ^work ! 
Till the brain begins to swim; 

Work — ^work — ^work ! 
TiU the eyes are heavy and dim! 
Seam, and gusset, and band. 

Band, and gusset, and seam, 
TiU over the buttons I fall asleep. 

And sew them on in a dream! noon. 

11. THE GHOST IN HAMLET. 

Ghost I am thy father's spirit; 
Doomed for a certain term to walk the night; 
And, for the day, confined to fast in fires, 
TiU the foul crimes, done in my days of nature, 
Are burnt and purged away. But that I am forbid 
To teU the secrets of my prison-house, 
I could a tale unfold, whose lightest word 
Would harrow up thy soul; freeze thy young blood; 
Make thy two eyes, like stars, start from their spheres; 
Thy knotted and combined locks to part, 
And each particular hair to stand on end, 
Like quUls upon the fretful porcupine. shakmpkark. 
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Recapitulation of Inflections. 

1. The rising inflection is the slide of appeal, of inquiry, 
of incompleteness, and of negation contrasted toith affirma- 
tion, 

2. 17^6 falling inflection is the slide of assertion^ of com- 
mand, and of complete statement 

3. The circumflex is the wave of wit, humor, raillery, 
irony, sarcasm, satire, and revenge, 

4. The monotone is the tone expressive of grandeur, sub- 
limity, reverence, awe, am^azement, and horror. 



Inflection Drill Review. 

1. Repeat, three times, the long vowel sounds, a, e, 
i, o, u. (1) With the rising second. (2) With the ris- 
ing third. (3) With the rising fifth. (4) With the rising 
octave. 

2. Repeat, three times, a, e, i, o, u. (1) With the 
falling second. (2) With the falling third. (3) With 
the falling fifth. (4) With the faHing eighth. 

3. Repeat, three times, with the same degrees of in- 
flection as above, e, a, a, 6, o. 

4. Repeat, three times, a, e, i, o, u. (1) With the 
rising circumflex of the third. (2) Fifth. (3) Octave. 
(4) Falling circumflex of the third. (5) Falling fifth. 
(6) Falling octave. 

5. The same degrees of the circimiflex as above, on 
e, a, a, o, o. 

6. Repeat, three times, a, e, i, o, u, with the low mon- 
otone. 

7. Repeat, three times, e, a, a, a, o, o, with the low 
monotone. 
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Inflection Drill on Vocals. 
Bead, in concert, the tvords of the following Table: 

1. With the rising inflection. 

2. With the falling inflection. 

3. With the rising circumflex. 

4. WitJi the falling circumflex. 

a, e. — ale, made, braid, gauge, veil, play, weight, 
a. — alms, chart, heart, laugh, haunt, aunt, path, 
a, 6. — all, awe, law, fall, haul, bawl, -erawl, 6ught. 
a. — Md, that, brSt, hand, Ifi-nd, plaid, bSde. 
k. — fiir, bflre, dare, prayer, thSre, hSir, sc&rge. 
a. — ask, €ask, task, pass, grass, dance, glance, 
a, 5. — what, sp6t, wad, wand, was, watch, wan. 
e. — eat, beat, beet, the§e, seize, freeze, leave§. 
6. — 6nd, let, threat, gSt, gSm, bread, yet, said. 
e, i. — earth, heard, learn, earn, err, third, ^d. 
e, a. — ^they, weigh, nay, neigh, sleigh, prey, pray, 
i. — ^i^e, isle, aisle, wine, height, while, rhyme. 
I. — ^fll, It, win, thin, been, gin, since, zinc. 
1, e. — ^mirth, girl, dirt-, verse, terse, worse, world, 
i, e. — ^pique, clique, -ereek, oblique, ravine, 
o. — old, tho§e, groan, force, pour, roar, more. 
6. — 6dd, 6n, bl6t, sp6t, g5t, g5d, rod,^phl5x. 
o, 6b, u. — move, proof, lo§e, loose, roof, choose. 
6, a. — 6r, n6r, war, for, lord, «6rd, fought, -caught. 
6, ii. — done, doth, dost, diist, blood, flood, -come, 
o, d6, u. — ^wolf, would, w()6d, could, should, g5()d. 
ti. — u§e, mute, mii§e, feud, lieu, view, new, tube, 
u, 6. — lip, biit, hilt, son, blood, giin, diick, some, 
u. — urge, purge, siirge, curd, urn, bum, chftrn. 
u, 6b, o. — ^rule, school, brute, route, wound, rude, 
u, d6, o. — ^put, pull, push, bull, wd6l, wolf, w66d. 
oi, oy. — oil, toy, boil, -coil, roil, joy, boy, cloy. 
on, ow. — out, noun, proud, now, how, gout, pout. 
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Examples op Emphasis, Pauses, and Inflection. 

1. JOHN BUNYAN. 

Bunyan | is almost the only writer | that ever gave to 
the abstract \ the interest of the concrete. In the works 
of many celebrated authors | men are mere personified,- 
tions. We have not an OthMlOj but jealousy^ not an 
Idgo, but perfidy; not a Brutus, but patriotism. The 
mind of Bunyan, on the c6ntrary, was so imaginative | 
that personifications, when he dealt with them, became 
men. A dialogue between two qualities, in Ms dream, 
has more dramatic effect | than a dialogue between two 
human icings \ in most pldys. 

The sti/le of Bunyan | is delightful to every reader, 
and invaluable | as a stiidy | to every person | who wishes 
to obtain a wide command over the English Idngtmge. 
The vocabulary \ is the vocabulary of the common people. 
There is not an expression, if we except a few technical 
terms of the61ogy, which would puzzle the rudest peasant 
We have observed several pages \ which do not contain 
a single wdrd \ of more than two syllables. Yet nd writer 
I has said more exactly \ what he miant to say. For 
magnificence, for pathos, for vehement exhortation, for 
subtile disquisition, for every purpose of the p6et, the 
6rator, and the divine, this homely dialect, the dialect of 
plain worJcingmen, was perfectly sufficient. There is no 
book in our literature \ on which we would so readily 
stake the fame \ of the old unpolluted English Idnguage; 
no book I which shows so well | how rich that language 
Is, in its own proper wealth, and how little it has been 
improved \ by all that it has bdrroived. 

Cowper sdid, fifty or sixty years ag6, that he dared 
not name John Bunyan in his verse, for fear of moving 
a snher. We \ live in Ntter times; and we are not afraid \ 
to say, that though there were many clever men in 
England | during the latter half of the seventeenth cen^ 



SCHOOL ELOCUTION. 129 

tury, there were only two \ grM \ creative \ minds. One 
of these produced the "Paradise L6st,'' the 6th(^ \ the 
"Pilgrim's Pr6gress/' macaulay. • 

2. HYDER ALL 

\_Thi8 extract must he read with strongly marked rising and falling 
Inflections. "i 

Whilst the authors of all these evils | were idly and 
stupidly gazing on this menacing mSteoVj which black- 
ened all the horizon, it suddenly hiirst, and poured down 
the whole of its contents | upon the plains of the Car- 
nhtie. Then ensued a scene of woe, the like of which | 
^no eye \ had shn, no heart \ concHved, and which no 
tongue \ can adequately tW.. The miserable inhabitants, 
flying from their flaming villages, in part | were sldugh- 
tered; 6thers, without regard to s^x, to age, to rdnh, or 
sacredness of f4nction — fathers \ torn from children, h4s- 
hands \ from tdves — enveloped in a whirlwind of cdvalry, 
and amidst the goading spears of drivers, and the tram- 
pling of pursuing hdrses, were swept into cdptivity, in 
an unkn6wn and hostile Idnd, Those who were able to 
exMe this tempest, fled to the walled dties. But, escaping 
from fire, sword, and ixile, they fell into the jaws of 
fdmine. 

For eighteen months, without intermission, this destruc- 
tion I raged | from the gates of Madras \ to the gates of 
Tanjdre; and so completely did these masters in their 
drt, Hyder Ali, and his more ferocious s6n, absolve 
themselves | of their impious v6w, that when the British 
armies \ traversed, as they did, the Cam&tic | for hun- 
dreds of miles in all directions, through the whole Vine 
of their mdrch they did not see dne \ mdn, not 6ne \ wdman, 
not 6ne \ child, not one \ four-footed Uast \ of dny descrip- 
tion I whatever. One dead | iiniform | silence | reigned | 
over the whole region. bubkb. 
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3/ CONTRAST OP TACT AND TALENT. 

IThis extract affords a good illiistration of distinctive or unimpassioned 
circumfiex.'\ 

Tdlent \ is something, but tact | is hery tiling. Talent | 
is serious, sober, grave, and respectable: tact | is all that, 
and more too. It is not a sixth sense, but it is the life 
of all the five. It is the open eye, the quick lar, the 
judging tdste, the keen smell, and the lively touch; it is 
the interpreter of aU riddles, the surmoimter of all diffi- 
culties, the remover of all obstacles. It is useful in all 
places, and at all times; it is useful in solitude, for it 
shows a man Into the w5rld; it is useful in society, for 
it shows him his way | through the w6rld. 

Tdlent \ is power, tact \ is sMll; tdlent \ is weight, tact | 
is momhitum; tdlent \ knows what to do, tact | knows 
how to do it; tdlent \ makes a man respectable, tact \ will 
make him respected; tdlent is wealth, tdct \ is ready 
money. For aU the practical purposes, tact \ carries it 
against tdlent \ ten to one. 

Take them to the theater, and put them against each 
other on the stdge, and tdlent \ shall produce you a 
tragedy that shall scarcely live long enough to be con- 
demned, while tdct \ keeps the house in a roar, night 
after night, with its successful farces. There is no want 
of dramatic tdlent, there is no want of di'amatic tdct; 
but they are seldom together: so we have successful 
pieces I which are not respectable, and respectable pieces | 
which are not successful. 

Take them to the bar, and let them shake their learned 
curls at each other in Ugal rivahy; tdleyit \ sees its way 
clearly, but tdct \ is first at its journey's end. Tdlent \ 
has many a compliment from the bench, but tdct \ touches 
fees. Tdlent makes the world wonder that it gets on 
no fdster, tact \ arouses astonishment j that it gets on so 
fdst. And the secret is, that it has no weight to carry; 
it makes no false slips; it hits the right nail on the 
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head; it loses no time; it takes all hints; and by keep- 
ing its eye on the wMher-eoek, is ready to take advantage 
of every wind that bl6ws. 

Take them into the church: talent \ has always some- 
thing worth hearing, tact \ is sure of abundance of hear- 
ers; talent \ may obtain a living, tact will mdke one; 
talent \ gets a good name, tact \ a great one; t4lent | con- 
vinces, tdct | convSrts; talent \ is an honor to the pro- 
fission, t4ct I gains honor | from the profession. 

Take them to court: talent \ feels its weight, tact | 
finds its wdy; talent \ commands, tact | is oMyed; tal- 
ent I is honored with approbation, and tact | is blessed 
by preferment. Place them in the senate: talent \ has 
the ear of the house, but tact | wins its heart, and has 
its v6tes; talent \ is fit for employment, but tact \ is 
fitted for it. It has a knack | of slipping into place 
with a swiet silence and glibness of movement, as a b\ll- 
mr(i-baU insinuates itself into the pdclcet 

It seems to know every thing, without learning dny 
thing. It has served an extemporary apprenticeship; it 
wants no drilling; it never ranks in the dwJcward squad; 
it has no left hdnd, no deaf Sar, no blind side, ^ It puts 
on no look of wondrous wisdom, it has no air of profun- 
dity, but plays with the details of place | as dexterously 
as a well-taught hdnd \ flourishes over the keys of the 
pidno-forte. It has all the air of commonplace, and all 
the force and power of gSnins. Kmdcn aom. 

4. THE PURITANS. 

Marked for emphasis, inflection, and rhetorical pauses. Require the 
class to give the reasons for the marking. To be read toith strongly 
marked emphasis and inflections. 

We would speak first of the Piiritans, the most 
remarkable body of men, perhaps, which the world has 
ever produced. The odious and ridiculous parts of tlieii* 
character | lie on the siirface. He that rilns \ may r^d 
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them; nor have there been wanting | attentive and 
malicious observers \ to point them out. For many years 
after the Restoration, they were the theme | of unmeas- 
ured invective and derision. They were exposed | to the 
utmost licentiousness of the press \ and of the stage, at 
the time when the press and the stkge \ were niost lichi- 
fious. They were not men of Utters; they w4re \ as a 
body I unpopular; they could not defend themselves; 
and the public \ would not take them | under its protec- 
tion. They were therefore abandoned | without reshrve \ 
to the tender mercies | of the sdtirists and drdmatists. 
The ostentatious simplicity of their drSss, their sour 
aspect, their nasal twang, their stiff posture, their long 
grdces, their Hebrew names, the scriptural phrdses which 
they introduced on eve^^y occasion, their contempt of 
human learning, their detestation of polite amusements, 
were indeed fair game for the laughers. But it is not 
from the Idughers alone | that the philosophy of history \ 
is to be learned. And he who approaches this subject j 
should carefully guard against the influence | of that 
potent ridicule \ which has already misled so many ex- 
cellent writers. 

Those who roused the people to resistance, who 
directed their measures through a long series of event- 
ful y^ars, who f6rmed, out of the most unpromising 
matMals, the finest drmy \ that Europe had ever smi, 
who trampled down Mng, Church, and aristocracy, who, 
in the short intervals of domestic sedition and rebMlion, 
made the name of England | terrible to every nation on 
the face of the earth, were no vulgar fandtics. Most of 
their absurdities | were mere ^o^ternal bddges, like the 
signs of freemdsonry, or the dresses of friars. We re- 
grH I that these badges | were not more attractive. We 
regrU \ that a b6dy | to whose courage and talents | man- 
kind has owed inestimable obligdtions \ had not the hfty 
flegance \ which distinguished some of the adherents of 
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Charles l!, or the easy good hrSeding \ for which the 
court of Charles 11. was celebrated. But, if we must 
malce our chowej we shall, like Bassanio in the pl^y, 
turn from the specious caskets, which contain only the 
diaWs head and the fooVs head, and fix our choice \ on 
the plain leaden cMst \ which conceals the treasure. 

The Puritans \ were men | whose minds | had derived 
a peculiar chdracter \ from the daily contemplation | of 
superior beings \ and eternal interests. Not content \ with 
acknowledging, in general terms, an overruling Provi- 
dence, they habitually ascribed every event \ to the will 
of the Great BHng, for whose potver \ nothing was too 
vast, for whose inspection \ nothing was too minute. To 
Tcndw him, to serve him, to enjoy him, was with them | 
the great ind of existence. They rejected with con- 
tempt I the ceremonious homage | which 4ther sects | 
substituted for the pure worship of the soul. Instead 
of catching occasional glimpses of the Deity | through 
an obscuring veil, they aspired to gaze fhll \ on the 
intolerable brightness, and to commune with him | face 
to fdce. Hence originated | their contempt \ for terres- 
trial distinctions. 

The difference between the greatest and the meanest 
of mankind | seemed to vdnish, when compared with the 
boundless interval \ which separated the whole rdce \ from 
him I on whom their dwn eyes | were constantly fixed. 
They recognized no title to superiority | but his fdvor; 
and, confident of that favor, they despised all the accom- 
plishments I and all the dignities of the world. If they 
were unacquainted with the works of philosophers and 
poets, they were deeply read \ in the oracles of Odd. If 
their names were not found in the registers of heralds, 
they felt assured that they were recorded in the Book 
of Life. If their steps were not accompanied by a 
splendid train of menials, legions of ministering dngels \ 
had eharge over them. Their palaces \ were houses j 
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not made with hdnds, their diadems \ crowns of gldry \ 
which should never fade awdy. 

On the rich and the Eloquent, on nobles and priests, 
they looked down with contempt; for they esteemed 
themselves | rich in a more precious treasure, and Moquent 
in a more sublime language, nobles \ by the right of an 
Earlier credtion, and priests | by the imposition | of a 
mightier hdnd. The very meanest of them I was a b^ing \ 
to whose fate | a mysterious and terrible importance \ be- 
16nged — on whose slightest dctions \ the spirits of light 
and ddrkness \ looked with anxious interest — who had 
been destined, before heaven and earth were credted, to 
enjoy a felicity \ which should continue ] when heaven 
and 6arth | should have passed aw^y. Events \ which 
short-sighted politicians | ascribed to earthly causes ] had 
been ordained on his account. For Ms sake | empires 
had risen, and flourished, and dec&yed. For Ms sake | 
the Almighty \ had proclaimed his will | by the pen of 
the evangelist | and the harp of the pr5phet. He had 
been rescued by no common deKverer | from the grasp | 
of no common foe. He had been ransomed ] by the 
sweat of no vulgar dgony, by the blood of no Earthly 
sdcrijice. It was for him \ that the sim \ had been dark- 
ened, that the roclcs \ had been rent, and the d^ad had 
arisen, that all ndture \ had shuddered at the sufferings | 
of her expiring Odd! 

Thus the Puritan \ was made up | of twd different 
m^n, the one | all self-abasement, penitence, gratitude, 
passion; the other \ pr6ud, cMm, inflexible, sag^ious. 
He prostrated himself in the dtlst before his Maker; 
but he set his foot \ on the neck of his king. In his 
devotional retirement, he prayed with convulsions, and 
groans, and tiars. He was half-mdddened by glorious \ 
or terrible illusions. He heard the lyres of dyigels \ or 
the tempting whispers of fihids. He caught a gleam of 
the Beatific Vision, or woke screaming \ from dreams of 
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everlasting fire. Like Vane, he thought himself intrusted 
with the scepter | of the millennial yhar. Like Fleet- 
wood, he cried in the bitterness of his soul | that Odd \ 
had hid his fcice from him. But when he took his 
seat in. the council, or girt on his sword for war, these 
tempestuous workings of the soul | had left no perciptihle 
trace behind them. People who saw nothing of the 
godly I but their uncouth visages, and heard nothing 
from them | but their groans | and their whining hymns, 
might Idugh at them. But those had little reason to 
Idugh I who encountered them | in the hall of debate | 
or in the field of battle. 

These fanatics \ brought to civil and military afffiirs | 
a coolness of judgment \ and an immutability of pur- 
pose I which some writers have thought | inconsistent 
with their religious zeal, but which were, in fact, the 
necessary effects of it. The intensity of their feelings 
on one subject | made them trdnquil \ on every other. 
One overpowering sentiment \ had subjected to itself | pity 
and hatred, Ambition and f^ar. Death \ had lost its th*- 
rors, and pleasure \ its chdrms. 

They had their smiles \ and their t^ars, their raptures \ 
and their sorrows, but not \ for the things of this 
world. Enthusiasm | had made them stoics, had cleared 
their minds from every vulgar passion and prejudice, 
and raised them above the influence of danger and 
of corruption. It sometimes might lead them to pur- 
sue unwise ends, but never to choose unwise means. 

They went through the world | like Sir Artegale's ii*on 
man TMus with his AMI, crushing and trampling down 
oppressors, mingling with human beings, but having 
neither p^ nor 15t | in human infirmities; insensible 
to fatigue, to pleasure, and to pain; not to be .pierced 
by any weapon, not to be withstood by any hdrrier. 

Macaulay. 
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6. THE RIGHT TO TAX AMERICA. 

"But, Mr. Speaker, we have a right to tax Amferica." 
Oh, inSstimable right \ Oh, wonderful, transcendent right! 
the assertion of which has cost this country thirteen 
provinces, six Islands, one hundred thousand Uves, and 
siventy millions of mdney! Oh, invdluahle right! for 
the sake of which we have sacrificed our rank among 
fidtions, our importance abroad, and our happiness at 
h6me. 

Oh, right, more dear to us than our existence, which 
has ah-eady cost us so much, and which seems likely to 
cost us our dll! Infatuated mdnl miserable and undone 
coiintry! not to kn5w that the claim of right, without 
the power of enforcing it, is nugatory and \dle. "We have 
a right to tax America, the noble lord t^lls us, therefore 
we dught to tax America. This is the profound logic 
which comprises the whole chdin of his reasoning. 

Not inferior to this was the wisdom of him who 
resolved to shear the wdlf. What — shiar a wolf! Have 
you considered the resistance, the difficulty, the danger, 
of the attempt? 

N6, says the madman, I have considered nothing but 
the right, Man has a right of dominion over the beasts 
of the f6rest; and, therefore, I will shear the wolf 
How wdnderful that a nation could be thus delilded! 
But the noble lord dMs in cheats and delusimis. They 
are the daily trdffic of his invhntion^ and he will con- 
tinue to play off his cheats on this h6use, so long as 
he thinks them necessary to his purpose, and so long 
as he has money enough at command to bribe gentle- 
men to pretend that they leMve him. 

But a black and bitter day of rhlconing will surely 
come; and whenever that day comes, I trust I shall be 
able, by a parliamentary impeachment, to bring upon the 
heads of the duthors of our calamities the punishment 
they deshve. burkb. 



SCHOOL ELOCUTION. 137 

6. FLOWERS. 

Spake full well, in language quaint and olden, 
One who dweUeth by the castled Rhine, 

.When he called the flowers, so blue and g61den, 
Stdrs, that in earth's firmament do shine. 

Stars they are, wherein we read our history, 

As astrologers and seers of eldj 
Yet not so wrapped about with awful mystery, 

Like the burning stars which tMy beheld. 

Wondrous trtiths, and manifold as wondrous, 
God hath written in those stars above; 

But not less | in the bright flowerets under us | 
Stands the revelation of His love. 

Bright and glorious | is that revelation 
Writ aU ovfer liiis great wdrld of ou'rsj 

Making evident our own creation | 
In these stars of SartJi — ^these golden flowers, 

^ And the Poet, faithful and far-seeing, 

Sees, alike in stars and flowers, a part | 
Of the self-same, universal being, 
- Which is throbbing | in his brain and Mart. 

' '- ^i<^-'^ Gorgeous flowerets in the sunlight shining 5 
Bldssoms I flaunting in the eye of d^y; 
Tremulous Uaves, with soft and silver lining 5 
Buds I that 6pen | only to dec&y ! 



i« 



Brilliant hopes, all woven in gorgeous tissues. 
Flaunting gayly in the golden light; 

Large desires, with most uncertain issues; . . 
Tender wishes \ blossoming at night ! ^ 

These in flowers and men | are more than ^seeming; 
Workings \ are they | of the self -same p6werSj 
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Which the Poet, in no idle dreaming, ) 

Seeth in himself, and in the flowers. 

Everywhere about us [ are they gl6wing — 
Some like stars, to tell us Spring is bornj 

Others, their blue eyes | with tears overflowing, 
Stand like Bilth \ amid the golden c5rn; 

Not alone \ in Springes armorial bearing, 
And in Summer's | green emblazoned field, 

But in arms | of brave old Autumn^s wearing, 
In the center | of his brazen shi^dj 

Not alone in meadows | and green SUeys, 
On the mountain-top, and by the brink | 

Of sequestered pools | in woodland valleys, 
Where the slaves of nature | stoop to drink; 

Not alone in her vast dome of glory, 
Not on graves of bird and Mast alone, 

But on old cathedrals \ high and h5ary, 
On the tomb of hiroes, carved in stone; 

In the cottage of the rudest peasant. 
In ancestral homes, whose crumbling towers, 

Speaking of the Fast \ unto the Present, 
Tell us of the ancient Games of Flowers; 

In all pldces, then, and in aU seasons, 

Flowers expand their light and soul-Hke wings, 

Teaching us, by most persuasive reasons. 
How akin they are j to human things. 

And with child-like, credulous affection. 
We behold their tender buds expand; 

Emblems of our own great resurrMion, 
Emblems 1 of the bright | and letter Idnd. 

LOMQFELLOW. 
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7. THE SEVEN AGES OP MAN. 

All the world's a stdgej 
And all the men and women merely pldyers: 
They have their exits and their Entrances; 
And one man in his time plays many parts, 
His acts being seven ages. At first, the Infant, 
Mewling and puking in the nurse's ^ms. 
And then, the whining School-boy, with his s&tchel, 
And shining morning face, creeping like sndil 
Unwillingly to schdoh J And then, the Lover, 
Sighing like furnace, with a woful ballad 
Made to his mistress' epehrow. Then a Soldier; 
Full of strange daths, and bearded like the pdrd, 
Jealous in honor, sudden and quick in quarrel. 
Seeking the bubble reputation 

Even in the cannon's mouth. And then, the Jiistice, 
With eyes severe, and beard of formal cut. 
Full of wise sdivs and modern instances; 
And so he plays Ms part. The sixth age shifts 
Into the lean and slippered Pantaloon, 
With spectacles on nose, and pouch on Me; 
His youthful hose, well saved, a world too wide 
For his shrunk shank; and his big manly voice. 
Turning again toward childish trSble, pipes 
iAnd whistles in his sound. Last scene of all, 
^What ends this strange eventful history, 
^ l^s second childishness and mere oblivion, 

rsi*^^^ ^ee^^, Bans eyes, sans taste, sans hery thing. 

8. BURIAL OP SIR JOHN MOORE. 

Not a dritm \ was heard, not a funeral note, 
As his corse | to the rdmpart \ we hurried; 

Not a soldier \ discharged his farewell shot 
O'er the grave | where our hero | we buried. 
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We buried him darkly, at dead of night, 

The sods with our bayonets turning j 
By the struggling moonheam^s misty light, 

And the Id^itern \ dimly burning. 

No useless coffin \ inclosed his breast, 
Not in sMet \ nor in shroud \ we wound him; 

But he lay | like a warrior taking his r^st \ 
With his martial cloak \ around him. 

Few and sh6rt | were the prdyers we s4id, 

And we spoke not a word of s6rrow. 
But we steadfastly gazed on the face of the dead, 

And we Utterly thought of the morrow. 

We thought, as we hollowed his narrow bed, 

And smoothed down his lonely pillow. 
That the foe and the stranger | would tread o^er his head, 

And we I far awdy on the billow ! 



Lightly they'll talk of the spirit that's gone. 

And o'er his cold ashes | upbraid him, — 
But nothing he'll reck, if they let him sleep on | 

In the grave | where a Briton \ has laid him. 

#" 

But hdlf I of our heavy task | was done | 
When the clock | struck the hour for retiring; 

And we heard the distant and random gun \ 
That the foe | was sullenly firing. 

Slowly and sadly | we laid him down, 
From the field of his fame | fresh and gory; 

We carved not a line, and we raised not a stone, 
But left him | alone with his gl5ry. 
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CHAPTER IL 

FORCE AND STRESS. 



SECTION I. 
FORCE OF VOICE. 

1. Force of utterance relates to the degree of loudness 
or intensity of voice. 

2. The three main divisions of force are soft, moderate, 
and loud. These, for convenience, may be subdivided 
as foUows: (1) Very soft (corresponding to pianissimo 
in music). (2) Soft {piano). (3) Moderate {mezzo-forte). 
(4) Loud {forte). (5) Very loud {fortissimo). 

3. The general rule of force is, to read with an 
intensity appropriate to, the thoughts or emotion to 
be expressed, and with a power or strength of voice 
sufficient to fill the room, so that every person in it 
may hear distinctly every word that is uttered. 

4. Force of voice must be stronger in the school- 
room than in the parlor, and louder in the lecture-hall 
than- in the school-room. If read to an assemblage of 
a thousand people, the most didactic and unimpassioned 
document must be read with considerable force. 

5. Pupils should be cautioned against attempting any 
degree of force beyond the compass of their voices, and 
also against the conventional school-tone of loudness, 
which consists in raising the voice to so high a pitch 
that it grates on the ear like the filing of a saw. 

6. '* The conmiand of -all degrees of force of voice," 
says Prof. Russell, "must evidently be essential to true 
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and natural expression, whether in reading or speaking. 
Appropriate utterance ranges through all stages of vocal 
sound, from the whisper of fear and the murmur of 
repose, to the boldest swell of vehement declamation, 
and the shout of triumphant courage. But to give forth 
any one of these or the intermediate tones, with just 
and impressive effect, the organs must be disciplined by 
appropriate exercise and frequent practice. For every 
day's observation proves to us, that mere natural instinct 
and animal health, with all the aids of informing intel- 
lect, and inspiring emotion, and exciting circumstances, 
are not sufficient to produce the effects of eloquence, or 
even of adequate utterance. 

7. "The overwhelming power of undisciplined feeling 
may not only impede but actually prevent the right 
action of the instruments of speech; and the novice who 
has fondly dreamed, in his closet, that nothing more is 
required for effective expression than a genuine feeling, 
finds, to his discomfiture, that it is perhaps the very 
intensity of his feeling that hinders his utterace; and it 
is not till experience and practice have done their work, 
that he learns the primary lesson, that force of emotion 
needs a practiced force of wUl to balance and regulate 
it, and a discipUned control over the organs to give it 
appropriate utterance. 

8. "The want of due training for the exercise of 
public reading or speaking is evinced in the habitual 
undue loudness of some speakers, and the inadequate 
force of others — the former subjecting their hearers to 
unnecessary pain, and the latter to disappointment and 
uneasiness. 

9 "Force of utterance, however, has other claims on 
tlie attention of students of elocution, besides those which 
are involved in correct expression. It is, in its various 
gradations, the chief means of imparting strength to the 
vocal organs, and power to the voice itselE. The duo 
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practice of exercises in force of utterance, does for the 
voice what athletic exercise does for the muscles of the 
body: it imparts the two great conditions of power — 
vigor and pliancy." 

CAUTION. 

10. In drill upon the following exercises, bear in mind 
the following direction from Prof. Monroe: "Seek to 
make the sounds always smooth and musical} and never 
lose sight of the fact that what is wanted in every-day 
use of the voice, in the school-room or elsewhere, is a 
pleasant and natural intonation. The practice of loud 
and sustained tones is an excellent means of improving 
the voice; but is to be the exception, not the rule, in 
ordinary reading. Still less should a shouting* tone be' 
used in conducting a recitation, or in the ordinary dis- 
cipline of a class. Yet the softest tone must be elastic 
and full of life, not dull and leaden." 



Concert Drill on Force. 

1. Repeat, three times, the long vocals, a, e, i, 6, u, 
(1) with soft force; (2) with moderate force; (3) with 
loud force. 

2. Count from one to twenty with very soft force; 
with soft force; with moderate force; with loud force; 
with very loud force. 

3. Repeat, five times, the word "all," beginning with 
very soft force, and increasing the degree of force with 
each successive repetition of the word. 

4. Repeat the following with increased force on each 
successive repetition: "loud, louder, loudest."' 

5. Repeat, three times, e, a, a, a, 6, o, (1) with soft 
force; (2) moderate force; (3) loud force. 
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I. Very Soft Force. 

Very soft force is appropriate to the expression of 
tenderness, sadness, or peaceful and tranquil feeling. 

EXAMPLES. 

1. DIRGE. 

Softly! She is lying 
With her lips apart. 

Softly! She is dying 
Of a broken heart. 

Whisper! She is going 
To her final rest. 

Whisper! Life is growing 
Dim within her breast.' eaotman. 

2. LULLABY. 

Sweet and low, sweet and low. 

Wind of the western sea. 
Low, low, breathe and blow. 

Wind of the western sea' tknhtbok. 

3. ENOCH ARDEN. 

He therefore turning softly like a thief,. 
Lest the harsh shingle should grate underfoot. 
And feeling aU along the garden-waU, 
Lest he should swoon and tumble and be found. 
Crept to the gate, and opened it, and closed, 
As lightly as a sick man's chamber-door, 
Behind him, and came out upon the waste. 

And there he would have knelt, but that his knees 
Were feeble, so that falling prone he dug 
His fingers into the wet earth, and prayed. 

TXMKTSOM. 



n. Soft or Subdued Force. 
Soft force differs from very soft only in degree. 
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£XAMPIjX8. 

1. TBJfE. 

Touch us gently, Time! 

Let us glide adown thy stream 
Gently, as we sometimes glide 

Through a quiet dream. 
Humble voyagers are we, 

O'er life's dim, imsounded sea. 
Seeking only some eahn clime; 

Touch us gently, Time! Babry Cornwall. 

2. DEATH OF THE OLD TEAR. 

Full knee-deep lies the winter-snow, 
And the wintry winds are wearily sighing, 

ToU ye the church-beU, sad and slow, 

And tread softly and speak low, 
For the old year lies a-dying. 

Old year, you must not die. tiwnyson. 

3. THE DEATH-BED. 

We watched her breathing through the night, 

Her breathing soft and low. 
As in her breast the wave of life 

Kept heaving too and fro. 
Our very hopes belied our fears, 

Our fears our hopes belied — 
We thought her dying when she slept. 

And sleeping when she died. hood. 

4. THE PAIRIB QUEEN. 

Eftsoons they heard a most melodious sound 
Of all that might delight a dainty ear. 
Such as, at once, might not on living ground, 
Save in this paradise, be heard elsewhere: 
Right hard it was for wight which did it hear 

10 
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To weet what manner music that might be, 
For all that pleasing is to living ear 
Was there consorted in one harmony; 
Birds, voices, instruments, winds, waters, aU agree. 

Spexser. 
O. THE ARSENAL. ^ 

Down the dark future, through long generations. 
The echoing sounds grow fainter and then cease; 

And like a beU, with solemn, sweet vibrations, 
I hear once more the voice of Christ say, "Peace!'- 

Longfellow. 
6. THE LOST CHORD. 

Seated one day at the organ, 

I was weary and ill at ease, 
And my fingers wandered idly 

Over the noisy keys. 

I do not know what I was playing, 
Or what I was dreaming then; 

But I struck one chord of music. 
Like the sound of a great Amen! 

It flooded the crimson twilight, 
Like the close of an angePs psalm. 

And it lay on my fevered spirit, 
With a touch of infinite calm. 

It quieted pain and sorrow, 

Like love overcoming strife; 
It seemed the harmonious echo 

From our discordant life. 

It linked aU pei'plexed meanings 

Into one perfect peace. 
And trembled away into silence, 

As if it were loath to cease. 

Adelaide Proctor. 
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III. Moderate Force. 

Moderate force is the prevailing tone in the reading 
of unimpassioned narrative, descriptive, or didactic com- 
position, in a small rooni, or to a small number of 
persons. It is the degree of force used in conversation. 
The characteristic quality of moderate force is "pure 
tone," and the stress, "unimpassioned radical." 

£IXAMPIi£S. 

1. There was a sound of revelry by night. 

2. What constitutes a state? 

3. Scrooge never painted out old Marley's name. 

4. The history of England is emphatically the history 
of progress. 

5. The eyes of men converse as much as their tongues. 

6. Spake fuU weU in language quaint and olden. 

One who dweUeth by the castled Rhine, 
When he called the flowers, so blue and golden, 
Stars, that in earth's firmament do shine. 

7. The way was long, the wind was cold. 
The minstrel was infirm and old. 

8. I met a little cottage girl, 

She was eight years old, she said; 
Her hair was thick with many a curl, 
That clustered round her head. 

9. Blessings on thee, little man, 
Barefoot boy with cheeks of tan, 
With thy tumed-up pantaloon, 
And thy merry whistled tune. 

10. I wrote some lines once on a time 
In wondrous merry mood. 
And thought, as usual, men would say 
They were exceeding good. 
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They were so queer, so very queer, 

I laughed as I would die; 
Albeit, in the general way, 

A sober man am I. 

11. Listen, my children, and you shall hear 
Of the midnight ride of Paul Revere, 

On the eighteenth of April, in seventy-five; — 

Hardly a man is now alive 
Who remembers that famous day and year. 

12. Around I see the powers that be; 

I stand by Empire's primal springs; 
And princes meet in every street. 
And hear the tread of uncrowned kings! 

13. Mrs. Siddons once had a pupil who was practicing 
for the stage. The lesson was upon the "part" of a 
young girl whose lover had deserted her. The rendering 
did not please that Queen of Tragedy, and she said: 
*^ Think how you would feel under the circumstances. 
What would you do if your lover were to run off and 
leave you!" "I would look out for another one," said 
that philosophic young lady; and Mrs. Siddons, with a 
gesture of intense disgust, cried out, "Leave me!" and 
would never give her another lesson. 

14. READING AS AN ACCOMPLISHMENT. 

We had rather have a child return to us from school 
a first-rate reader, than a first-rate performer on the 
piano-forte. We should feel that we had a far better 
pledge for the intelligence and talent of our child. The 
accomplishment, in its perfection, would give more 
pleasure. The voice of song is not sweeter than 'the 
voice of eloquence. And there may be eloquent readers, 
as well as eloquent speakers. 
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IV. Loud Force. 

Loud force is the term used to express courage, bold- 
ness, defiance, anger, grandeur, and sublimity. It is 
used by the public spea.ker in addressing a large audi- 
ence, or when speaking under the sway of strong 
emotion. 

This degree of force requires fuU and deep breathing, 
and a vigorous use of the vocal organs. 

The middle pitch is the appropriate key of loud force. 
A high pitch weakens the effect of forcible reading or 
declamation. 

EXAMPLIiS. 

1. Joy! Joy! Shout, shout aloud for joy. 

2. Hark to the brazen blare of the bugle! 
Hark to the rolling clatter of the drums. 

3. Not in vain the distance beacons. Forward, for- 

ward, let us range; 
Let the great world spin forever down the ring- 
ing grooves of change. 

4. ALEXANDER'S FEAST. 

Now strike the golden lyre again; 

A louder yet, and yet a louder strain. 

Break his bands of sleep asunder. 

And rouse him, like a rattling peal of thunder. 

Dryden. 
5. REVENGE. 

And longer had ^he sung — ^but, with a frown. 

Revenge impatient rose. 
He threw his blood-stained sword in thunder down, 

And, with a withering look. 

The war-denouncing trumpet took. 
And blew a blast, so loud and dread. 
Were ne'er prophetic sounds so fuU of woe: 

And ever and anon, he beat 

The doubling drum with furious heat, cclllvs. 
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6« lOLTOir'S ^'PABADISB IX>ST.'' 

Now storming /vry roee. 
And cldmor sneh a& heard in heaven till now 
Wa« never; arms on armor clashing, brayed 
Horrible discord^ and the madding wheels 
Of brazen chariots raged: dire was the noise 
Of conflict; overhead the dismal hiss 
Of fiery darts in flaming volleys flew, 
And flying vaulted either host with fire. 
80 under fiery cope, together rushed 
Both battles mMn^ with ruinous assault 
And inextinguishable rage. All heaven 
Resounded; and had hirth been then, all karth, 
Had to her chnter sh5olL What wonder? where 
Millions of fierce encountering angels fought 
On iither side, the least of whom could wield 
These Mements, and arm him with the force 
Of all their regions. 

7. THE BELLS. 

Hear the loud alarum bells — 
Brazen bells! 
Wlmt a tttle of terror, now, their turbulency tells! 
In the startled ear of night 
How they scream out their affright! 
Too much horrified to speak, 
They can only shriek, shriek, 
Out of tune, « 
In the clamorous appealing to the mercy of the fire, 
In a mad expostulation with the deaf and frantic fire. 
Leaping higher, higher, highee. 
With a desperate desire, 
And a resolute endeavor, 
Now, now to sit or never 
By the side of the pale-faced moon! poa. 
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V. Very Loud or Declamatory Force. 

Very loud force prevails in oratorical declamation 
before large audiences. It is also heard in the tones of 
anger, of passion, of command, in calling or shouting, 
and in intensely dramatic reading. 

. kxampi.es. 

1. Now for the fight! now for the ccinnon peal. 

Forward! through bl5od and t6il, and cloud, and 
fire! 
Glorious the shouts the shoclCj the crash of steel, 
The voUey's roll, the rocket's blasting spire. 

2. To Jtrms! they c6me! the Grfeek! the Grfeek! 

3. Liberty! Freedom! Tyranny is dhad, 

4. Thy threats, thy mercy I defy, 
I give thee in thy teeth the lie. 

5. He raised a shout as he drew on 

Till aU the welkin rang again: 

"Elizabeth! Elizabeth!" 

6. From every hiU, by every sea, 

In shouts proclaim the great decree, 
"J.ZZ chains are iurst, all men are free! ^^ 
Hurrah, hurrah, hurrah! 

7. SPARTACUS TO THE GLADIATORS. 

IBadical and vanishing stress, and strongly marked circumflex in- 
flecti07is. ] 

Ye stand here now like giants, as ye dre. The strength 
of hrdss is in your toughened sinews; but to-morrow 
some Roman Adonis, breathing sweet perfume from his 
curly lochs, shall with his lUy fingers pdt your red 
hrdwn, and bet his sesterces upon your Ubod. Hark! 
hear ye yon lion roaring in his dinf 'Tis three ddys 
since he tasted fiish; but to-morrow he shall break his 



152 SCHOOL ELOCUTION. 

fast upon ya^rSy and a ddinty meal for him ye will be. 
If ye are beasts, then stand here like fat ox^n, waiting 
for the butcher's Jcmfe! If ye are tnetiy follow fni! 
Strike down yon gudrd, gain the mountain pdsses, and 
thire do bloody work, as did yonr s}res at old Ther- 
nwpylm! Is Sparta dead? Is the old Grecian spirit 
frozen in yonr v6ins, that yon do crouch and coicer like 
a belabored hound beneath his master's Imhf Oh, com- 
rades! wdrriors! Thrddanst if we must fight, let us 
fight for ourselves! If we must slaughter, let us slaughter 
our opprSssors! If we must die, let it be under the 
clear skp, by the bright wdters, in n6ble, h6norable 

bdttle. KSLLOOG. 

8. CATILINE'S DEFIANCE. 

Conscript fathers, 
I do not rise to waste the night in words: 
Let that plebeian talk; ^tis not my trhde-, 
But here I stand for right! — Let him ^ow, proofs! 
For Roman right; though none, it seems, dare stand 
To take their share with m^. Ay, cltister there! 
Cling to your mteter, jMges, Rdmans, sldves! 
His charge is fdlse. I ddre him to his proofs. 

Cbolt. 
9. RICHELIEU. 

Who spake of Rfef 
I bade thee grasp that treasure as thine honor — 
A jSwel worth whole Mcatombs of lives! ,, 
Begdne! redSem thine h6nor! Bdcic to Mdrion — 
Or Bdradas — or Orleans — ^trkik the r6bber— 
Eegdin the pdcket — or crawl on to Jige — 
Age and gray hdirs Kke mine — and know thou'st lost 
That which had made thee griat and saved thy country. 
See me not till thou'st bought the right to seek me. 
Awdy! Nay, chhr thee! thou hast not fail'd yet — 
There's no such w&rd as fidl. bulwbb. 
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10. FREEDOM. 



8. If I could stand for a moment upon one of your 
high mountain t6ps, far above aU the kingdoms of the 
civilized w6rld, and there might see, coming tip, one 
after another, the bravest and wisest of the ancient 
warriors, and statesmen, and kings, and monarchs, and 
priests; and if, as they came up, I might be permitted 
to ask from them an expression of opinion upon such 
a case as this, with a common tmce and in thunder tones, 
reverberating through a thousand valleys, and echoing 
down the dges, they would cry: ^^lAberty, Freedom, the 
Universal Brotherhood of Mdn!^^ I join that sh6ut; I 
swell that Anthem; I echo that praise forever, and 
for evermdre. 

11. THE WAR INEVITABLE. 

They teU us, sir, that we are weaJc — unable to cope 
with so formidable an adversary. But when shall we 
be strdngerf WiU it be the next wSeJc, or the next 
ySarf Will it be when we are totally disarmed, and 
when a British guard shaU be stationed in every h&iise f 
Shall we gather strength by irresolution and inaction? 
ShaU we acquire the means of effectual [ resistance by 
lying supinely on our McTcs, and hugging the delusive 
phantom of hope, until our enemies shall have bound us 
hand and footf Sir, we are not weak, if we make a 
proper use of those means which the God of natui*e 
hath placed in our p6wer. It is in vain, sir, to extenu- 
ate the matter. Gentlemen may cry pSace, placet — but 
there is no peace. The war is actually hegdn! The 
next gale that sweeps from the north will bring to our 
ears the clash of resounding cirms! Our hrUhren are 
already in the flfeld! Whp stand we here idle? What 
is it that gentlemen wish? What would they hdvef 
Is life so dSar, or peace so sweet, as to be purchased at 
the price of chdins and slavery? ^ForUd it. Almighty 
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G6d! I know not what course others may take 5 but 
as for mij give me liberty, or give me death! 

Patbick Henby. 



VI. Recapitulation of Force. 

1. Force must he regulated by the thought or feelitig to 
be expressed. 

2. Soft force prevails in the expression of peaceful 
thought J of sentiment J of tranquillity , and of suppressed 
emotion, 

3. Moderate force is the natural tone of conversation 
and of narrative, descriptive, and didactic composition. 

4. Loud force prevails in the expression of anger, pas- 
sion, sublimity, command, and strong feeling. 

5. Very loud force prevails in calling and shouting ; 
in cries of alarm, fear, and terror; and in intense dra- 
matic expression. 

Examples of Force. 

VERY SOFT. 

Low, low, breathe and blow, wind of the western sea. 

SOFT, 

How sweet the moonlight sleeps upon this bank. 

MODERATE. 

Marley was dead, to begin with. 

liOUD. . 

Hear the loud alarum beUs — brazen bells! 
How they clang, and clash, and roar. 

VERY IiOUI>. 

Liberty! freedom! Tyranny is dead. 

Require each pupil to select^ write outj and read in the class, a 
similar set of quoted illustrations. 
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^ SECTION n. 

8TBU88 OF VOICE, 

Stress denotes the manner of applying volume of voice 
to single words or sounds. The elocutionary divisions 
of stress are: 

1. Radical > 4. Thorough = 

2. Median <> 5. Compound X 

3. Vanishing > 6. Intermittent '::^:CC 
The radical and the median stress are the most im- 
portant and the most used of these divisions; and to 
these the attention of school readers should be chiefly 
directed. The other forms of stress mainly concern the 
special elocutionist or the actor; and may, therefore, be 
treated very briefly. 

I. RADICAL STRESS. 

^ 1. In radical stress, the force strikes abruptly upon 
the radix, or beginning of a word or a sound. It cor- 
responds to the diminuendo in music. 

2. It may be illustrated by exploding the full force 
of the voice upon the- initial vowel in the following 
words: (1) ale, arm, aU, old, ooze. (2) St, Snd, In, 5n, up* 

3. Of this stress. Dr. Rush says: "There are so few 
speakers able to give a radical stress with this moment- 
ary burst, and therefore so few who may comprehend 
the mere description of it, that I must draw an illus- 
tration from the effort of coughing* A single impulse 
of coughing is not in all points exactly like the abrupt 
voice on syllables, for that single impulse is a forcing 
out of almost all the breath, which is not the case in 
syllabic utterance; yet if the tonic element be employed 
as the vocality of coughing, its abrupt opening wiU truly 
represent the function of radical stress, when used m 
discourse. 
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4. "It is this stress which draws the cutting edge of 
words across the ear, and startles even stupor into atten- 
tion j this, which lessens the fatigue of listening, and 
out- voices the murmur and unruly stir of an assembly; 
and a sensibility to this, through a general instinct of 
the animal ear, which gives authority to the groom, and 
makes the horse submissive to his angry accent. 

5. "Besides the fullness, loudness, and abruptness of 
the radical stress, when employed for distinct articula- 
tion, the tonic sound itself should be a pure vocaHty. 
When mixed with aspiration, it loses the brilliancy that 
serves to increase the impressive effect of the explosive 
force." 

Distinctions of Radical Stress. 

1. Radical stress may be distinguished as unimpas- 
sioned and impassioned, 

2. The unimpassioned radical is used in narrative, 
descriptive, and didactic reading, to give a clear, dis- 
tinct, energetic style of expression. The impassioned 
radical is the strong, full, abrupt utterance which char- 
acterizes the voice when under the influence of strong 
passions, such as anger, hatred, etc. It is the stress of 
authoritative command, of strength, and of power. 

I. The Unimpassioned Radical. 

This form of the radical stress is generally combined 
with moderate force and middle pitch. In the unim- 
passioned radical the vowel and liquid sounds are cut 
short as in the staccato movement in music. 

This stress is characteristic of vivacity, gayety, humor, 
and of clear, distinct, and definite statement. 

Unimpassioned Radical Drill. 
1. Repeat rapidly four times, with the falling inflec- 
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tion, the short vowel sounds, S., 6, I, 6, u; the long 
vocals, a, e, i, o, u. 

2. Count from one to twenty with moderate force 
and faUing inflection, cutting short the words as in 
staccato movement. 

3. Is 1;hi8 a time to be gloomy and sad, 

When our mother nature laughs around! 
When even the deep blue heavens look glad, 

And gladness breathes from the blossoming ground? 

4. Hear the sledges, with the beUs — silver beUs, 
What a world of merriment their melody foretells; 

How they tinkle, tinkle, tinkle. 
In the icy air of night! 

Examples of Unimpassioned Radical. 

1. Bob-o'link, bob-o'-link, 
Spink, spank, spink; 
Chee! chee! chee! 

2. Sometimes, with secure delight. 
The upland hamlets will invite, 
When the merry bells ring round, 
And the jocund rebecs sound 

To many a youth and many a maid. 
Dancing in the checkered diade. 

3. HUDIBEAS. 

3. In mathematics he was greater 
Than Tycho Brahe or Erra Pater j 
For he, by geometric scale. 
Could take the size of pots of ale; 
Resolve by sines and tangents, straight. 
If bread or butter wanted weight 5 
And wisely teU what hour o' th' day 
The clock does strike, by algebra. 
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4. RHYME OP THE RAIL. 

Singing through the forests, 

Rattling over ridges, 
Shooting under arches, 

Rumbling over bridges; 
Whizzing through the mountains, 

Buzzing o'er the vale — 
Bless me! this is pleasant. 

Riding on the rail! 

5. SUMMER. 

There's a dance of Uaves in that aspen dower, 
There 's a titter of mnds in that beechen trie, 

There 's a smile on the fruit, and a smile on the fldwer. 
And a Idugh from the brdoh that runs to the sia! 

Bryant. 

6. SUMMER. 

And what is so rare as a day in June? 

Then, if ever, come perfect days; 
Then Heaven tries the earth if it be in tune, 

And over it softly her warm ear lays; 
Whether we look or whether we listen. 
We hear life murmur or see it glisten; 
Every clod feels a stir of might. 

An instinct within it that reaches and towers. 
And, gi'oping blindly above it for light. 

Climbs to a soul in grass and flowers. 



Lowell. 



7. SEA-WEED. 

When descends on the Atlantic 

The gigantic 
Storm-wind of the equinox. 
Landward in his wrath he scourges 

The toiling surges, 
Laden with sea-weed from the rocks: 
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Ever drifting, drifting, drifting 

On the shining 
Currents of the restless mainj 
Till in sheltered coves, and reaches 

Of sandy beaches. 

All have found repose again. Longfellow. 

8. THE DRUM. 

At a distance, down the street, making music with their 

feet, 
Came the soldiers from the wars, all embellLshed with 

their scars. 
To the tapping of a drum, of a drum; 
To the pounding and the sounding of a drum! 
Of a drum, of a di'um, of a drum! drum, drum, drum! 

9. COMPENSATION. 

Experienced men of the world know very well that it 
is best to pay scot and lot as they go along, and that 
a man often pays dear for a smaU frugality. The bor- 
rower runs in his own debt. Has a man gained any- 
thing who has received a hundred favors and rendered 
none? Has he gained by borrowing, through indolence 
or cunning, his neighbor's wares, or horses, or money? 
There arises on the deed the instant acknowledgment 
of benefit on the one part, and of debt on the other; 
that is, of superiority and inferiority. The transaction 
remains in the memory of himself and his neighbor; 
and every new transaction alters, accordirig to its nature, 
their relation to each other. He may soon come to see 
that he had better have broken his own bones than to 
have ridden in his neighbor's coach, and that "the 
highest price he can pay for a thing is to ask for it." 

Emehson. 
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IT. The Impassioned Radical. 

1. The impassioned radical stress falls on the ear 
with abrupt, explosive force, like the beat of a bass 
drum. A good illustration of extreme radical stress is 
afforded by loud, explosive laughter. 

2. The impassioned radical marks positive assertion^ 
strong determination, and authoritative command. It 
is the abrupt stress of courage, boldness, anger, and 
hatred. 

3. The absence of radical stress, so common in un- 
tniincHl readers and speakers, indicates feebleness, inde- 
cision, and confusion or timidity. A lack of radical 
Htre88 may kill the most impressive sentiments, or may 
transform a gay, joyous, lively piece of composition 
into dull, joyless, or even melancholy expression. 

4. (^arricnl to excess, however, the radical stress be- 
conu^s the mark of egotism, dogmatism, and undue self- 
aHH(^rti()Ti. It often characterizes the rant of the stump 
Hpoaker who "tears a passion into tatters.'' 

f). There is little tendency in school to excess of 
radical stress: on the contrary, there is generally a lack 
of it. 

Impassioned Radical Stress Drill. 

1. Repeat, tlu^ee times, with abrupt, explosive force, 
the long vocals, a, e, i, o, u. 

2. Repeat, in the same manner, the following: ale, 
arm, all, ooze. 

3. Repeat, foui* times, with explosive laughter: ha! 
ha I ha I hoi ho! ho! haw! haw! haw! 

4. Tramp, tramp, tramp, the boys are marching. 

5. AwAhe ! arise ! or be forher fdllen ! 

6. Up, drdwhridge, groom, what, warder, hd! 
Let the portciillis falL 
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7. To drms! to drms! to Arms! they cry. 

8. Shoulder drms! forward mdrch! hdlt! Right 
about fdce, mdrch ! 

9. Hold! hold! for your lives! 

10. Back to thy punishment, false fugitive. 

11. He was struck, struck like a dog. 

12. Up! comrades, up! in Rokeby's halls 
Ne'er be it said our courage falls. 

18. Send out more horses! skin the country round. 
Awake ! Awake ! 

14. Ring the alarum beU! Murder and treason! 
Mal(*.olm ! awake ! Malcolm ! Banquo ! 

15. THE CLANSMAN TO HIS CHIEF. 

'^Macldine! you've scourged me like a hound; — 
You should have struck me to the ground. 
You should have played a chief taints part; — 
You should have stdihed me to the hedrt 

'^You should have criished me unto dkbth; 
But here I swedr with living hrSath, 
That for this wrdng which you have d6ne, 
I'U wreak my vengeance on your son. 

"I scorn forgiveness, haughty mki! 
You've Injured me before the cldn; 
And naught but Uood shall wipe away 
The shdme I have end'Ured to-day." mackay. 

16. ALEXANDRA. 

Welcome her, thunders of fort and of flfeet! 

WeJcotne her, thundering cheer of the street! 

Welcome her, aU things useful and swfeetj 

Scatter the hldssoms under her ffeet! 

Brfeak, happy Ikadj into earlier fl6wers! 

Make music, bird, in the new budded b5wers! 

11 
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Blazon yoiir mottoes | of blessing and prayer ! 
Welcome her, welcome her, all that is otirs! 
Warble, O biigle; and trumpet, blare! 
Fldgs, flutter out | upon tilrrets and t6wers! 
Flames, on the windy headland flare! 
Utter your jiiUIee, steeple and sphe ! 
Clash J ye hells, in the merry March ^ir! 
Flash, ye cities, in rivers of fire ! 
Rush to the roof, sudden r5cket, and higher | 
Melt into the st(irs for the land's desire! 

Tennyson. 
17. THE OLD CONTINENTALS. 

And gnimmer, grummer, grummer, 
Rolled the roll of the drummer, 
Through the morn! 

And louder, louder, louder, 
t'racked the loud gunpowder, 
Cracked amain! 

Then higher, higher, higher. 
Burned the old-fashioned fire 
Through the ranks! 

And rounder, rounder, ROUNDER, 
Boared the iron six-pounder, 
Surling death! 

18. THE BRAZEN BELLS. 

Hear the loud alartim beUs, — 
Brazen bells! 
What a tale of terror, now, their turbulency tells! 
In the startled ear of night 
How they scream out their affright! 
Too much horrified to speak. 
They can only shriek, shriek. 
Out of tune, 
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In the clamorous appealing to the mercy of the fire, 
In a mad expostulation with the deaf and frantic fire 
Leaping higher, higher, Higher, 
With a desperate desire, 
And a resolute endeavor, 
Now — now to sit or never. 
By the side of the pale-face moon. 
O the bells, bells, bells. 
What a tale their terror teUs 
Of despair! 
How they clang and clash and roar! 
What a horror they outpour 
On the bosom of the palpitating air! 
Yet the ear, it fuUy knows. 
By the twanging 
And the clanging, 
How the danger ebbs and flows; 
Yet the ear cUstinctly tells. 
In the janghng 
And the wrangling, 
How the danger sinks and swells, 
By the sinking or the swelling in the anger of the beUs — 
Of the beUs— 
Of the beUs, beUs, beUs, beUs, 
BeUs, beUs, bells — 
In the clamor and clangor of the beUs! Pt,E. 

19. INDEPENDENCE. 

Read this Declaration ] at the head of the drmy: 
every stvord \ will be drawn from its scdhiard, and the 
solemn vow | uttered, to maintain it, or to parish \ on 
the bed of honor. Publish it from the pulpit; religion \ 
will approve it, and the love of religious liberty \ will 
cling round it, resolved | to stand with it, or fdll with 
it. Send it to the public halls; proclaim it th^re; let 
them I hear it, who heard the first roar | of the enemy's 
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cdnnon; let them \ see it, who saw their brothers BXidi 
their sons \ fall on the field of Bunker Sill, and in the 
streets of Lexington and Concord, and the very wdlls \ 
will cry out I in its support wbbstek, 

20. FREEDOM. 

Many years long gone, I took my stand by Frie- 
dom, and where \ in my earliest youth | my feet \ were 
planted, tMre \ my manhood \ and my dge shall march. 
And for one, I am not ashamed of Freedom. I know 
her power. I rejoice \ in her mdjesty, I wdlh \ beneath 
her hdnner. I glory \ in her strength. I have seen Free- 
dom I in history, a^gdin and agdin; with mine own 
eyes \ I have watched her | again and again | struck 
down \ on a hundred chosen fields of bdttle. 

I have seen her friends \ fly frdm her; I have seen 
fdes I gather round her; I have seen them | bind her to 
the sidke; I have seen them give her ashes to the 
mnds — regdthering them agdin | that they might scatter 
them I yet more tddely; but when her foes j turned to 
exult, I have seen her agdin \ meet them | face to face, 
respUndent in compUte steeJ, and brandishing | in her 
strong right hand \ a flaming sword, rid with insuffer- 
able light. 

And I take courage. The people \ gather r6und her. 
The Genius of America \ wiU at last | lead her sons to 
Frhedom, bakbb. 

21. PERORATION OP BUZFUZ: — ^BARDELL V8, PICKWICK. 

[The following is an example of the hombastic style of ranting oratory ^ 
which is a burlesque of true arf] 

Of this man I wOl say little. The subject presents 
but few attractions; and I, gentlemen, am not the m4n, 
nor are you, gentlemen, the m^n, to delight in the con- 
templation of revolting heartlessness, and of systematic 
villainy. I say systemdtic villainy, gentlemen; and when 
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I say systemdtic villainy, let me tell the defendant Pick- 
wick, if he be in court, as I am informed he is, that it 
would have been more decent in him, more becoming, if 
he had stopped away. Let me teU him, fittther, that a 
counsel, in the discharge of his dtity, is neither to be 
intimidated, nor bullied, nor put ddwn; and that any 
attempt to do either the one or the other will recoil on 
the head of the att6mpter, be he plaintiff or be he de- 
fhndant, be his name Pickwick, or N6akes, or Stoakes, 
or Stiles, or Br6wn, or Th6mpson. ' 

But Pickwick, gentlemen, Pickwick, the ruthless de- 
stroyer of this domestic oasis in the desert of Goswell 
street, — Pickwick, who has choked up the well, and 
thrown ashes on the sward, — Pickwick, who comes before 
you to-day with his heartless tomato-sauce and warm- 
ing-pans, — Pickwick, still rears his head with unblush- 
ing effr6ntery, and gazes without a »igh on the ruin he 
has made! Damages, gentlemen, h^vy damages, is the 
only punishment with which you can visit him, — ^the 
only recompense you can award to my client! And for 
those damages she now appeals to an enUghtened, a high- 
minded, a right-fueling, a conscientious, a dispdssionate, a 
sympathizing, a contemplative jury of her civilized cmntry- 
^nen ! dickens. 



n. MEDIAN STRESS. 

1. The median stress corresponds to the "swell" in 
music. It is strongest in thje middle of a sound or a 
word. It is adapted to the expression of harmonious 
and poetic ideas. 

2. " It is,'' says Russell, " the natural utterance of those 
emotions which allow the intermingling of reflection and 
sentiment with expression, and which purposely dwell 
on sound, as a means of enhancing their effect. 

3. "This mode of stress is one of the most important 
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ill its effect on language, whether in the form of speaJiC- 
ing or of reading. Destitute of its ennobling and ex- 
pansive sound, the recitation of poetry sinks into the 
style of dry prose, the language of devotion loses its 
sacredness, the tones of oratory lose their power over 
the heart. 

4. "There is great danger, however, of this natural 
loeauty of vocal expression being converted into a fault 
])y being overdone. The habit recognized under the name 
of moufhiiKj has an excessively increased and prolonged 
median swell for one of its chief characteristics. In 
this shape, it becomes a great deformity in utterance, — 
particularly when combined with what is no infrequent 
concomitant, the faulty mode of voice known as chant- 
ing or singing. Like sweetness among savors, this truly 
agreeably quality of sound becomes distasteful or dis- 
gusting when in the least degree excessive. 

5. " The practice of median stress, therefore, requires 
very close attention. The spirit of poetry and the lan- 
guage of eloquence, — ^the highest effects of human ut- 
terance, — render it. indispensable as an accomplishment 
in elocution. But a chaste and discriminating ear is 
requisite to decide the just degree of its extent. 

6. "Median stress has the form of effusive utterance 
in suhUmej solemn, and pathetic emotions; it becomes 
expulsive, in those which combine force with grandeur, 
as in admiration, courage, authoritative command, indig- 
nation, and similar feelings. But its effect is utterly in- 
compatible with the abruptness of explosion. Its com- 
paratively musical character adapts it, with special felicity 
of effect, to the melody of verse, and the natural swell 
of poetic expression." 

7. Median stress requires a prolongation of vowel and 
liquid sounds; it is a contrast to the abruptness of the 
radical stress. It prevails in combination with "pure 
tone" and the "orotund." 
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Median Stress Drill. 

1. Repeat, three times, the long vocals, a, e, i, o, u: 

(1) With moderate force and effusive median stress. 

(2) With expulsive median stress. (3) With increased 
force and expulsive median stress. 

2. In the same manner repeat, four times, the vocals, 
e, a, a, a, 6, o. 

3. Count from one to twenty, with soft force an.d 
effusive median stress j with loud force and expulsive 
median stress. 

4. Repeat, three times, the following words with ex- 
pulsive median stress: aU, caU, ball, taU, hall, pall. 

5. Repeat four times, in monotone, with full swell on 
the prolonged /, the following: bells, beUs, bells, beUs, 
beUs. 

Examples op Median Stress. 
1. Roll on, thou deep and dark blue ocean, roll! 

2. Ye winds, ye unseen currents of the air. 
Softly ye played a few brief hours ago. 

3. The curfew tolls the kneU of parting day. 

4. Hail! holy light, offspring of heaven, first-bom. 

5. The rivers, lakes, and ocean, aU stood still. 

6. Sweet Auburn! loveliest village of the plain. 

7. Was it the chime of a tiny beU 

That came so sweet to my dreaming earf 
Like the silvery tones of a fairy's shell 
That he winds on the beach, so mellow and clear. 

8. Ring out the old, ring in the new. 
Ring, happy bells, across the snow. 
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9. O Lord, thou art clothed with honor and majesty. 

10. And where her sweetest theme she chose, 

A soft, responsive voice was heard at every close, 
A.nd Hope, enchanted, smiled and waved her golden hair. 

11. These are thy glorious works, parent of good, 
Almighty! Thine this universal frame. 

12. Then the angel threw up his glorious hands to 
the heaven of heavens, saying: "End is there none to 
the universe of God. Lo! also, Ihere is no beginning." 

13. Peal out evermore, 

Peal as ye pealed of yore. 
Brave old bells, on each Sabbath day. 

14. I heard the bells on Christmas Day 
Their old, familiar carols play, 

And wild and sweet. 
The words repeat 
Of peace on earth, good-will to men! 

15. Thou, too, sail on, O Ship of State! 
Sail on, O Union, strong and great! 

16. These struggling tides of Kfe that seem 
In wayward, aimless course to tend. 
Are eddies of the mighty stream 
That rolls to its appointed end. betant. 

17. From the wall into the sky. 

From the roof along the spire: 
Ah, the souls of those that die 
Are but sunbeams lifted higher, lonqfellow. 

18. So shall our voice of sovereign choice 
Swell the deep bass of duty done, 
And strike the key of time to be, 
When God and man shall speak as one! 

WHirnKK, 
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19. Ah, distinctly I remember, it was in the bleak 

December, 
And each separate dying ember wrought its ghost 

upon the floor. 
Eagerly I wished the morrow: vainly I had sought 

to borrow 
From my books surcease of sorrow — sorrow for the 

lost Lenore — 
For the rare and radiant maiden whom the angels 

name Lenore- 

Nameless here for evermore. poe. 

20. O Babie, dainty Babie Bell, 

How fair she grew from day to day! 

What woman-nature filled her eyes — 

What poetry within them lay! 

Those deep and tender twilight eyes^ 

So full of meaning, pure and bright. 

As if she yet stood in the light 

Of those oped gates of Paradise. alduch. 

21. The splendor faUs on castle walls 

And snowy summits old in story; 
The long light shakes across the lakes. 
And the wild cataract leaps in glory. 
Blow, bugle, blow J set the wild echoes flying j 
Blow, bugle; answer, echoes — dying, dying, dying. 

Tennysok. 

22. By the rude bridge that arched the flood. 
Their flag to April's breeze unfurled, 
Here once the embattled farmers stood. 
And fired the shot heard round the world, 

EMEB80N. 

23. Down the dark future, through long generations, 
The echoing sounds grow fainter, and then cease; 
Ajid like a bell, with solemn, sweet vibrations, 
I hear once more the voice of Christ say, "Peace!" 
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Peace! and no longer from its brazen portals 
The blast of War's great organ shakes the skies! 

But beautiful as songs of the immortals, 

The holy melodies of love arise. lonofellow. 

24:. Youth longs and manhood strives, but age remem- 
bers — 
Sits by the raked-up ashes of the pastj 
Spreads its thin hands above the whitening embers 
That warm its creeping life-blood till the last. 

But O my gentle sisters! O my brothers! 

These thick-sown snow-flakes hint of toil's release ; 
These feebler pulses bid me leave to others 

The tasks once welcome — evening asks for peace. 

Time claims his tribute; silence now is golden; 

Let me not vex the too long-suffering lyre; 
Though to your love untiring stni beholden, 

The cui'few tells me — cover up the fire. holmbs. 

25. O, a wonderful stream is the river Time, 
As it runs through the realm of tears, 
With a faultless rhythm and a musical rhyme, 
And a boundless sweep and surge sublime, 
As it blends with the Ocean of Years. taylor. 

26.. THE WEDDING BELLS. 

llicad this atanza with pure tone, middle pitchy slow movement^ and 
orotund quality. '\ 

Hear the mellow wedding-bells — golden bells! 
What a world of liappiness their harmony forteUs! 
Through the balmy air of night, how they ring out their 
delight! 

From the molten-golden notes. 

All in tiine. 
What a liquid ditty floats 
To the turtle-dove that listens, whUe she gloats 
On the m6on! 
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Oh, from out the sounding cells, 
What a gush of euphony voluminously w^Us! 

How it swells, how it dwells 
On the Future ! How it tells of the rapture that impels 
To the swinging and the ringing of the beUs, beUs, bells, 
Of the beUs, beUs, bells, bells, beUs, bells, bells — 
To the rhyming and the chiming of the beUs. puk. 

27. INVOCATION TO LIGHT. 

{^Rcad the following selection with orotund quality ^ slow movement, 
and strong force. '\ 

Hail! holy Light — offspring of Heaven, first-born, 
-^r of the Eternal, co-eternal beam; 
May I express thee unblamed? since God is light. 
And never but in unapproached light. 
Dwelt from eternity — dwelt then in thee. 
Bright effluence of bright Essence increate! 
Or heai'^st thou, rather, pure ethereal stream. 
Whose fountain who shall teU? — Before the sun. 
Before the heavens thou wert, and, at the voice 
Of God, as with a mantle, didst invest 
The rising world of waters, dark and deep. 
Won from the void and formless infinite. milton. 

28. LIBERTY OF THE PRESS. 

1. The hberty of the press is the highest safeguard 
to aU free government. Ours could not exist without 
it. It is like a great, exulting, and abounding river. 
It is fed by the dews of heaven, which distiH their 
sweetest drops to form it. It gushes from the riU, as 
it breaks from the deep caverns of the earth. It is 
augmented by a thousand affluents, that dash from the 
mountain top, to separate again into a thousand boun- 
teous and iiTigating streams around. 

2. On its broad bosom it bears a thousand barks. 
There genius spreads its purpling sail. There poetry 
dips its silver oar. There art, invention, discovery, 
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science, morality, religion, may safely and securely float. 
It wanders througli every land. It is a genial, cordial 
source of thought and inspiration, whatever it touches, 
whatever it surrounds. Upon its borders there grows 
every flower of grace, and every fruit of truth. bakbr. 

29. PROM THE BOOK OP PSALMS. 

Bless the Lord, O my soul. O Lord my God, Thou 
art very great; Thou art clothed with honor and majesty: 
who coverest thyself with light as with a garment; who 
stretchest out the heavens like a curtain; who layeth 
the beams of His chambers in the waters; who maketh 
the clouds His chariot; who walketh upon the wings of 
the wind; who laid the foundations of the earth, that 
it should not be removed forever. 

30. ossian's address to the sun. 
O thou that rollest above, roimd as the shield of my 
fathers! whence are thy beams, O sun! thy everlasting 
light? Thou comest forth in thy awful beauty; the 
stars hide themselves in the sky; the moon, cold and 
pale, sinks in the western wave. But thou thyself 
mo vest alone: who can be a companion of thy course? 

III. VANISHING STRESS. 

1. The vanishing or terminal stress is used when the 
force of voice hangs upon the final part of a word. It 
corresponds to the crescendo in music. It is a form of 
stress expressive of very strong emphasis, and is often 
combined with the rising or falling circumflex. 

2. Used with a moderate degree of force, this stress 
is applied in the expression of petulance, of peevish- 
ness, of impatience, of wiUfulness, and of querulous 
complaint; combined with strong force, it is applied to 
express persistent determination, astonishment, amaze- 
ment, and horror. 
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3. Concerning the use of this stress, Prof. Russell 
remarks: "Like all other forms of impassioned utter- 
ance which are strongly marked in the usages of natural 
habit, this property of voice is indispensable to appropri- 
ate elocution, whether in speaking or reading. Without 
^vanishing stress,' declamation will sometimes lose its 
manly energy of determined will, and become feeble song 
to the ear. High-wrought resolution can never be ex- 
pressed without it. Even the language of protest, though 
respectful in form, needs the aid of the right degree of 
vanishing stress, to intimate its sincerity and its firm- 
ness of determination, as well as its depth of conviction. 

4. "But when we extend our views to the demands 
of lyric and dramatic poetry, in which high-wrought 
emotion is so abundant an element of effect, the full 
command of this property of voice, as the natural utter- 
ance of extreme passion, becomes indispensable to true, 
natural, and appropriate style." 

EXAMPLES. 

[T7te italicised words have the vanishing stress^ and are marked with 
the circumflex inflection.'] 

1. I know we do not mean to submit. We never sMll 
submit. 

2. Earth may hide, waves engulf, fire consiime us. 
But they shdll not to sldvery doom us. 

3. I'll have my bond; I will not hear thee spSak: 
I'll have my bond: and therefore speak no more. 

4. But tliey shdll go to school. Don't tell me they 
should nH, (You are so aggravating ^ Caudle, you'd spoil 
the temper of an dngel!) They shdll go to school: mark 
that! and if they get their deaths of cold, it's not my 
fault; I didnH lend the umbrella. 

5. "Be that word our sign of parting, bird or fiend^^ I 
shrieked, upstarting; 
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"Get thee bdck into the tempest, and the night's 
Plutonian sh6re! 
Lkive no black plume as a token of that lie thy 

soul hath spoken! 
LSave my loneliness unbroJcen! quit the bust above 

my ddor! 
Take thy beaJc from out my heart, and take thy form 
from off my door!" 

Quoth the Raven, "Nevermore." 

6. FROM GJIATTAN'S SPEECH. 

Here I stand for impeachment or trial. I ddre accu- 
sation! I defp the honorable gentleman! I defy the 
government ! I defy their ivJiole phdlanx ! Let them come 
fdrthl 

, 7. PROM WEBSTER. 

On such occasions, I will place myself on the extreme 
hotindary of my right, and bid defiance to the arm that 
would push me from it. 

8. THE SEMINOLE'S REPLY. 

I loathe ye in my bosom, 

I scorn ye with mine eye, 
I'll taunt ye with my latest brMh, 

And fight ye till I die, patten. 

9. RIENZI. 

I come not here to tdlJc. Ye know too well 
The story of our thrdlldom. We are sldves ! 
The bright sun rises to his course and lights 
A rdce of slaves! He sets, and his last beam 
Fdlls on a slave. mitford. 

10. BRUTUS TO CASSIUS. 

Fret, till your proud heart bredh; 

Go, show your sldves how choleric you are. 

And make your bondsmen tremble. Must I budge? 
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Must I observe youf Must I stand and crouch 
Under your testy humor f By the gods. 
You shall dight the venom of your spleen, 
Though it do split you; for, from this day forth, 
I'll use you for my mirth, yea, for my Mughfer, 

When .you are Wdspish, Shakespeare. 

IV. THOROUGH STRESS. 

Thorough or through stress corresponds to the organ 
tone in music. The force is •powerful enough to per- 
vade an entire word or sound — the beginning, the 
jniddle, and the end. It is indicated thus: (=). 

Thorough stress prevails in vehement declamation 
and impassioned oratory when the speaker is under the 
sway of intense excitement. It is .g,lso used in calling 
or shouting, when the voice is roUed out in a full and 
steady stream. 

Carried to excess, this stress is characteristic of rant, 
Ijombast, and the worst faults of untrained speakers. 

£XAMPL£8. 

1. Vanguard! to right and left the front unfold. 

2. Peal! peal! peal! 

Bells of brass and bells of steel. 

3. "To aU the truth we teU! we teU!'' 
Shouted in ecstasies a beU. 

4. And like a sUver clarion rung, 

^^ UxcelsiorJ^ 

5. Advance your standards ! draw your willing swords. 

6. Forward the light brigade! 

7. Clang! clang! clang! the massive anvils rang. 

8. "Ship ahoy! ship ahoy!" shouted the captain. 

9. Shoulder — arms! Forward march! Halt! 
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10. Charge for the guns! Charge! Charge! 

11. Then rose the awfnl cry, ^^Fire! fire! fire!^^ 

12. Halloo! ho-o-o-o! come here! Halloo! 

13. Hurrah! hurrah! for the fiery fort is ours; 

Victory! Victory! Victory! 

14. Liberty! freedom! Tyranny is deadj 

Eun hence, proclaim, cry it about the streets! 

15. Rejoice, ye men of Angiers! ring your beUs,- 

King John, your king and England's, doth approach. 
Open your gates, and give the victors way! 

16. "O, spare my child, my joy, my pride! 
0, give me hacJc my child !^' she cried; 
^^My child! my child!" with sobs and tears. 
She shrieked upon his callous ears. 

17. "Nine,"''by the cathedral clock! 

Chill the air with rising damps; 
Drearily from block to block 
In the gloom the beU-man tramps — 
. ''Child lost! Child lost! 
Blue eyes, curly hair. 
Pink dress — child lost!" 

18. Body of turkey, head of owl. 

Wings a-droop Uke a rained-on fowl, 
Feathered and ruffled in every part, 
Skipper Ireson stood in the cart. 
• Scores of women, old and young. 

Strong of muscle, and glib of tongue. 
Pushed and pulled up the rocky lane, 
Shouting and singing the shrill refrain: 
''Here^s Flud Oirson, fur his horrd horrt, 
Torrid aii\! futherr^d a7i^ corr'd in a corrt, 
By the women & Morbl^ead!" 
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19. PITZ-JAMES'S DEFIANCE. . 

Come one, come dll! this roclc shall fly 
From its firm base as soon as I. scott. 

20. THE AMERICAN FLAG. 

Flag of the free heart's hope and home! 

By angel hands | to valor given; 
Thy stars | have lit the welkin domej 

And all thy hues \ were bom in Maven, 
Forhver float | that standard sMet! 

Where breathes the foe \ but falls hefdre us, 
With Frhdom^s soil | beneath our f4et, 

And Freedom's banner \ streaming c^er us ! 

Drake. 
21. MOLOCH. 

He called so loud, that aU the hollow deep 
Of hell resounded. 

'^ Princes ! Potentates ! 
Wdrriors! the flower of Maven, once yourSj now lost, 
If such astonishment as this can seize | 
Eternal spirits; or have ye chosen this place 
To rest your wearied virtue, for the ease | ye find | 
To slumber here, as in the vales of Mavenf 
Or I in this abject posture \ have you sworn | 
To adore the Conqueror, who now beholds | 
Cherub and seraph | rolling in the flood, 
With scattered arms and ensigns; tUl, anon, 
His swift pursuers, from heaven's gates | discern | 
The advantage, and descending, tr^ad us down \ 
Thus drooping; or with linked thunderbolts \ 
Transfix us to | the bottom of this gidf ? 
AwdJce! arise! or he forever fallen!" milton. 

22. PERORATION OF WEBSTER'S REPLY TO HAYNE. 

The scene in the Senate Chamber of the United States, as Web- 
ster delivered this peroration, is thus described by C. W. March: 

The exulting rush of feeling with which he went through the 

18 
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peroration threw a glow over his countenance, like inspiration — 
eye, brow, each feature, every line of his face seemed touched as 
with a celestial fire. The swell and roll of his voice struck upon 
the ears of the spell-bound audieoce, in deep and melodious 
cadence, as waves upon the shore of the far-sounding sea. The 
Miltonic grandeur of his words was the fit expression of his thought 
and raised his hearers up to his theme. His voice, exerted to its 
utmost power, penetrated every recess and comer of the Senate — 
penetrated even the ante-rooms and stair-ways, as he pronounced 
in the deepest tones of pathos these words of solemn significance: 

I have not allowed myself, sir, to look beyond the 
Union, to see what might lie hidden in the dark recess 
behmd, I have not coolly weighed the chances of pre- 
serving liberty when the bonds that unite us together 
shaU. be broJcen asunder, I have not accustomed myself 
to hang over the precipice of disunion, to see whether, 
with my short sight, I can fathom the depth of the 
abyss below; nor could I regard him as a safe counselor 
in the affairs of this government whose thoughts should 
be mainly bent on considering, not how the Union may 
be best preserved, but how tolerable might be the condi- 
tion of the people when it shall be broken up and 
destrdyed. While the Union lasts, we have high, excit- 
ing, grdtifying prospects spread out before us, for us 
and our children. Beyond that I seek not to penetrate 
the veil. God grant that, in my day at least, that ctir- 
fain may not rise! God grant that on my vision never 
may be openecj what lies behhid! When my eyes shall 
be turned to behold, for the last time, the sun in hiuven, 
may I not see him shining on the broken and dishonored 
fragments of a once glorious Union' ; on States dissevered, 
discordant, belligerent; on a land rent with civil feuds, 
or drenched, it may be, in fraternal blood! Let their 
last feeble and lingering glance, rather, behold the 
gorgeous Stisign of the republic, now Motvn and honored 
throughout the earth, still full high advanced, its arms 
and trophies streaming in their original luster, not a 
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stripe erdsed or polluted, nor a single stdr obscdred; 
bearing for its motto, nd such miserable interrogatory as 
"What is all this worth f^ nor those dther words of 
deliision and f611y, "Liberty first, and Union after- 
wards ^^^ but hery where, spread all over in characters of 
living Ught, blazing on all its ample folds, as they float 
over the s^a and over the Idnd, and in every wind under 
the whole Mavens, that other sentiment, dear to every 
true American heart — Liberty and Union, now and forever, 
6ne and inseparable. 

23. PEEORATION OP BURKE'S SPEECH ON THE IMPEACHMENT OF 
WARREN HASTINGS. 

Of this famous speech Macaulay says: "The energy and pathos 
of the great orator extorted expressions of unwonted admiration 
from all; and, for a moment, seemed to pierce even the resolute 
heart of the defendant. The ladies in the galleries, unaccustomed 
to such displays of eloquence, excited by the solemnity of the occa- 
sion, and perhaps not unwilling to display their taste and sensibility, 
were in a state of uncontrollable emotion. Handkerchiefs were 
pulled out; smelling-bottles were handed round; hysterical sobs 
and screams were heard, and some were even carried out in fits. 
At length, the orator concluded. Eaising his voice, till the old 
arches of Irish oak resounded, he said: 

"I impeach him in the name of the Commons of Great 
Britain in Parliament assembled, whose parliamentary 
trust he has abused, 

"I impeach him in the name of the Commons of Great 
Britain, whose national character he has dish6nored. 

"I impeach hhn in the name of the people of India, 
whose Idws, rights, and liberties he has subverted, 

"I impeach him in the name of the people of India, 
whose property he has destroyed, whose coiiyitry he has 
laid waste and dholate. 

"I impeach him in the name of human nature itself, 
which he has cruelly outraged, hijured, and oppressed, in 
both s^es. And I impeach him in the name and by the 
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virtue of those eternal Idws of justice, which ought equally 
to pervade every cige, condition, rdnk, and situcLtion, in 
the world,^ 

V. COMPOUND STRESS. 

Compound stress is a combination of the radical and 
the vanishing stress upon the same word. Indeed, it 
may be considered as a very emphatic form of the 
emotional circumflex inflection. It is applied, like the 
circumflex, to express extreme astonishment, irony, sar- 
casm, mockery, and contempt. It is the stress of ex- 
treme emotion. 

In the following examples, the words upon which the 
compound stress falls are marked with the circumflex 
inflection. 

EXAMPLES. 

1. Repeat, three times, with extreme astonishment: 
ah! indeed! 

2. Repeat, three times, with strong emphasis and the 
falling circumflex: 6ve, &le, firm, fill, 61d, 6oze. 

3. Repeat, with strong force and the rising circumflex: 
a, e, i, o, u; the same with the falling circumflex. 

4. Banished from Borne! "WJiat's banished but set free 
From daily contact of the things I Idathef 
He ddres not touch a hdir of Catiline. 

5. KING JOHN. 

06ne to be married! gone to swear a peace! 

Fdlse blood to false blood joined! gone to be friends! 

Shall Louis have Bldnche, and Blanche these provinces? 

Shakespeabe. 

6. SPARTACUS. 

Is Sparta dead? Is the old Grecian spirit frozen that 
you do crouch and cower like a belabored hound beneath 
his master's Idshf 
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7. JULIUS C-aiSAR. 

Must I hudgef 
Must I observe youf Must / stand and crouch 
Under your testy humor f By the gdds, 
You shall digest the venom of your spleen 
Though it do split you; for, from this day forth, 
I'll use you for my mirthj yea, for my Idughter 
When you are wdspish! shakkspeare. 

8. FROM CICERO'S ACCUSATION OP VERRES. 

Is it come to this? Shall an inferior magistrate^ a 
governor^ who holds his whole power from the Roman 
people, in a Roman province, within sight of Italy, Und, 
scourge, torture with fire and red-hot plates of Won, 
and at last put to the infamous death of the cross, a 
Roman citizen f 



VI. INTERMITTENT STRESS, OR THE TREMOR. 

1. Intermittent stress, or the tremor, is the tremulous 
force of voice upon a sound or a word. The tremor is 
characteristic of the tottering feebleness of old age, of 
the weakness of sickness, or of the tones of a person 
shivering and trembling with cold, or with fear. 

2. It naturally occurs in the utteralice of fear, grief, 
joy, sobbing, and laughter, when the emotions are so 
strong as to enfeeble the flow of breath. In extreme 
pathos, the voice often trembles or quickens with emotion. 

3. This form of stress must be very delicately applied, 
for, in excess, it becomes ridiculous. 

4. Concerning the appropriate application of this form 
of stress. Prof. Russell remarks: "In the reading or the 
recitation of lyric and dramatic poetry, this function of 
voice is often required for full, vivid, and touching 
expression. Without its appeals to sympathy, and its 
peculiar power over the heart, many of the most beau- 
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tiful and touching passages of Shakespeare and Milton 
become dry and cold. Like the tremolo of the accom- 
plished vocalist in operatic music, it has a charm, for 
the absence of which nothing can atone— since nature 
suggests it as the genuine utterance of the most deli- 
cate and thrilling emotion. 

5. "The perfect command of tremor requires often- 
repeated practice on elements, syllables, and words, as 
well as on appropriate passages of impassioned lan- 
guage." 

Drill on Tremor. 

1. Inhale; give the tremulous sound of long a, thus: 
a — a — a — a, etc., prolonged until the breath is exhausted. 

2. In a similar manner, take each of the remaining 
long vowel sounds, e, i, o, u. 

3. Take a similar drill on a; on a; on o. 

Examples of Tremor. 

1. OLD AGE. 

Pity the sorrows of a poor old mauj 

Whose trembling limbs have home him, to your door, 
Whose days are dwindled to the shortest span; — 

Oh! give relief; and Heaven will bless your store! 

2, GAFFER GRAY. 

"Ho! why dost thou shiver and shake. Gaffer Gray? 
And why does thy nose look so blue?" 
"'Ti5 the weather that's cold, 
'Tis I'm grown very old, 
. And my doublet is not very new; Well-a-day !'' 

WOBOSWOETH. 

3. OLD AGE. 

And still there came that silver tone. 

From the shriveled lips of the toothless crone — 
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Let me never forget to my dying day 
The tone or the burden of her lay — • 
^^ Passing away! passing aivay!^^ piebpoot. 

4. LAUGHING UTTERANCE. 

1. A fool, a fool, I met a fool in the forest j 
A motley fool, a miserable varlet. 

2. Oh! then I see Queen Mab hath been with you. 

5. SOBBING. 

So Mary said, and Dora hid her face 

By Mary. There was silence in the room; 

And aU at once the old man burst in sobs: — 

"7 have been to blame — to blame! I have killed my son! 

I have Jcilled him — but I loved him — my dear son! 

May God forgive me ! — I have been to blame. 

Kiss me, my children!^ Tennyson's Dora. 

6. GOODY BLAKE AND HARRY GILL. 

She prayed, her withered hand uprearing, 

While Harry held her by the arm — 
^^Ood! who art never out of hearing, 

may he never more be warm!^^ 
The cold, cold moon above her head. 

Thus on her knees did Goody pray: 
Young Harry heard what she had said. 

And icy cold he turned away. 

No word to any man he utters, 

Abed or up, to young or old; 
But ever to himself he mutters, 

"Poor Harry Gill is very cold J' 
Abed or up, by night or day, 

His teeth may chatter, chatter still: 
Now think, ye farmers all, I pray. 

Of Goody Blake and Harry Gill, woedsworth. 
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7. RIP VAN WINKLE. 

The honest man could contain himself no longer. He 
caught his daughter and her child in his arms. ^*J am 
your father !^^ cried he, ^^ young Eip Van Winkle once — 
old Eip Van WinMe now! — Does nobody know poor Bip 
Van Winkle f^^ irving. 

8. ENOCH ARDEN. 

'^ Enoch, poor man, was cast away and lost." 
He, shaking his gray head pathetically. 
Repeated muttering, ^^ Cast away and lost;'^ 
Again in deeper inward whispers, ^'Lost!^^ 

Tenjiyson. 
9. LITTLE GRETCHEN. 

They lifted her up tearfully, they shuddered as they 

said, 
"It was a bitter, bitter night! the child is frozen dead." 
The angels sang their greeting for one more redeemed 

from sin. 
Men said, "It was a bitter night j would no one let her 

in?" 

Recapitulation of Stress. 

1. The radical is the stress of animation, of earnest- 
ness, of assertion, of command, and of ])assion. 

2. The median is the stress of sentiment, of pathos 
and tenderness, of awe, reverence, snhlimity, and enthu- 
siasm. 

3. Vanishing stress is the stress of very strong em- 
phasis, of contempt and disdain, of willfulness, petulance, 
and impatience. 

4. Thorough stress is the stress of impassioned oratory, 
and intense dramatic expression. 

5. The compound is the stress of the circumflex inflec- 
tion, of irony, sarcasm, contempt, and astonishment 
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6. The tremor is the stress of feebleness^ of childishness, 
and of grief. 

Stress Drill. 

1. Radical, Attention, all, 

2. Median. All in one mighty sepulcher. 

3. Vanishing. All, all is lost! All lost! 

4. Thorough. Come one, come all! 

5. Compound. What dllj are they all lost? 

6. Intermittent. All my sons are dead, all, all dead! 

Examples of Stress. 

RADICAIi. 

Hear the loud alarum bells — hrdzen bells! 

MEDIAN. 

Hear the mellow wedding bells — gdlden bells ! 

VANISHING. 

I'll have my bdnd, and therefore speak no more. 

THOROUGH. 

Aw^e ! Arise ! or be forever fdllen. 

compound. 

06ne to be married ! gone to swear a pedce ! 

INTERMITTENT. 

Pity the sorrows of a poor old man 

Whose trembling hmbs have borne him to your door. 
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CHAPTER m. 
MOVEMENT. 



Introductory. 

1. The three leading divisions of movement, rate, or 
time, in reading, are slow, moderate, and fast. These 
distinctions are, for convenience, subdivided as follows: 
1. Moderate (corresponding, in music, to andante). 2. 
Fast {allegro). 3. Very fast {presto). 4. Slow {adagio). 
5. Very slow (largo). 

2. Different kinds of prose and verse require differ- 
ent rates of movement, but the general principle that 
governs all reading or speaking may be stated as fol- 
lows: Bead slowly enough for your hearers to compre- 
hend, fully and easily, what is read. 

3. Good extemporaneous speakers generally have a slow 
and deliberate utterance, because they take time to think 
what to say. They, also, give their hearers time to think 
of what is said by the speaker. 

4. The habit of slow reading may be acquired, not 
by a drawling, hesitating utterance, but by observing 
rhetorical and grammatical pauses j by prolonging vocal 
and liqidd sounds; and by taking time to think of the 
meaning of what is read. 

5. The general principles governing movement are 
well expressed in the following extract from Eussell's 
"American School Reader:'' "Everything tender, or sol- 
emn, plaintive, or grave, should be read with great 
moderation. Everything humorous or sprightly, every- 
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thing witty or amusing, should be read in a brisk and 
lively manner. 

6. "Narration should be generally equable and flowing; 
vehemence, firm and accelerated; anger and joy, rapid; 
whereas dignity, authority, sublimity, reverence, and awe 
should, along with deeper tone, assume a slower movement. 

7. "Tli^ movement should, in every instance, be adapted 
to the sense, and free from aU hurry on the* one hand, 
or drawling on the other. 

8. " The pausing, too, should be carefully proportioned 
to the movement or rate of the voice; and no change 
of movement from slow to fast, or the reverse, should 
take place in any clause, unless a change ot emotion is 
implied in the language of the piece.'' 

Movement Drill. 

1. Repeat, three times, the long vocals, a, e, i, o, u: 
(1) With low pitch and very slow movement. (2) With 
middle pitch and slow movement. (3) With moderate 
movement. (4) With fast movement. (5) With very 
fast movement. 

2. Count from one to twenty: (1) With slow move- 
ment. (2) With moderate movement. (3) With fast 
movement. 

3. Repeat, with moderate movement — 

The day is done, and the darkness 
FaUs from the wings of night 

As a feather is wafted downwards 
From an eagle in his flight. 

I. Moderate Movement. 

Moderate movement is the characteristic rate in the 
reading of didactic, descriptive, or narrative composition, 
and of the poetry of sentiment. 
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EXAMPLES. 

1. ENGLISH SCENERY. 

The great charm, however, of English scenery, is the 
moral feehng that seems to pervade it. It is associated 
in the mind with ideas of order, of quiet, of sober, well- 
established py^nciple^, of hoary usage, and reverend custom. 
Everything seems to be the growth of ages ^f regular 
and peaceful existence. The neighboring village, with 
its venerable cottages, its public gr^en, sheltered by tree^, 
under which the forefathers of the present race have 
sported; the antique family mansion, standing apart in 
some little rural domain, but looking down with a pro- 
tecting air on the surrounding scene; all these common 
features of English landscape evince a calm and settled 
security, a hereditary transmission of home-bred virtues 
and local attachments, that speak deeply and touehingly 
for the moral character of the nation. irvinq. 

2. THE SEASONS IN SWEDEN. 

I must not forget the suddenly changing sedsons of 
the northern clime. There is no long and Ungering 
spring unfolding leaf and blossom one by one; no long 
and lingering aUtumn, pompous with many-colored leaves 
and the glow of Indian summers. But tvinter and sum- 
mer are wonderful, and pass into each other. The quail 
has hardly ceased piping in the com, when uAnter, from 
the folds of trailing clouds, sows broadcast over the 
land, sn6w, icicles, and rattling hdil. 

The days wane apace. Ere long the sun hardly rises 
above the horizon, or does not rise at aU. The moon 
and the stars shine through the d^yj only, at noon, they 
are pale and wdn, and in the southern sky a red, fiery 
gldw, as of silnset, bums along the horizon, and then 
goes out. And pleasantly, under the silver moon, and 
under the silent, solemn stars, ring the steel shoes of the 
skaters on the frozen s^a, and voices, and the sound of 

Oells. LowarELLOw. 
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n. Fast Movement. 

Fast, or quick, movement, is the characteristic rat^ in 
the expression of mirth, fun, humor, gladness, joy, and 
haste. 

EiXAMPIiES. 

1. PAUL EEVERE'S ride. 

A hurry of hoofs in a village street, 

A shape in the moonligMj a bulk in the ddrTt, 

And beneath, from the pebbles, in passing, a spdrk 

Struck out by a sUed that flies fearless and fl6et: 

That was all ! And yet, through the gloom and the light, 

The fate of a ndtion was riding that night; 

And the spark struck out by that steed, in his flight, 

Kindled the land into fldme with its hfeat. lonofellow. 

2. l' allegro. 

Haste thee, nymph, and bring with thee 
Jlst and youthful Jollity, 
QMps, and crdnJcs, and wanton wiles, 
Ndds, and hhcks, and wreathed smiles 
Such as hang on H^h^s cheek. 
And love to live in dimple slfeek; 
Spdrt that wrinkled Care dendes, 
And Ldughter holding both his sides. 
Come, and trip it as ye go 
On the light fantastic t5e; 
And in thy right hand lead with thee 
The mountain npmph, sweet Liberty. milton. 

3. ONCE MORE. 

"Will I comef' That is pleasant! I beg to inquire 
If the gun that I carry has ever missed fire? 
And which was the muster-roU — mention but 6ne — 
That missed your old comrade who carries the gtm! 

You see me as always, my hand on the lock, 
The cap on the nipple, the hammer full cock. 
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It is rusty, some tell me,- I heed not the scdff; 
It is battered and bruised, but it always goes 6ff! 

"Is it loaded?'' I'U bet you! What doesn't it hold? 
Rammed full to the muzzle with memories unt61dj 
Why, it scares me to fire, lest the pieces should fly 
Like the cdnnons that burst on the Fourth of July! 

Holmes. 
4. RHYME OF THE RAIL. 

Singing through the f6rests. 

Rattling over ridges. 
Shooting under arches. 

Rumbling over bridges; 
Whizzing through the m6untains. 

Buzzing o'er the v&le, 
Blfess me! this is pleasant, 

Riding on the r4il! saxb. 

5. THE MAY QUEEN. 

You must wake and call me early, call me early, mother 

dear; 
To-morrow 'U be the happiest time of all the glad New 

Year; 
Of all the glad New Year, mother, the maddest, merriest 

day; 
For I'm to be Queen o' the May, mother, I'm to be 

Queen o' the May. tenntson. 

6. THE MESSAGE. 

The muster-place is Lanrick mead; 
Speed forth the signal! Norman, speed! 
The summons dread brooks no delay. 
Stretch to the race— away ! away! scott. 

. 7. THE SUMMONS. 

Come as the winds come, when forests are rended; 
Come as the waves come, when navies are stranded. 
Faster come, faster come, faster and faster: 
Chief, vassal, page, and groom, tenant and master. 
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Fast they come, fast they come; see how they gather! 
Wide waves the eagle plume, blended with heather. 
Cast your plaids, draw your blades, forward each man set; 
Pibroch of Donuil Dhu, knell for the onset! sco-rr. 

8. THE SMILING LISTENER. 

Precisely. I see it. You all want to say 

That a tear is too sad and a smile is too gay; 

You could stand a faint smile, you could manage a sigh. 

But you value your ribs, and you do n^t want to cry. 

It's awful to think of — ^how year after year 
With his piece in his pocket he waits for you here; 
No matter who's missing, there always is one 
To lug out his manuscript, sure as a gun. 

m. Very Fast Movement. 

Yery fast movement is expressive of hurry, alarm, 
confusion, flight, ecstatic joy, and ungovernable rage 
and fury. 

X:XAMPI.X23. 

1. MAZEPPA. 

Away! — awdy! — and on we ddsh! — 
Torrents less rapid and less r^h. 

Aivdy, awdy, my steed and I, 
Upon the pinions of the mnd, 
AH Mman dwellings left behind; 

We sped like meteors through the sJcp, 
When with its crackling sound the night 
Is chequered with the northern light. bteon. 

2. HURRY. 

Sisters! Mnce, with spurs of spied! 

Each her thundering fdlchion wield; 
Each bestride her sable sthd; 

Hilrry! hurry to the field. 
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3. FLIGHT. 

Forth from the pass in tumult driven, 
Like chaff before the wind of heaven, 

The archery appear; 
For life! for life! their flight they ply; 
While shriek, and shout, and battle-cry, 
And pl&ids and bonnets waving high, 
And br6adswords flashing to the sky. 

Are maddening in the r^ar. scott. 

4. GOOD NEWS. 

I sprang to the stirrup, and Joris, and h^j 
I galloped, Dirck galloped, we galloped all thr^e; 
^^Good sphed!^^ cried the watch as the gate-bolts undraw; 
^^Spked!" echoed the wall to us galloping thr6ugh. 
Behind shut the p6stern; the lights sank to r^st, 
And into the midnight we galloped abrfeast. 

Not a word to each 6therj we kept the great pdce, 
N6ck by n6ck, stride by stride, never changing our pl&ce; 
I turned in my saddle and made its girths tight, 
Then shortened each stirrup and set the pique right, 
Rebuckled the ch6ck-strap, chained slacker the bit, 
Nor galloped »less steadily Roland a whit. browning. 

5. HOW THE OLD HORSE WON THE BET. 

^^ Bring forth the horse P^ Alas! he showed 

Not like the one Mazeppa rode; 

Scant-maned, sharp-backed, and' shaky-kneed. 

The wreck of what was once a steed; 

Lips thin, eyes hollow, stiff in joints, 

Yet not without his knowing points. 

"(?o/" — Through his ear the summons stung. 

As if a battle-trump had rung; 

The slumbering instincts long unstirred 

Start at the old familiar word; 

It thrills like flame through every limb — 

What mean his twenty years to him? 
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The savage blow his rider dealt 

Fell on his hollow flanks unfelt; 

The spur that pricked his staring hide 

Unheeded tore his bleeding side; 

Alike to him are spur and rein — 

He steps a five-year-old again! 

Before the quarter-pole was passed, 

Old Hiram said, "He's going fast.'' 

Long ere the quarter was a half, 

The chuckling crowd had ceased to laugh; 

Tighter his frightened jockey clung 

As in a mighty stride he swung, 

The gravel flying in his track, 

His neck stretched out, his ears' laid back, 

His tail extended all the while 

Behind him like a rat-tail file! 

Off went a shoe — away it spun. 

Shot like a bullet from a gunj 

The quaking jockey shapes a prayer 

From scraps of oaths he used to swear; 

He drops his whip, he drops his rein, 

He clutches fiercely for a mane; 

He'll lose his hold — ^he sways and reels — 

He'll slide beneath those trampling heels! 

But like the sable steed that bore 

The spectral lover of Lenore, 

His nostrils snorting foam and fire, 

No stretch his bony limbs can tire; 

And now the stand he rushes by. 

And "Stop him! stop him!" is the cry, 

Stand back! he's only just begun — 

He's having out three heats in one! 

Now for the finish! At the turn, 

The old horse — aU. the rest astern — 

Comes swinging in, with easy trot; 

By Jove! he's distanced aU the lot! homm. 

13 
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IV. Slow Movement. 

Slow movement prevails in the utterance of praise 
and adoration, and in all expression when the mind is 
under the influence of meditation, grief, melancholy, 
grandeur, sublimity, vastness, or power. It is the 
characteristic rate of thoughtful and powerful oratory. 
In slow movement, the rhetorical pauses are long, and 
the voice dwells on the liquid and the long vowel 
soimds. 

ZXAMPUES. 

1. ASTRONOMY. 

Generation after generation has rolled away, age after 
age has swept silently hp; but each has swelled, by its 
contributions, the stream of disc6very. Mysterious 
mdvements have been unr&veled; mighty Idws have been 
revved; ponderous orhs have been weighed; 6ne barrier 
after another has given way to the force of intellect; 
until the mind, majestic in its strength, has mounted, 
st6p by st6p, up the rocky height of its self-bmlt 
pyramid, from whose star-crowned summit it looks out 
upon the grandeur of the universe self-clothed with the 
prescience of a Odd, mitchill. 

2. THE RAVEN. 

Ah, distinctly I remember, it was in the bleak December, 
And each separate dying ember wrought its ghost upon 

the floor: 
Eagerly I wished the morrow; — ^vainly I had sought to 

borrow 
From my books surcease of sorrow — sorrow for the lost 

Lenore — 
For the rare and radiant maiden whom the angels name 

Lenore — 

Nameless here for evermore. 

POK. 
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3. THE ANCIENT MARINER. 

Alone, alone, aU, all alone. 

Alone on the wide, wide sea; 
And never a saint took pity on 

My sonl in agony. 

The many men, so beautiful! 

And they all dead did lie! 
And a thousand thousand slimy things 

Lived on — and so did I. 

I closed my lids and kept them close. 

Till the balls like pulses beat; 
For the sky and the sea, and the sea and the sky- 
Lay like a load on my weary eye. 

And the dead were at my feet. ooleeidok. 

4. THE HOUR OF DEATH. 

Leaves have their time to fall, 
And flowers to wither at the north-wind's breath, 

And stars to set — ^but all, 
Thou hast all seasons for thine own, O Death! 

Mbs. Hemans. 
6, TO A WATERFOWL. 

Whither, midst falling dew, 

WhUe glow the heavens with the last steps of day, 
Far through their rosy depths dost thou pursue 

Thy solitary way? 

Vainly the fowler's eye 

Might mark thy distant flight to do thee wrong. 
As, darkly painted on the crimson sky, 

Thy figure floats along. bbyant. 

V. Very Slow Movement. 

Very slow movement prevails in the expression of deep 
emotions, such as awe, reverence, horror, melancholy ,^and 
grief.. 
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In this movement the rhetorical and grammatical 
pauses are very long, and the vowel and liquid sounds 
are dwelt upon and prolonged. 

The prevailing inflection in this movement is the 
monotone. 

SHJCAMPLES. 

1. Air, earth, and sea resound his praise abroad. 

2. Roll on, thou deep and dark blue ocean, roll. 

3. Old ocean's gray and melancholy waste. 

4. Childless and crownless in her voiceless woe. 

5. It thunders! Sons of dust, in reverence bow. 

6. Unto Thee I lift up mine eyes, O ThQu that dwell- 
est in the heavens. 

7. Thou hast aU seasons for thine own, O Death! 

8. Now o'er the one half world 

Nature seems dead; and wicked dreams abuse 

The curtained sleeper. 

Thou sure and firm-set earth. 

Hear not my steps which way they walk, for fear 

The \ery stones prate of my whereabouts. 

And tsike the present horror from the time 

Which now suits with it. 

9. CARDINAL WOLSEY. 

Farewell, a long farewell, to aU my greatness. 
This is the state of man; to-day he puts forth 
The tender leaves of hope, to-morrow blossoms, 
And bears his blushing honors thick upon him; 
The third day comes a frost, a killing frost; 
And when he thinks, good easy man, full surely 
His greatness is a-ripening — ^nips his root. 
And then he falls, as I do. I have ventured. 
Like little wanton boys that swim on bladders. 
This many summers in a sea of glory — 
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But far beyond my depth; my high-blown pride 
At length broke tinder me; and now has left me, 
Weary, and old with service, to the mercy 
Of a rude stream, that must forever hide me. 

Shakespeare. 
10. DREAM OF DARKNESS. 

The crowd was famished by degrees. But two 

Of an enormous city did survive, 

And they were enemies. They met beside 

The dying embers of an altar-place, 

Where had been heaped a mass of holy things 

For an unholy usage. They raked up, 

And, shivering, scraped with their cold, skeleton hands, 

The feeble ashes; and their feeble breath 

Blew for a little life, and made a flame. 

Which was a mockery. Then they lifted 

Their eyes as it grew lighter, and beheld 

Each other^s aspects — saw, and shrieked, and died; 

Even of their mutual hideousness they died. 

Unknowing who he was, upon whose brow 

Famine had written Fiend. BraoN. 

11. HIAWATHA. 

O the long and dreary Winter! 
O the cold and cruel Winter! 
Ever thicker, thicker, thicker 
Froze the ice on lake and river; 
Ever deeper, deeper, deeper 
Fell the snow o'er all the landscape, 
FeU the covering snow, and drifted 
Through the forest, round the village. 

Longfellow. 

Examples of Movement. 

VERY SI.OW. 

Farewell, a long farewell to aU my greatness. 
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i 

SLOW. 

Alone, alone, all, aU alone. 

MODERATE. 

There was a sound of revelry by night. 

FAST. 

Come and trip it as ye go 
On the light fantastic toe. 

VERY FAST. 

Hurry! hurry to the field! 

Require each pupil to make out and read in the class a similar set 
of quoted illustrations. 
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CHAPTER IV. 

PITCH OF VOICE. 



I. Introductory. 



1. Pitch, or key, denotes the highness or lowness of 
the voice in tone. The range of the voice from the 
lowest to the highest tone is called its compass. 

2. The compass of the voice among readers corre- 
sponds, in some degree, to the tenor, soprano, contralto, 
and bass, among singers j but every voice has its own 
relatively low, middle, and high tones. 

3. For every one, the middle pitch is that tone to 
which the voice inclines in conversation, or in unim- 
passioned reading. 

4. The three main divisions of pitch are the low, the 
middle, and the highj but these, for convenience, are 
subdivided into very low, low, middle, high, and very 
high. 

5. The general key in which a selection should be read 
is determined by the general sentiment or character of 
the piece. 

6. In order to avoid monotony, there should be some 
slight variation of pitch at the beginning of each suc- 
cessive paragraph that marks a new topic of discourse, 
or a change of idea. 

7. Low pitch is the tone expressive of serious thought, 
of awe, of reverence, of adoration, of horror, and of 
despair. 

8. Middh pitch is the tone of conversation, and of 
unimpassioned narrative or descriptive reading. 
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9. High pitch is the tone of gayety, joy, and gladness; 
of courage and exultation; and of shouting and calling. 

10. Of the importance of driU exercises in pitch, Prof. 
Monroe says: "One of the commonest faults in school 
reading, and in the delivery of many public speakers, 
is a duU monotony of tone. This sameness is stUl more 
disagi'eeable to the ear when the voice is kept strained 
upon a high key. Not less unpleasant is an incessant 
repetition of the same cant or sing-song. Elocutionary 
rules wiU do little or nothing toward removing these 
faults. Faithful drill is needed, under the guidance of 
good taste and a correct musical ear. To this must be 
added an appreciation of the sentiment of the piece at 
the moment of utterance. 

11. "When the organs have been trained to freedom 
and facility in all degrees of the musical scale, the 
pupil wiU find it easy to modulate his voice in reading. 
Vowels, words, and sentences should be practiced with 
high, middle, and low pitch. Having these tones at his 
command, the expressive reader wiU vary the pitch with 
every shade of thought or emotion, so that a foreigner 
who did not understand a word might listen with pleas- 
ure to the play of intonation. Next to sweetness of 
voice, a proper melody of delivery has the greatest 
charm to the hearer.'' 

II. Concert Drill on Pitch. 

1. Sing the scale, up and down: do, re, mi, fa, sol, 
la, si, do. 

2. Sing the scale with the long vowel sounds, instead 
of note names: a, e, i, o, u, a, e. 

3. Sound, not sing, the long vowels, a, e, i, o, u, on 
the key of do; of mi; of sol; of do. 

4. Sound the long vowels, a, e, i, o, u: (1) With low 
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pitch. (2) With middle pitch. (3) With high pitch. 
(4) With very high pitch. 

5. Count from one to twenty: (1) In middle pitch. 
(2) With low pitch. (3) With high pitch. 

6. Repeat, five times, the word "all," beginning with 
very low pitch, and rising higher with each successive 
repetition. 

III. Faults in Pitch. 

1. The most common fault in school reading is the 
high pitch known as the conventional " school tone," 
which grates on the ear like the filing of a saw. It 
arises from an effort to read in a loud tone, and from 
a habit of reading without any regard to thought or 
feeling. This fault must be corrected by vocal drill on 
a low key. 

2. A common fault, particularly of girls, is that of 
reading with feeble force and low pitch. 

3. The failure to adapt the pitch to the sentiment or 
emotion of what is read. 

IV. Examples of the Middle Pitch. 

The middle pitch is the natural tone of ordinary con- 
versation. It is the appropriate key for the reading of 
unimpassioned narrative, descriptive, and didactic com- 
position. 

1. Give a boy address and accomplishments, and you 
give him the mastery of palaces and fortunes where he 
goes. 

2. Wisdom is better than riches. 

3. Good morning, Mr. Brown. How do you do this 
morning? 

4. For aU a rhetorician's rules 

Teach nothing but to name his tools. 
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5. Marley was dead, to begm with; there is no doubt 
whatever about that. Old Marley was as dead as a 
door-nail. 

6. CONCORD RIVER. 

We stand now on the river's brink. It may well be 
called the Concord — ^the river of peace and quietness, — 
for it is certainly the most unexcitable and sluggish stream 
that ever loitered imperceptibly towards its eternity, the 
sea. Positively, I had lived three weeks beside it, be- 
fore it grew quite clear to my perception which way 
the current flowed. It never has a vivacious aspect, 
except when a north-western breeze is vexing its sur- 
face, on a sunshiny day. 

From the incurable indolence of its nature, the stream 
is happily incapable of becoming the slave of human 
ingenuity, as is the fate of so many. a wild, free, moun- 
tain torrent. While all things else are compelled to 
subserve some useful purpose, it idles its sluggish life 
away in lazy liberty, without turning a solitary spindle, 
or affording even water-power enough to grind the corn 
that grows upon its banks. hawthobne. 

7. WOUTER VAN TWILLER. 

This, by the way, is a casual remark, which I would 
not, for the universe, have it thought I apply to Gov- 
ernor Van Twiller. It is true he was a man shut up 
within himself, like an oyster, and rarely spoke except 
in monosyllables; but then it was allowed he seldom 
said a foolish thing. So invincible was his gravity that 
he was never known to laugh, or even to smile, through 
the whole course of a long and prosperous life. Nay, 
if a joke were uttered in his presence, that set light- 
minded hearers in a roar, it was observed to throw him 
into a state of perplexity. Sometimes he would deign 
to inquire into the matter, and when, after much ex- 
planation, the joke was made as plain as a pike-staff, 
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he would continue to smoke his pipe in silence, and at 
length, knocking out the ashes, would exclaim, "Well, 
I see nothing in all that to laugh about." * ieving. 

V. ExAitfPLES OF High Pitch. 

Joy, mirth, and gayety incline the voice to pure tone 
and high pitch. Calling to persons at a distance in- 
clines tiie voice to high pitch and pure tone. Anger, 
courage, boldness, and exultation incline the voice to 
high pitch and loud force. 

1. Sound drums and trumpets, boldly and cheerfully. 

2. Ring joyous chords! ring out again 
A swifter stiU and a wilder strain. 

3. And dar'st thou, then. 

To beard the lion in his den. 
The Douglas in his haU? 

4. But thou, O Hope, with eyes so fair, 
What was thy delighted measure ? 

5. ANGER. 

Call me their traitor! — Thou injurious tribune! 
Within thine eyes sat twenty thousand deaths, 
In thine hands clutched as many millions, in 
Thy lying tongue both numbers, I would say 
Thou Itest, unto thee, with a voice as free 

As I do pray the gods. From Coriolmm. 

6. VICTORY. 

They strike! hurrah! the foe has surrendered! 
Shout! shout! my warrior boy. 
And wave your cap, and clap your hands for joy. 
Cheer answer cheer, and bear the cheer about. 
Hurrah! hurrah! for the fiery fort is ours. 

Victory! victory! victory! 
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7. CALLING. 

I'm with you once again! — ^I call to you 
With all my voice, I hold my hdnds to you, 
To show they still are fres. I ritsh to you 
As though I could emhrdce you. 

TeWa Address io the Mountaita. 
8, CALLING THE COWS. 

When over the hUl the farm-boy goes, 
Cheerily calling, 
^' W boss! co^ boss! coU c&! cc^V^ 
Farther, farther, over the hUl, 
Faintly calling, calling still, 
^^Go^ boss! co^ boss! c&! co^ ! co^l^ tbowbeidge. 

9. THE watchman's CALL. 

Ho! watchman, ho! 

Twelve is the clock! 
God keep our town 

From fire and brand 

And hostile hand! 
Twelve is the clock! 

10. THE SILVER BELLS. 

Hear the sledges with the bells — 
Silver bells 
What a world of merriment their melody foretells ! 
How they tinkle, tinkle, tinkle, 

In the icy air of night ! 
While the stars that oversprinkle 
AU the heavens, seemed to twinkle 

With a crystalline delight; 
Keeping time, time, time. 
In a sort of Runic rhyme, 
To the tintinnabulation that so musically wells 
From the bells, beUs, bells, bells. 
Bells, bells, bells — 
From the jingling and the tinkling of the bells, pok. 
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11. EXULTATION. 

Joy! joy forever! my task is done; 

The gates are passed, and heaven is won. moobb. 

12. COMMAND AND SHOUTING. . 

Advance your standards, draw your willing swords! 
Sound drums and trumpets, boldly and cheerfully! 
Ood, and Saint George! Richmond and victory! 

13. THE CHARCOAL MAN. 

Though rudely blows the mntry blast, 
And sifting snows fall whit« and fast, 
Mark Haley drives along the street, . 
• Perched high upon his wagon-seat; 
His somber face the storm defies, 
And thus from mom till eve he cries: — 

^'Gharco'! charc&!^^ 
While echo faint and far replies :- 
"jffarA-, 0! harh, 0!'' 
^^Gharco'!" — '' JSarlt, 0.'" — Such cheery sounds 
Attend him on his daily rounds. trowbbidgb. 

14. THE LOST HEIR. 

One day, as I was going by 
That part of Holborn christened High, 
I heard a loud and sudden cry 
That chilled my very blood; 
" O Lord I oh, dear, my heart will break, I shall go stick 

stark staring wild! 
Has ever a one seen anything about the streets like a 

crying, lost-looking child? 
The last time as ever I see him, poor thing, was with 

my own blessed motherly eyes, 
Sitting as good as .gold in the gutter, a -playing at 

making little dirt pies. 
Billy — ^where are you, Billy? — ^I'm as hoarse as a crow, 
with screaming for ye, you young sorrow! 
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And sha'n't have half a voice, no more I sha'n't, for 

crying fresh herrings to-morrow. .,...^ 

Billy — ^where are you, Billy, I say? come Billy, come 

home to your best of mothers! 
I'm scared when I think of them cabroleys, they drive 

so, they'd run over their own sisters and brothers. 
Or may be he 's stole by some chimbly-sweeping wretch, 

to stick fast in narrow flues and what not, 
And be poked up behind with a picked pointed pole, when 

the soot has ketched, and the chimbly's red hot. 
Oh, I'd give the whole wide world, if the world was 

mine, to clap my two longin' eyes on his face; 
For he's my darlin' of darlin's, and if he don't soon come 

back, you'll see me drop stone-dead on the place. 
I only wish I'd got him safe in these two motherly 

arms, and wouldn't I hug him and kiss him! 
Lawk! I never knew what a precious he was — ^but a 

child don't not feel like a child tUl you miss him. 
Why, there he is ! Punch and Judy hunting, the young 

wretch J it's that Billy as sartin as sin! 
But let me get him home, with a good grip of his hair, 

and I'm blest if he shall have a whole bone in his 

skin!" Hood. 

15. EXTRACTS FROM HOOD'S "TALE OF A TRUMPET." 

Of aU old women hard of hearing, 

The deafest, sure, was Dame Eleanor Spearing! 

On her head, it is true, 

Two flaps there grew. 
That served for a pair of gold rings to go through} 
But for any purpose of ears in a parley. 
They heard no more than ears of barley. 

However, in the peddler came. 

And the moment he met the eyes of the dame, 

Popped a trumpet into her ear: — 
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"There, ma'am! tr^ it! 

You needn't My it — 
The last new patent — and nothing comes nigh it, 
For affording the deaf, at little expense, 
The sense of hearing , and hearing of sense! 
A real blessing — and no mistake. 
Invented for poor humanity^ s s4ke; 
I wouldn't tell a lie, I would nH, 

But my trumpets have heard what Solomon's couldn't; 
Only a guinea — and can't take less," 
{^^ That's very dear," says Dame Eleanor S.) 

"There was Mrs. F., 

So very deai, 
That she might have worn a percussion-cAj?, 
And been knocked on the head without hearing it sndp. 
WSll, I sold her a h6m, and the very n^xt ddy 
She heard from her husband at Botany Bdy! 
Come — speak your mind — it's ^No or YSs.'" 
(" J't;e half a mind," said Dame Eleanor S.) 

''Try it—buy it! 

Biiy it — try it! 
The last new patent, and nothing comes n\gh it" 
In short, the peddlfer so bes6t her — 
Lord Bdcon couldn't have gammoned her better — 
With flatteries plump and indirect. 
And plied his tongue with such effect — 
A tongue that could almost have buttered a crumpet — 
The deaf old woman bought the trumpet, 

16. CONVERSATION UNDER DIFFICULTIES. 

lEach supposes the other to he very deaf, the pitch at times running 
into screaming,'] 

Jones, {Speaking shrill and loud,) Miss, will you ac- 
cept these flowers? I plucked them fi'om their slumber 
on the hill. 

Pru. {In an equally high voice,) Really sir, I — ^I — 
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Jones, {Aside) She hesitates. It must be that she 
does not hear me. (Increasing his tone.) Miss, will you 
accept these flowers — flowers? I plucked them sleep- 
ing on the hill — ^hill. 

Frit. {Also increasing her tone.) Certainly, Mr. Jones. 
They are beautiful — beau-u-tiful. 

Jones. {Aside.) How she screams in my ear. {Aloud.) 
Yes, I plucked them from their slumber^LUMBER, on 
the hill — HILL. 

Pru. {Aside.) Poor man, what an effort it seems for 
him to speak. {Aloud.) I perceive you are poetical. 
Are you fond of poetry! {Aside). He hesitates. I 
must speak louder. {In a scream.) Poetry — poetry — 
POETRY! 

Jones. {Aside.) Bless me, the woman would wake the 
dead! {Aloud.) Yes, Miss, I ad-o-r-e it. 

Snoh. Glorious! glorious! I wonder how loud they 
can scream. Oh, vengeance, thou art sweet! 

Pru. Can you repeat some poetry — poetry? 

Jones. I only know one poem. >It is this — 

You'd scarce expect one of my age — ^Ag?, 
To speak in public on the stage — Stage; 

Pru. Bravo — bravo! 

Jones. Thank you! Thank 

Pru. Mercy on us! Do you think I'm deaf, sir? 

Jones. And do you fancy me deaf, Miss? {Natural 
tone.) 

Pru. Are you not, sir? You surprise me! 

Jones. No, Miss. I was led to believe that you were 
deaf. Snobbleton told me so. 

Pru. Snobbleton! Why, he told me that you were 
deaf. 

Jones. Confound the fellow! he has been making 

game of us. Beadle's mme speaker. 
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VI. Examples of Law Pitch. 

9 Low pitch is the characteristic key of the voice when 

the mind is under the influence of serious, grave, and 
impressive thoughts; and very low pitch is the appro- 
priate key for the expression of reverence, adoration, 
horror, and despair. 

1. FROM THE *'RIME OF THE ANCIENT MARINER." 

An orphan's curse would drag to hell 

A spirit from on high; 
But oh! more horrible than that 

Is the curse in a dead man's eye! 
Seven days, seven nights I saw that curse, 

And yet I could not die. 

2. FROM THE ''RAVEN." 

Deep into that darkness peering, long I stood there, 

^ wondering, fearing, 

Doubting, dreaming dreams no mortal ever dared to 

dream before; 
But the silence was unbroken, an^ the stillness gave 

no token. 
And the only word there spoken was the whispered 

word "Lenore!" 
This I whispered, and an, echo murmured back the 

word "Lenore!'' 

Merely this, and nothing more. 

3. LAUS DEO. 

Let us kn^el; 
God's own voice is in that p^al. 

And this spot is hdly ground. 
Lord, forgive us ! What are w^. 
That our eyes this gl6ry see. 

That our ears have heard the s5und! whittier 
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4. FROM THE PSALMS. 

He bowed the heavens, also, and came downj and 
darkness was under his feet; and he rode upon a cherub, 
and did fly; and he was seen upon the wings of the 
wind; and he made darkness pavilions round about him, 
dark waters, and thick clouds of the skies. 



5. THE CHANDOS PICTURE. 

The bell far off beats midnight; in the dark 

The sounds have lost their way, and wander slowly | 

Through the dead air; beside me things cry, "Hark!'- | 

And whisper words unholy. edwabd pollo<k. ! 

I 

6. the iron bells. ' 

Hear the tolling of the beUs — 
Iron beUs! 
What a world of solemn thought their monody compels! 
In the silence of the night. 
How we shiver with affright 
At the melancholy menace of their tone! • 

For every sound that floats 
From ther rust within their throats 

Is a groan. 
And the people — ah, the people— 
They that dweU up in the steeple, 

All alone! 
And who tolling, toUing, tolling. 

In that muffled monotone, 
Feel a glory in so rolling 

On the human heart a stone; 
They are neither man nor woman — 
They are neither brute nor human — 

They are ghouls; 
And their king it is who toUs — 
And he rolls, roUs, roUs, rolls, 
A poBan from the bells! 
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And his merry bosom swells 
With the psean of the bells! 
And he dances and he yells; 
Keeping time, time, time, 
In a sort of Runic rhyme, 
To the psBan of the bells — 

Of the bells! 
Keeping time, time, time. 
In a sort of Runic rhyme, 
To the throbbing of the bells — 

Of the beUs, beUs, beUs — 
To the sobbing of the bells; 
Keeping time, time, time. 

As he knells, knells, knells. 
In a happy Runic rhyme. 
To the rolling of the bells — 

Of the bells, bells, bells. 
To the tolling of the bells— 
Of the bells, bells, beUs, bells, 
Bells, beUs, bells — 
To the moaning and the groaning of the bells! 

POE. 

VII. Examples of Very Low Pitch. 

1. Concerning the application of very low pitch- in 
reading and Speaking, Prof. RusseU remarks: "This low- 
est form of pitch is one of the most impressive means 
of powerful natural effect, in the utterance of all deep 
and impressive emotions. The pervading and absorbing 
effect of awe, amazemmt, horror, or any similar feeling, 
can never be produced without low pitch and deep suc- 
cessive notes; and the depth and reahty of such emotions 
are always in proportion to the depth of voice with which 
they are uttered. The grandest descriptions in the * Par- 
adise Lost,' and the profoundest meditations in the 
* Night Thoughts,' become trivial in their effect on the 
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ear, when read with the ineffectual expression insepara- 
ble from the pitch of ordinary conversation or discourse. 

2. " The vocal deficiency which* limits the range of 
expression to the middle and higher notes of the scale 
is not, by any means, the unavoidable and necessary 
fault of organization, as it is so generally supposed to 
be. Habit is in this, as in so many other things, the 
cause of defect. There is truth, no doubt, in the remark 
so often made in defense of a high and feeble voice, 
that it is natural to the individual, or that it is difficult 
for some readers to attain to depth of voice without 
incurring a false and forced style of utterance. But in 
most cases it is habit, not organization, that has made 
certain notes natural or unnatural — ^in other words, 
familiar to the ear or the reverse. 

3. "The neglect of the lower notes of the scale, and, 
consequently, of the organic action by which they are 
produced, may render a deep-toned utterance less easy 
than it would othei'wise be. But most teachers of elo- 
cution are, from day to day, witnesses to the fact that 
students, from the neglect of muscular action, and from 
all the other enfeebling causes involved in sedentary 
habits and intellectual application, sometimes commence 
a course of practice with a high-pitched, thin, and fem- 
inine voice, which seems at first incapable of expressing 
a grave or manly sentiment, and, in some instances, 
appears to forbid the individual from ever attempting 
the utterance of a solemn thought, lest his treble tone 
should make the effect ridiculous; but that a few weeks' 
practice of vocal exercise on bass notes and deep emo- 
tions, as embodied in rightly selected exercises, often 
enables such readers to acquire a round and deep-toned 
utterance, adequate to the fullest effects of impressive 
eloquence. 

4. "The exercise of singing bass, if cultivated as an 
habitual practice, has a great effect in imparting com- 
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mand of deep-toned expression in reading and speaking. 
Reading and reciting passages from Milton and from 
Young, and particularly from the Book of Psalms, or 
from hymns of a deeply solemn character, are exercises 
of great value for securing the command of the lower 
notes of the voice.'' 

5. In the following exercises the movement is very 
slow, the pauses are very long, and the prevailing inflec- 
tion the grave monotone. 

1. THE GRAVE. 

How frightful the grdve! how deserted and drhar! 
With the howls of the storm-wind, the creaks of the bier. 
And the white bones aU clattering together! 

2. THE BELL OP THE ATLANTIC. 

Toll, toU, toU, thou bell by billows swiing; 

And, night and day, thy warning words repeat with 

mournful t6ngue; 
Toll for the queenly boat, wrecked on yon rocky sh6re ! 
Sea-weed is in her palace walls; she rides the silrge no 

more. mbs. sioourney. 

3. THE GHOST IN HAMLET. 

I could a tale unfold, whose lightest word 

Would harrow up thy soul, freeze thy young blood. 

Make thy two eyes like stars start from their spheres, 

Thy knotted and combined locks to part. 

And each particular hair to stand on end, 

Like quiUs upon the fretful porcupine. Shakespeare. 

4. DARKNESS. 

The world was v6id: 
The populous | and the powerful | was a lump, 
Seasonless, herbless, treeless, manless, lifeless; 
A lump of death, a chaos of hard cl^y. 
The rivers, lakes, and ocean, all | stood | still, 



214 SCHOOL ELOCUTION. 

And nothing | stirred | within their silent dfepths. 

Ships, sailorless, lay rotting on the sea, 

And their masts j fell down | piecemfeal; as they dropped | 

They slept on the abyss, without a stirge — 

The waves | were dfead; the tides | were in then* gr^ve; 

The moon, their mistress, had expired bef6re; 

The winds | were withered | in the stagnant air. 

And the clouds | perished: Darkness | had no need | 

Of aid I from them — she | was the universe. btron. 

Vni. Recapitulation of Pitch. 

1. Very low is the pitch of awe, of reverence^ of solem- 
nity, of melancholy, horror, and despair, 

2. Low is the pitch of serious, gVave, solemn, and im- . 
pressive thoughts and feelings, 

3. Middle is the pitch of ordinary conversation, ami 
of unimpassioned narrative, descriptive, or didactic com- 
position. 

4. High pitch is the pitch of courage, boldness, exulta- 
tion^ wonder, and anger, atid of shouti^ig or callhig, 

5. Very high is the pitch of rapturous emotion, of un- 
controllable passion, of terror, and pain. 



SCHOOL ELOCUTION. 215 



CHAPTER V. 

QUALITY OF VOICE 



Introductory. 

1. Quality of voice relates to the kind of tone used 
in reading or speaking in order to express varied 
thoughts and emotions. 

2. The ever-varying intonations of a rich and culti- 
vated voice constitute one of the greatest charms of a 

,good reader or speaker. 

3. " In poetical and impassioned language," says Prof. 
Russell, "tones are often the most prominent and the 
most important qualities of voice; and to give these 
with propriety, force, and vividness, is the chief excel- 
lence of good reading or recitation. 

4. "The language of prose, being generally less 
imaginative and exciting, does not require the extent 
and power of tone used in poetry. But as true feeling 
is, in both cases, the same in kind, though not in degree, 
and as no sentiment can be uttered naturally without 
the tone of its appropriate emotion, and no thought, 
indeed, can arise in the mind without a degree of emo- 
tion, a great importance is attached, even in the read- 
ing or speaking of prose composition, to those qualities 
of voice comprehended under the name of tones. 

5. "Without these, utterance would degenerate into 
a merely mechanical process of articulation. It is these 
that give impulse and vitality' to thought, and which 
constitute the chief instruments of eloquence." 
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Kinds of Tone. 

The different qualities of tone may be classed as 
follows : 

1. Pure tone. 4. The Guttural. 

2. The Orotund. 5. The Falsetto. 

3. The Aspirated. 6. The Semitone. 

Of these divisions, the pure tone and the orotund are 
the most important, because they are most used in 
reading. 

Faults in Quality. 

1. Perhaps the most common fault in school reading 
consists in using one uniform tone for all kinds of 
selections. 

2. This hard, thin, high, grating quality is appropri- 
ately termed the "school tone." 

3. The faulty habits of pupils in this respect are best 
corrected by requiring pupils to repeat in concert, after 
the teacher, short extracts which include great variations 
of quality. Many timid pupils are, at first, frightened 
at the sound of their own voices in any other tone than 
the conventional school tone. 

4. Another fault is the tendency to the nasal tone. 
This high, thin, sharp, disagreeable tone is produced by 
forcing the breath into the nose before it leaves the 
mouth, and this fault in reading is the result of not 
opening the mouth sufficiently in reading. It may be 
broken up by persistent drill on the open vowel sounds, 
and by exercises that keep the voice down to a low pitch. 

I. Pure Tone. 

1. Pure tone, or head tone, is a clear, smooth sound, 
so formed as to have a slight resonance in the head or 
through the nasal passages. A good illustration of this 
quality is afforded by giving the sound of oo as in mooU; 
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prolonged for ten seconds, in a thin, clear, gentle vocal 
sound, on a moderately high pitch. 

2. Pure tone is used in all quiet, gentle, subdued 
forms of utterance; in the expression of pathos and 
tenderness; in ordinary conversation; in unimpassioned 
reading; and in the prolonged tones of shouting or 
calling, when the voice, raised to a high pitch, flows in . 
a thin, clear, penetrating volume. 

3. "The production of pure and full tone,'' says Prof. 
William EusseU, "is the common ground on which elo- 
cution and vocal music unite, in elementary discipline. 
Both arts demand attention to appropriate healthful 
attitude, and to free, expansive, energetic action in the 
organs. 

4. "Both require erect posture, free opening of the 
chest, full and regular breathing, power of producing 
and sustaining any degree of volume of voice, and, along 
with these, the habit of vivid, distinct articulation. 

5. "Both equally forbid that imperfect and laborious 
breathing which mars the voice, exhausts the organs, 
and produces disease. Both tend to secure that healthy 
vigor of organ which makes vocal exercise, at once, a 
source of pleasure and a source of health." 

EXAMPLES. 

1. Straight mine eye hath caught new pleasures, 
While the landscape round it measures. 

2. that this lovely vale were mine! 

3. then I see Queen Mab hath been Avith you! 

4. Eejoice, ye men of Anglers; ring your beUs; 

Open your gates to give the victors way. 

5. Joy! joy forever! my task is done! 

6. Ring, joyous chords! ring out again! 

7. Hear the sledges with the beUs — silver bells! 
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8. Marley was dead, to begin with. There is no doubt 
whatever abont that. 

9. Studies serve for delight, for ornament, and for 
ability. 

10. Has there any old fellow got mixed with the hoysf 

11. Listen, my children, and you shaU hear 
Of the midnight ride of Paul Revere. 

12. BUGLE SONG. 

hark, hear! how thin and clear, 
And thinner, clearer, farther going j 
O sweet and far, from cliff and scar. 
The horns of Elf -land faintly blowing! 
Blowj let us hear the purple glens replying; 
Blow, bugle J answer, echoes, dying, dying, dying. 

Tennyson. 
13. THE BELLS. 

Hear the sledges with the bells — 
Silver bells! 
What a world of merriment their melody foretells ! 
How they tinkle, tinkle, tinkle. 

In the icy air of night! 
While the stars that oversprinkle 
All the heavens seem to twinkle 

With a crystalline delight; 
Keeping time, time, time, 
In a sort of Eunic rhyme. 
To the tintinnabulation that so musically wells 
From the bells, bells, bells, bells. 
Bells, bells, bells; 
Prom the jingling and the tinkling of the beUs. pok. 

14. SONG ON MAY MORNING. 

Now the bright morning Star, day's harbinger. 
Comes dancing from the East, and leads with her 



SCHOOL ELOCUTION. 219 

The flowery May, who from her green lap throws 
The yellow cowslip and the pale primrose. 
Hail, bounteous May, that dost inspire 
Mirth, and youth, and warm desire: 
Woods and groves are of thy dressing, 
Hill and dale doth boast thy blessing. 
Thus we salute thee with our early song. 
And welcome thee, and wish thee long. miltoh. 

15. DRIFTING. 

The day so mild is Heaven's own child. 
With Earth and Ocean reconciled; 
The airs I feel around me steal . , 
Are murmuring to. the murmuriil^ keel. 

Over the rail my hand I trail 

Within the shadow of the sail; 

A joy intense — the cooling sense — 

Glides down my drowsy indolence. rkad. 

16. TO A SKYLARK. 

Hail to thee, blithe spirit — 
Bird thou never wert — 
That from heaven, or near it, 
Pourest thy full heart 
In profuse sti'ains of unpremeditated art. 

Higher still and higher, 
From the earth thou springest; 
Like a cloud of fire 
The blue deep thou wingest. 
And singing still dost soar, and soaring ever singest. 

Shxllst. 
. 17. PASSING AWAY. 

Was it the chime of a tiny b^ll 
That came so sweet to my dreaming 4ar, 

Like the silvery tones of a fairy's sMll, 
That he winds, on the beach, so mellow and cUar^ 
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When the winds and the waves lie together asleep, 
And the Moon and the Fairy are watching the deep. 
She dispensing her silvery light, 
And he his notes as silvery quite, 
While the boatman listens and ships his oar, 
To catch the music J)hat comes from the shore f 
HdrJc ! the notes on my ear that play. 
Are set to words: as they float, they sdy, 

^^ Passing away! passing awdy!^^ pibbpont. 

18. EVE OF ELECTION. 

From gold to gray, our mild, sweet day 
Of Indian summer fades too soon; 

But tenderly, above the sea, 
Hangs, white and calm, the hunter's moon. 

In its pale fire the village spire 

Shows like the zodiac's spectral lance; 

The painted walls, whereon it falls. 
Transfigured stand in marble trance! whittier. 

Concert Drill on Pure Tone. 

1. Repeat, four times, the long vowels, a, e, i, o, ti: 

(1) With moderate force, pure tone, and rising inflection. 

(2) With soft or gentle force. (3) With high pitch, pure 
tone, and sustained force. 

2. Count from one to fifty: (1) With quiet conversa- 
tional tone and rising inflection. (2) Falling inflection. 

(3) Circumflex inflection. (4) The monotone. 

3. Give the sound of long o, prolonged for ten sec- 
onds; of a; of e. 

4. In high pitch, and thin, clear, pure tone, call as to 
persons at a distance: ho! ho! ho! 

II. The Orotund. 
1. The orotund is a round, deep, full, clear, resonant 
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chest tone of voice. It has the flow and fullness of an 
organ-peal. It is the tone of emotion, excitement, and 
passion. 

2. The orotu6d has the smoothness of pure tone, but 
combines it with a much heavier volume of sound. 
The swelling tones of the orotund are the appropriate 
means of expressing reverence, awe, sublimity, grandeur, 
and strong feeling or passion. It prevails in oratorical 
declamation and in the reading of lyric or dramatic 
poetry. 

3. The prevailing stress of the orotund is the median, 
changing, however, under excitement, into the radical. 

4. In the orotund utterance, the breathing must be 
fuU and deep, to insure a good supply of breath j the 
mouth must be weU opened; aU the vocal organs must 
be called into fuU play; and then, m harmony with 
strong emotions, the voice swells out like the blast of 
a bugle or the resonant swell of an organ. 

5. The three degrees of the orotund may be distin- 
guished as the effusive, the expulsive, and the explosive. 

Orotund Drill. 
1. Repeat, four times, in monotone, the. long vocals. 



2. Inhale to the utmost capacity of the lungs and 
then give, with strong swell and round tone, the sound 
of long 0, prolonged as long as the breath will aUow. 

3. Eepeat four times the following vocals: e, a, a, a, 6, o. 

4. Lo! the mighty sun looks forth! 
Arm! thou leader of the north. 

5. Awake! Arise! or be forever fallen! 

6. Air, earth, and sea, resound his praise abroad. 

7. RoU on, thou deep and dark blue ocean, roU, 
Ten thousand fleets sweep over thee in vain. 
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8. Farewell, a long farewell to aU my greatness. 

9. Hail ! holy light, offspring of Heaven first-bom ! 

10. Liberty! freedom! Tyranny is dead! 

11. It thunders! sons of dust, in reverence bow! 

12. Hear the meUow wedding beUs — golden bells. 

13. Hear the loud alarum beUs — brazen hells. 

14. thou Eternal One! whose presence bright 
All space doth occupy, aU motion guide, 
Unchanged through time's all-devastating flight; 
Thou only God! There is no God beside! 

Examples of Effusive Orotund. 

1. THE ARSENAL. 

This is the Arsenal. From floor to ceiling. 
Like a huge organ, rise the burnished ^rmsj 

But from their silent pipes no anthem p6aling. 
Startles the villages | with strange alarms. 

Ah! what a sound will rise — how wild and dreary — 
When the death-angel touches those swift Tchys! 

What loud lament | and dismal MiserSre 
Will mingle | with their awful symphonies! 

I hear even now \ the infinite fierce chorus, 
The cries of dgony, the endless groan, 

Which, through the dges \ that have gone bef6re us, 
In long reverberdtions \ reach our dim. lonofbllow. 

2. THE OCEAN. 

The armaments \ which thunderstrike the walls | 
Of rock-built cities, bidding ndtions quake. 

And monarchs \ tremble in their capitals; 
The oak leviathans, whose huge ribs make | 
Their clay creator | the vain title take | 
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Of lord of thee, and arbiter of wdr — 

TMse I are thy toys, and, as the snowy fldJce, 
They melt into thy yeast of wkves, which mar | 
Alike I the Armada^s pride, or spoils of Trafalg&r, 

Byron. 
3. HYMN TO MONT BLANC. 

Ye ic6-falls! ye that from the mountain's brow | 
Adown enormous rdvines slope amain — 
Torrents, methinks, that heard a mighty v6ice. 
And stopped at once amid their maddest pltinge! 
Motionless t6rrents! silent cS-taracts! 
Who made you glorious as the gates ot heaven \ 
Beneath the keen full moon? Who bade the sun | 
Clothe you with rMnbows ? Who, with living flowers 
Of loveliest blue, spread gdrlands at your feet? — 
Odd! let the torrents like a shout of ndtions \ 
Answer! and let the ice-plains echo: Odd! 
Odd! sing, ye meadow-streams, with gladsome v6ice! 
Ye ^«e-groves, with your soft and soul-like s6unds ! 
And tMy too have a vdice, yon pUes of sn6w. 
And in their perilous faU | shall thunder: Odd! 

COLERIDOB. 

4. THE CHAMBERED NAUTILUS. 

Build thee more stdtely mansions, O my soul. 

As the swift seasons r6U! 

L^ave thy low-vaulted pdst! 
Let each new temple, nobler than the 14st, 
Shut thee from heaven with a dome more vdst. 

Till thou at length art frh, 
Leaving thine outgrown shMl by Ufe's unresting sfea! 

Holmes. 
5. PROM THE PSALMS. 

Praise ye the Lord. Praise ye the Lord from the 
Mavens; praise him in the Mights, Praise ye him, aU 
his dngels: praise ye him, all his hosts. Praise ye him, 
siin and mdon: praise him, aU ye stdrs of light. Praise 
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him, ye heavens of Mavens, and ye wdters that be above 
the heavens. Let them praise the name of the Lord: 
for he commanded, and they were created. He hath 
also established them for Sver and ever: he hath made a 
decree which shall not pass. Praise the Lord from the 
earth, ye drdgons, and all deeps: fire, and hdil; snow, 
and vdpors; stormy mnd fulfilling his wdrd: mountains^ 
and aU Mils; fruitful tr^, and all cMars: Masts, and 
all cdttle; creeping things, and flying fdv^l: kings of the 
earth, and all people: princeSj and all jildges of the 
earth: both young m4n and mdidens; old m4n and 
children. Let them praise the name of the Ldrd : for his 
name alone is excellent j Ms glory is above the earth 
and hfeaven. 

6. EVE OP ELECTION. 

Our hearts grow cold, we lightly hold 
A right which brave men died to gainj 

The stake, the cord, the ax, the sword, 
Grim nurses at its birth of pain. 

The shadow rend, and o'er us bend, 
O martyrs, with your crowns and palms! 

Breathe through these throngs, your battle-songs. 
Your scaffold prayers and dungeon psalms! 

Whittier. 

Examples of Expulsive Orotund. 

These examples are to be rendered with a stronger 
swell than those under the head of effusive orotund. 

1. LAUS DEO. 

It is done! 
Clang of hell and roar of gun 

Send the tidings up and down. 
How the belfries rock and reel, 
How the great guns, peal on pM, 

Fling the joy from town to town! whittikr. 
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2. CHRISTMAS. 

Ring out, ye crystal spMres! 
Once bless our human ears, 

If ye have power to touch our senses soj 
And let your silver chime 
Move in melodious time, 

And let the hass of heaven^ s deep organ Mow; 
And with your ninefold harmony 
MaTie up full consort to the angelic symphony. 

Milton. 

3. THE OCEAN. 

Roll on, thou deep and dark blue Ocean — ^roll! 
Thfi thousand fleets | sweep over thee in vain; 
Man I marks the iarth with ruin, — ^his control | 
Stops with the shore; upon the watery plain | 
The wrScks are all thp deed, nor doth remain | 
A shddow of man's ravage, save his own. 
When for a m6ment, like a drop of rain. 
He sinks into thy depths | with bubbling groan. 
Without a grave, unkneUed, uncofflned, and unknown. 

Byron. 

4. THE ORGAN. 

Suddenly the notes of the deep-laboring organ burst 
upon the ^ar, falling with doubled and redoubled inten- 
sity, and rolling, as it were, huge bUlows of s6und. 
How well do their volume and grandeur accord with 
this mighty btiilding! With what p5mp do they swell 
through its vast vaults, and breathe their awful har- 
mony through these caves of dfeath, and make the silent 
sepulcher v6cal! And now they rise in triumph and 
acclam&,tion, heaving higher and higher their accordant 
n6tes, and piling sdund on sound. And now they pduse, 
and the soft voices of the choir break out into sweet 
gushes of melody; they soar aloft, and warble along the 
roof and seem to play about these lofty vaults like the 
pure airs of heaven. Again the pealing organ heaves 
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its thrilling thunders, compressing dir into mt^siCj and 
rolling it forth upon the soul. What long-drawn ca- 
dences! What solemn, swiping concords! It grows 
more and more dense and powerful; it fills the vast 
pile, and seems to jar the vSry wdlls; the ear is stUnned, 
the senses are overwhelmed. And now it is winding np 
in full jiihilee; it is rising from the ^arth to hhaven; 
the very soul seems rapt away and floated Upwards on 
this swelling tide of hdrmony. ibyino. 

5. PERORATION OP WEBSTER'S PLYMOUTH BOCK ORATION. 

Advance, then, ye future generations ! We wonld hail 
you, as you rise in your long succession, to fill the 
places which tv^ now fill, and to taste the blessings of 
existence, where we are passing, and soon shall have 
passed, our own human duration. We bid you welcome 
to this pleasant land of the f &,thers. We bid you whlcome 
to the healthful sides and the verdant fields of New Eng- 
land. We greet your accession to the great inhMtatice 
which w^ have enjoyed. We welcome you to the bless- 
ings of good government and religious liberty. We wel- 
come you to the treasures of science, and the delights 
of Uarning. We welcome you to the transcendent sw4ets 
of domestic Ufe, to the happiness of kindred, and pdrents, 
and children. We welcome you to the immeasurable 
blessings of rational existence, the immortal hdpe of 
Christianity, and the light of everlasting Truth! 

6. GOD IN NATURE. 

*^God,'' sing ye meadow streams, with gladsome voice! 

Ye pine groves, with your soft and soul-like sounds! 

Ye living flowers that skirt the eternal frost! 

Ye wild goats sporting round the eagle's nest! 

Ye eagles, playmates of the mountain storm! 

Ye lightnings, the dread arrows of the clouds! 

Ye signs and wonders of the elements! 

Utter forth " God," and fiU the hills with praise ! 

From Coleridge's Hymn to Mont Bkme. 
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7. A NEW YEARNS CHIME. 

Ho! ye wardens of the bells, 

Ring! ring! ring! 
Ring for winter's bracing hours, 
Ring for birth of spring and flowers, 
Ring for summer's fruitful treasure. 
Ring for autumn's boundless measure, 
Ring for hands of generous giving, 
Ring for vows of nobler living, 
Ring for truths of tongue or pen. 
Ring, "Peace on earth, good- will toward men." 

Ring! ring! ring! 
Ring, that this glad year may see 
Earth's accomplished jubilee! 

Ring! ring! ring! 

8. REVERENCE. 

O Lord, my God, Thou art very great! Thou art 
clothed with honor and majesty; who coverest thyself 
with light as with a garment; who stretchest out the 
heavens like a curtain; who layeth the beams of his 
chambers in the waters; who maketh the clouds his 
chariot; who walketh upon the wings of the wind; 
who laid the foundations of the earth, that it should 
not be removed forever. The Bibu. 

Examples of Explosive .Orotund. 

1. THE BATTLE OF IVRT. 

Now gldry to the Lord of Hosts, from whom all glories 
are! 

And glory to our Sovereign lAege, King Rhiry of Na- 
varre! 

Now let there be the merry sound of music and the 
ddnce, 

Through thy cornfields grfeen, and sunny vkles, pleas- 
ant land of Frdnce! 
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And thou, RochfeUe, our own Rochelle, proud city of the 

w&ters, 
Again let rdpture light the eyes of all thy mourning 

daughters j 
As thou wert constant in our {Us, be joyous in our joy, 
For c61d and stiff and still are they who wrought thy 

walls ann5y. 
Hun'^! hurrah! a single field hath turned the chance 

of war. 
Rurrdh! hurrah! for Ivry and Kiyig H6nry of Navarre! 

Macaulay. 
2. RICHMOND TO HIS TROOPS. 

Fight, gentlemen of England! fight, bold yeomen! 
Drdw, archers, draw your arrows to the Mad: 
Spur your proud horses hdrd, and ride in blood; 
Amaze the welkin with your broken staves. 
A thousand hearts are great within my b5som: 
Advance our standards, set upon our fdes ! 
Our ancient word of cdurage, fair St. George, 
Inspire us with the spleen of fiery dr&,gons! 
Upon them! Victory sits on our hMms. shakespbark. 

3. INDEPENDENCE. 

The great bell swung as ne'er before: 
It seemed as it would never cease; 
And every word its ardor flung 
From off its jubilant iron tongue 

Was, "War! War! WAR!" bead. 

4. INDEPENDENCE. 

Sir, before Odd, I believe the hour is come! Myj/idg- 
ment approves this measure, and my whole hiart is in 
it. All that I have, and all that I dm, and all that I 
hope, in tMs life, I am now ready here to stdJce upon it; 
and I leave off, as I began, that, live or d}e, survive or 
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perish, I am for the declardtion! It is my living senti- 
ment, and, by the blessing of God, it shall be my dyi^ig 
sentiment — Independence notv, and independence | forSver! 

Webster. 

Explosive and Expulsive Orotund. 

These two forms of the orotund are often combined 
in the same piece, and it is not easy to draw a marked 
line of division. In impassioned declamation the utter- 
ance changes from one to the other, according to the 
degree of feeling or passion. The following extract 
affords an illustration: 

1. WEBSTER'S TRIBUTE TO MASSACHUSETTS. 

Mr. President, I shall enter on no encomium upon 
Massachusetts 5 she needs none. There she isj beh61d 
her,, and judge for yourselves. There is her history; 
the wdrld knows it by heart. The pdst, at least, is secure. 
There is B5ston, and C5ncord, and Lexington, and 
Bunker Hillj and there they will remain forever. The 
bones of her sons, fallen in the great struggle for Inde- 
pendence, now lie mingled with the soil of every State, 
from New England to Georgia j and there they will lie 
forever. 

And, sir, where American Liberty raised its first v6ice, 
and where its youth was nurtured and sustained^ there 
it still lives, in the strength of its manhood, and full of 
its original spirit If discord and disunion shall wound 
it; if party strife and blind ambition shall hawh at and 
tear itj if folly and madness, if uneasiness under salu- 
tary and necessary restraint, shall succeed in separating 
it from that Union by which alone its existence is made 
sure — ^it will stand, in the end, by the side of that cradle 
in which its infancy was rocked; it will stretch forth its 
drm, with whatever of vigor it may still retain, over the 
friends who gather round it; and it will faU at last, if 
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fall it must, amid the proudest monuments of its own 
glory, and on the very spot of its origin, 

in. Aspirated Quality. 

Aspirated quality means, in general, a combination of 
tone with whisper, causing the huskiness and harshness 
produced by a superabundance of breath under the in- 
fluence of powerful emotions, such as anger, rage, terror, 
and horror. The whisper represents the extreme of 
aspirated quality. 

The Whisper. 

The pure whisper lies half way between breathing 
and vocality. The half-whisper is a combination of 
tone and whisper. The forcible whisper is a most val- 
uable vocal exercise. It requires full, deep, and frequent 
breathing, and the vigorous use of the lips, tongue, and 
other vocal organs. The degrees of force in the whisper 
are indicated by the terms effusive, expulsive, and ex- 
plosive. 

The pure whisper is rarely used in reading, the effect 
being generally suggested by the half -whisper, or by aspi- 
rated quality. The following exercises and examples are 
given for the purposes of vocal training. 



Table op Aspirates. 

\^First lohisper the words j then the aspirates j and then give the phonic 
spelling of each word in a forcible tohisver.'] 



p 


p-i-pe, 


li-p 


t 


t-en-t, 


t-as-te 


wh 


wh-en, 


wh-y 


ch 


ch-ur-ch. 


bir-ch 


f 


f-i-fe, 


lea-f 


sh 


sh-all, 


la-sh 


th 


th-ick, 


my-th 


h 


h-ow. 


h-ail 


s 


s-ale 


le-ss 


k 


•ea-ke. 


la-ke 
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Whisper Drill. 

Practice each exercise with three degrees of force: (1) 
Effusive, or soft, (2) Expulsive, or forcible, (3) Explo- 
sive, or intense, 

1. With effusive force, repeat as many times as pos- 
sible without taking breath: ar-e-i-o-u. 

2. To a, e, i, o, u, join /, and repeat as above j join 
t; join h. 

3. Count, in a whisper, from one to ten, with one 
breath; from one to twenty; one to thirty, or more. 

Examples op Effusive Whisper. 

1. Step softly, and speak low. 

2. Whisper! she is going to her final rest. 
Whisper! Ufe is growing dim within her breast. 

3. Hark! hist! around I list. 

The bounds of space aU trace efface 
Of sound. 

4. And his httle daughter whispered, 

As she took his icy hand: 
"Isn't God upon the water. 

Just the same as on the land?" 

5. And again to the child I whispered: 

"T^e snow that husheth all, 
Barling, the merciful Father 
Alone can make it fall T^ 

6. And the bridemaidens whispered: ^'^Twere better by far, 
To have matched our fair cousin with young LochinvarJ^ 

7. The red rose cries, "She is near, she is near;" 
And the white rose weeps, "She is late;" 
The larkspur listens, "I hear, I hear;" 
And the lily whispers, "I wait." 
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Examples of Expulsive Whisper. 

1. Or whispering with white lips, "The foe! they 
come! they come!" 

2. To bed, to bed; there's knocl^ng at the gate. 
Come, come, come, give me your hand. 

3. Soldiers! You are now within a few steps of the 
enemy's outposts. Let every man keep the strictest 
silence, under pain of instant death. 

Examples of Explosive Whisper. 

1. Hark! I hear the bugles of the enemy. For the 
boats! Forward! Forward! 

2. Hamlet, Saw! who? 

Horatio, The king, your f^her. 
Hamlet. The Mng, my father f 

3. Art thou some god^ some migel, or some devily 

That mak'st my blood run cold and my hair to stand ! 

Whisper and Tone. ' 

In some of the following illustrations of aspirated 
quality, the whisper predominates over tone; in others, 
the aspiration only affects the tone with a marked 
roughness, huskiness, or aspirated harshness. The extent 
to which aspirated quality may be applied is often a 
matter of taste on the part of the reader. 

KXAMPLES. 

1. But hush! hark! a deep sound strikes like a rising 
knell. 

2. THE CURFEW BELI.. 

*^ Sexton," Bessie's white lips faltered, pointing to the 

prison old. 
With its walls so dark and gloomy — ^walls so dark, and 

damp, and cold — 
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"I've a lover in that prison, doomed this very night 

to die, 
At the ringing of the Curfew, and no earthly help is nigh. 
Cromwell will not come till sunset," and her face grew 

strangely white. 
As she spoke in husky whispers, " Curfew must not ring 

to-nightJ' 

3. MACBETH TO THE GHOST. 

Avdunt! and quit my sight! Let the earth hide thee! 
Thy bones are mdrrowlesSj thy blood is cdld: 
Thou hast no speculdtion in those eyes 
Which thou dost gldre with! 

Hence, horrible shddow! 
Unreal mockery , hence! 

4. HAMLET TO THE GHOST. 

lAspirated quality and occasional half -whisper .'\ 
Angels and ministers of grdce defend its ! 
Be thou a spirit of health, or g6bUn damned — 
Bring with thee airs from heaven, or blasts from hell — 
Be thy intents wicked, or charitable — 
Thou com'st in such a questionable shd2)e 
That I will speak to thee. Ill call thee, Htoilet, 
King, father, royal D^ne: Oh, toswer me; 
Let me not burst in ignorance! but tell 
Whp thy canonized bones, hearsed in death. 
Have burst their cerements! tvhp the sepulcher. 
Wherein we saw thee quietly inurned. 
Hath oped his ponderous and marble jaws. 
To cast thee up again*? What may this mean. 
That thou, dead corse, again, in complete steel, 
Revisit'st thus the glimpses of the moon. 
Making night hideous: and we iools of nature. 
So horribly to shake our disposition. 
With thoughts beyond the reaches of our souls? 
Say, wh^ is this? wherefore? what should we ddf 
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6. PROM "EUGENE ARAM." 

[Horror and remorse. Aspirated pectoral and guttural quality,^ 
And, lo! the universal air 

Seemed lit with ghastly flame; — 
Ten thousand thousand dreadful eyes 

Were looking down in blame: 
I took the dead man by his hand, 

And called upon his name! 

God! it made me quake to see 
Such sense within the slain! 

But when I touched the lifeless clay, 

The blood gushed out amain! 
For every clot, a burning spot 

Was scorching in my brain! 

And now, from forth the frowning sky. 
From the heaven's topmost height, 

1 heard a voice — ^the awful voice 
Of the blood-avenging sprite: — 

^^ Thou guilty man! take up thy dead 

And hide it from my sight P^ hood. 

6. MACBETH. 

[Horror and fear. Intense suppressed force; pi-evailing monotone; 
very slow movement; strong as-pirated quality, '\ 

Now o'er the one half world 
Nature seems d^ad; and wicked dreams abuse 
The curtained slfeep; now witchcraft celebrates 
Pale Hecate's offerings; and withered murder j 
Alarumed by his sentinel, the wolf. 
Whose howl 's his watch, thus with his stealthy pace. 
Towards his design 

Moves like a ghost. — Thou sure and firm-set earth! 
Hear not my steps, which way they walk; for fear 
The very stones prate of my whereabout, 
And take the present h5rror from the time 
Which now suits with it. 
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7. DARIUS GREEN AND HIS PLYING MACHINE. 

ISecrecy. Forcible whisper and half -whisper.'] 
And one by one, through a hole in the wall, 
In under the dusty bam they crawl, 
Dressed in their Sunday garments all; 
And a very astonishing sight was that. 
When each in his cobwebbed coat and hat 
Came up through the floor like an ancient rat. 

And there they hid; 

And Reuben slid 
The fastenings back, and the door undid. 

"Keep dark!" said he, 
"While I squint an' see what the' is to see.'' 

"Hush!" Reuben said, 

"He's up in the shed! 
He's opened the winder — I see his head! 
He stretches it out, an' pokes it about, 
Lookin' to see 'f the coast is clear. 

An' nobody near; — 
Guess he don' o' who 's hid in here ! 
He's riggin' a spring-board over the sill! 
Stop lafSn', Solomon! Burke, keep still! 
He's a-climbing out now — Of all the things! 
What's he got on? I van, it's wings! 
An' that 't other thing! I vum, it's a tail! 
An' there he sets like a hawk on a rail! 
Steppin' careful, he travels the length 
Of his spring-board, and teeters to try its strength. 
Now he stretches his wings, like a monstrous bat; 
Peeks over his shoulder, this way an' that, 
Fer to see 'f there's any one passin' by; 
But there's on'y a ca'f an' a goslin' nigh. 

Plop — ^flop — an' plump 

To the ground with a thump, 
Flutterin' and flounderin' all in a lump." trowbridqe. 
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SPECLAii Aspirate Drill. 

[/» pronoundfig the follmcing words having the combination hw, 
the aspiration is often very feebly giten or not given at all, Soun<i 
the hw with marked force."] 

way whey 

wear tvhere 

weal wheel 

wen when 

were whir 

wine whine 

wight white 

wile tvhile 



wet 
wit 


whet 
whit 


wot 


what 


wig 


whig 


wield 


wheeled 


witeli 


which 


wist 


whist 


weather 


whether 



[Keep the 
each word.] 

whale 

whap 

wharf 

wheat 

wheeze 

whelp 

whelm 

whence 

whew 

whiff 

whim 

whip 

whir 

whirl 

whisk 

white 



PRONUNCLA.TION DrILL. 
limgs well filled with air and exhauat the breath upon 



whalebone 

whapper 

wharfage 

what-not 

wheezing 

whereas 

wherever 

whenever 

whereby 

wherefore 

whiffle 

whinny 

whirlwind 

whistle , 

whittle 

whither 



whatever 

whatsoever 

wheelbarrow 

wheel-horse 

wheelwright 

whensoever 

wheresoever 

whereabout 

whereunto 

wherewithal 

whimper 

whipsaw 

whirligig 

whisper 

whizzing 

whoa 
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rv. Guttural Quality. 

The gutturalj or throat, quality is the harsh, grating, 
rasping utterance to which the voice tends in the ex- 
pression of hatred, contempt, revenge, and loathing. It 
is often combined with aspirated quality in the expres- 
sion of extreme impatience or disgust, intense rage, and 
extreme contempt. 

XIXAMPIiES. 

1. OTHELLO. 

Oh, that the slave had forty thousand lives, 
My great revenge had stomach for them all. 

2. THE SPY. 

You shall die, base dog! and that before 
Yon cloud has passed over the sun! 

3. SHYLOCK TO ANTONIO. 

Signior Antonio, mciny a time and 6ft, 
On the Rialto you have rdted me 
About my moneys and my 'Usances; 
Still have I home it with a patient shrug. 
For sufferance is the badge of all our tribe: 
You call me — ^misbeliever, cut-throat, d6g. 
And spit upon my Jewish gaberdine, 
And all for use of that which is mine bum, ^ 
Well, then, it now appears, you need my Mlp. 
Go to, then J you come to me, and you sdy, 
"Shylock, we would have moneys ;^^ ydu say s5; 
You, that did void your rheum upon my heard, 
And /dot me as you spurn a stranger c4r 
Over your threshold; moneys is your stiit. 
What should I sdy to you? Should I not say, 
"Hath a dog money? is it possible 
A cur can lend fhr^e thousand ducats f' or 
ShaU I bend loiv, and in a hdndman^s key, 
With bated breath, and whispering humbleness, 
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Say this:— 

"Fair sir, you spdt on me on Wednesday Idstj 
You spitrned me such a ddy; another time 
You called me — dog; and for these courtesies 
I'll Ihid you — thus much — moneys,^^ 

V. The Falsetto. 

The falsetto is the thin, sharp, high-pitched tone pro- 
duced when the voice breaJcSj or gets above its natural 
compass. It is used by men when they imitate the voices 
of women and children. It is the tone suitable for the 
expression of old age, sickness, feebleness, pain, and 
helpless terror. 

1. ^^My child! my child !'^ with sobs and tears, 
She shrieked upon his callous ears. 

2. "Billy — ^where are you, Billy, I say? Come, Billy, 
come home to your best of mothers!" 

3. And even Tiny Tim, excited by the two young 
Cratchits, beat on the table with the handle of his knife, 
and feebly cried, ^^ Hurrah P^ 

4. Mr. Orator Puff had two tones in his voice. 

The one squeaking thuSj and the other down so; 
In each sentence he uttered he gave you your choice; 
For one half was B alt, and the rest Q- below. 
Oh! oh! Orator Puff, 
One voice for an orator's surely enough! 

"Oh! save!" he exclaimed, in his he-and-she tones, 
"Help me out ! help me out ! I have broken my bones ! " 
"Help you out!" said a stranger, who passed, "what 
a bother! 
" Why, there 's two of you there ; can't you help one 
another?" 

Oh ! oh ! Orator Puff, 

One voice for an orator's surely enough! 
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5. And in a coaxing tone he cries, 
" Charco' ! charco' /'' 
And baby with a laugh replies, 
''Ah, go! Ah, go!" 
''Charco'!''— ''Ah, go!" 

VI. The Semitone. 

When the voice slides through the interval of a semi- 
tone only, it gives the plaintive tones expressive of 
sadness, grief, or pathetic entreaty. If the inflection 
runs through the interval of a tone and a half — a minor 
third in music — ^it becomes more plaintive, and marks 
a stronger degree of pathos or sadness j and when the 
inflection extends into the minor fifth, it denotes still 
stronger pathetic feeling. 

The semitone, then, is the plaintive tone in reading, 
corresponding to the minor key in music. It should be 
used delicately, for, in excess, it runs into the whine, 
or becomes the affectation of cant. 

Semitone Drill. 

1. Sound the vocals, a, e, i, o, u, three times, on the 
interval between C and C sharp; then on the minor 
third; then on the minor fifth. 

2. Count from one to twenty on the same notes as 
above. 

Examples op Semitone. 

1. O come in life, or come in "death, 
O lost ! my love, Elizabeth. 

2. For I am poor and miserably old. 

3. How many hired servants of my father's have 
bread enough and to spare, and I perish with hunger! 
I wiU arise and go to my father and wiU say to him 
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"Father, I have sinned against heaven and before thee, 
and am no more worthy to be called thy son: make 
me as one of thy hired servants!" 

4. MY CHILD. 

I can not make him d6ad! 

His fair sunshiny Mad 
Is ever bounding round my study chkir; 

Yet, when my eyes, now dim 

With tears, I turn to him. 
The vision vanishes, he is not tMre ! 

I walk my parlor fl5or. 

And, through the open door, 
I hear a f6otfall on the chamber st&ir; 

I'm stepping toward the hall 

To give the boy a c411^ 
And then bethink me that he is not there! 

PlERPONT. 

5. HIAWATHA. 

O the long and dreary Winter! 
O the cold and cruel Winter! 
Ever thicker, thicker, thicker 
Froze the ice on lake and river; 
Ever deeper, deeper, deeper 
Fell the snow o'er all the landscape. 
Fell the covering snow, and drifted 
Through the forest, round the village. 

^ O the famine and the fever! 
O the wasting of the famine! 
O the blasting of the fever! 
O the wailing of the children! 
O the anguish of the women! 
AU the earth was sick and famished; 
Hungry was the air around them. 
Hungry was the sky above them. 
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And the hungry, stars in heaven 

Like the eyes of wolves glared at them! 

"Give your children food, Father! 

Give us food, or we must perish! 

Give me food for Minnehaha, 

For my dying Minnehaha!" 

Through the far-resounding forest, 

Through the forest vast and vacant 

Rang that cry of desolation j 

But there came no other answer 

Than the echo of his crying. 

Than the echo of the woodlands, 

" Minnehaha ! Minnehaha ! " longfkliow. 

6. BABIE BELL. 

It came upon us by degrees, 

We saw its shadow ere it fell. 
The knowledge that our God had sent 

His messenger for Babie Bell. 

We shuddered with unlanguaged pain. 
And all our thoughts ran into tears, 

Like sunshine into rain. 

We cried aloud in our belief, 
"O/i, smite us gently, gently, God! 
Teach us to bend and Jciss the rod, 

And perfect grow through grief, ^^ 
Ahr, how we loved her, Ood can tell; 

Her heurt was folded deep in ours; 
Our hearts are broken, Babie Bell. aldrich. 

7. MACBETH. 

To-morrow, and to-morrow, and to-faorrow. 

Creeps in this petty pace from day to day 

To the last syllable of recorded time, 

And all our yesterdays have lighted fools 

The way to dusty death. SHAKwrp«Aii«. 

itt 
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8. NEW year's eve. 
You'll bury me, my mother, just beneath the hawthorn 

shade; 
And you'll come sometimes and see me where I am 

lowly laid. 
I shall not forget you, mother; I shaU hear you when 

you pass, 
With your feet above my head in the long and pleasant 

grass. 

Good-night, good-night! "When I have said good-night 

for evermore. 
And you see me carried out from the threshold of the 

door. 
Don't let Effie come to see me till my grave be growing 

green — 
She'll be a better child to you than ever I have been. 

Tennyson's May Qtteen. 
9. PROM "bertha in the LANE." 

IThis extract should he read with subdued force, slow movement^ 
and prevailing poetic monotone and semitone.'\ 

Colder grow my hands and feet; — 
When I wear the shroud I made, 

Let the folds lie straight and neat, 
And the rosemary be spread; — 

That if any friend should come 

(To see thee, sweet!), all the room 

May be lifted out of gloom. 

And, dear Bertha, let me keep 

On my hand this little ring — 
Which at nights, when others sleep, 

I can still see glittering. 
Let me wear it out of sight. 
In the grave — ^where it will light 
All the dark up, day and night. 
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On that grave drop not a tear! 

Else, though fathom-deep the place, 
Through the woolen shroud I wear 

I shall feel it on my face. 
Rather smile there, blessed one, 
Thinking of me in the sun; 
Or forget me — smiling on! e. b. browning. 

Vn. Recapitulation of Quality. 

1. Pure tone is the tone of ordinary conversation, and 
of unimpassioned didactic, narrative, or descriptive reading. 

2. The orotund is the tone expressive of deep feeling, 
of reverence, of sublimity, and of grandeur. It prevails 
in oratorical declamation, and in the reading or recita- 
tion of lyric or dramatic poetry. 

3. Aspirated quality is expressive of secrecy, feebleness, 
terror, horror, and amazement. 

4. Guttural quality is expressive of disgust, impatience, 
hatred, and revenge. 

5. The semitone is the plaintive expression, in the minor 
key, of pathos, pity, grief, or entreaty. 

Examples of Quality. 

FUBE TONE. 

•Was it the chime of a tiny bell 
. That came so sweet to my drtaming ear? 

OROTUND. 

1. Build thee more stately mansions, O my soul! 

2. And let the bass of heaven's deep organ blow. 

WHISPER. 

To bed, to bed; there's knocking at the gate. 
Com6y come, come, give me your hand. 
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ASPIRATED. 

Angels, and ministers of grace, defend ns. 

GUTTtTRAIi. 

How like a fawning pUhlican he looks I 

SEMITONE. 

For Heaven's sake, Hubert, let me not be bound, 

Vni. General Review Drill. 

1. Repeat, three times, the long vowel sounds, a, e, i, 
o, u: (1) With moderate rising inflection. (2) Moderate 
falling inflection. (3) High rising inflection. (4) Em- 
phatic falling inflection. (5) High rising circumflex. 
(6) Emotional falling circumflex. (7) Low monotone. 

2. Repeat, three times, a, e, i, 6, u: (1) With very 
soft force. (2) With soft force. (3) With moderate 
force. (4) Loud force. (5) Very loud force. 

3. Repeat, three times, a, e, i, 6, ti: (1) With the 
median stress. (2) With the radical stress. (3) With 
compound stress. (4) With vanishing stress. (5) Thor- 
ough stress. (6) With intermittent stress. 

4. Repeat, three times, a, e, i, o, u: (1) With slow 
movement. (2) With moderate movement. (3) With 
fast movement. 

5. Repeat, three times, a, e, i, o, u: (1) With very 
high pitch. (2) With high pitch. (3) With middle 
pitch. (4) With low pitch. (5) With very low pitch. 

6. Repeat, three times, a, e, i, o, ti: (1) With the 
whisper. (2) With pure tone. (3) With the orotund. 
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CHAPTER VI. 

MODULATION AND STYLE OF 
EXPRESSION. 



SECTION I. 
MODULATION. 

1. Modulation is the variation in the tones of the 
voice in order to express the ever-varying thought, 
feeling, emotion, or passion to be expressed. 

2. These changes depend largely upon the perception, 
taste, and judgment of readers j upon the extent to 
which readers are capable of entering into the spirit of 
what they read; and upon the flexibility of the voice 
in expressing different shades of emotion by appropri-* 
ate tones. 

3. There are certain general principles that control 
modulation, but there are no fixed rules of detail which 
can be applied in the exercise of "good taste." 

4. ^'The importance of this principle of adaptation of 
voice," says Prof. William Russell, "may be perceived 
by adverting to the fact, that nothing so impairs the 
effect of address, as the want of spirit and expression 
in elocution. 

5. "No gravity of tone, or intensity of utterance, or 
precision of enunciation, can atone for the absence of 
that natural change of voice, by which the ear is enabled 
to receive and recognize the tones of the various emo- 
tions accompanying the train of thought which the 
speaker is expressing. These, and these only, can indi- 
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cate his own sense of what he utters, or commnnicate 
it by sympathy to his audience. 

6. "The adaptation of the voice to the expression of 
sentiment is not less important, when considered in ref- 
erence to meaning, as dependent on distinctions strictly 
intellectual, or not necessarily implying a vivid or varied 
succession of emotions. 

7. "The correct and adequate representation of con- 
tinuous or successive thought, requires its appropriate 
intonation; as may be observed in those tones of voice 
which naturally accompany discussion and argument, 
even in their most moderate forms. 

8. "The modulation or varying of tone is important, 
also, as a matter of cultivated taste. It is the appropri- 
ate grace of vocal expression; it has a charm founded 
in the constitution of our nature; it touches the finest 
and deepest sensibilities of the soul; it constitutes the 
spirit and eloquence of the human voice, whether re- 
garded as the noblest instrument of music, or the 
appointed channel of thought and feeling.'' 

• 

I. General Principles. 

1. A low Jcey is the natural expression of awe, rever- 
ence, solemnity, sadness, and melancholy; a high Tcey, of 
violent passions, such as anger and rage, joy and exulta- 
tion. The middle Jcey is the natural pitch of conversation, 
and of unimpassioned narrative, descriptive, or didactic 
writing. 

2. Soft or gentle force is expressive of subdued feeling, 
pathos, and tenderness; loud force, of strong passions 
and oratorical declamation; moderate force, of unimpas- 
sioned thought. 

3. Slow movement is appropriate to the expression of 
deep thought, power, grandeur, sublimity, solemnity; fast 
movement is characteristic of vivacity, joy, and uncon- 
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trolled passion; moderate movement, of unimpassioned 
narrative, descriptive, or didactic pieces. 

4. The whisper is expressive of secrecy, silence, or 
extreme fear; guttural quality, of revenge, hatred, despair, 
hoiTor, or loathing; the orotund, of power, grandeur, 
vastness, sublimity; the falsetto, of puerility or weak- 
ness; the semitone, of sadness and pathetic entreaty. 

5. The radical stress is expressive of command, 
assertion, force, power, and excited feelings; the median 
stress, of peace, tranquillity, solemnity, grandeur, sub- 
limity, reverence, and awe. 

6. Then there is the variety that arises from imitative 
reading, or the suiting of the sound to the word, phrase, 
or sentence; and that of personation, or the changes of 
expression to denote the different characters in a dia- 
logue or play. 

n. Style op Reading. 

1. The following analysis of a good style of reading 
is taken from Russell's "American School Reader": "If 
we observe attentively the voice of a good reader or 
speaker, we shall find his style of utterance mai'ked by 
the following traits. His voice pleases the ear by its 
very sound. It is wholly free from affected suavity; 
yet, while perfectly natural, it is round, smooth, and 
agreeable. It is equally free from the faults of feeble- 
ness and of undue loudness. 

2. "It is perfectly distinct, in the execution of every 
sound, in every word. It is free from errors of negli- 
gent usage and corrupted style in pronunciation. It 
avoids a measured, rhythmical chant, on the one hand, 
and a broken, irregular movement, on the other. 

3. "It renders expression clear, by an attentive ob- 
servance of appropriate pauses, and gives weight and 
effect to sentiment, by occasional impressive cessations 
of voice. It sheds light on the meaning of sentences, 



248 SCHOOL ELOCUTION. 

by the emphatic force which it gives to significant and 
expressive words. 

4. "It avoids the ^schooP tone of uniform inflections, 
and varies the voice upward or downward, as the suc^ 
cessive clauses of a sentence demand. It marks the 
character of every emotion, by its peculiar traits of 
tone; and hence its effect upon the ear, in the utterance 
of connected sentences and paragraphs, is like that of 
a varied melody, in music, played or sung with ever- 
varying feeling and expression." 



SECTION II. 

THE REABIFG OF POETRY. 

I. Introductory. 

1. Pupils are sometimes told to read verse as if it were 
prose. Such a direction may be given to counteract 
the tendency to sing-song, or it may be applied in the 
reading of doggerel rhymes j but it cannot be applied to 
the reading of poetry. 

2. Poetry, being the language of imagination, senti- 
ment, or passion, requires, as compared with prose, a 
greater variety of expression. Moreover, poetry is 
rhythmical and melodious, and, in reading it, attention 
must be given to movement and harmony. 

3. "The modulation of the voice," says Prof. RusseU, 
"in adaptation to different species of metrical composi- 
tion, is indispensable to the appropriate or effective 
reading of verse. The purest forms of poetry become, 
when deprived of this aid, nothing but awkward prose. 
A just and delicate observance of the effect of meter, 
on the other hand, is one of the surest means of im- 
parting that inspiration of feeling which it is the de- 
sign of poetry to produce." 
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4. In the reading of poetry, the pupil should bear in 
mind the following hints: (1) The movement, or time, 
in verse, is generally slower than in prose, the vowel 
and liquid sounds being slightly prolonged. (2) In 
poetry, as compared with prose, the force is somewhat 
softened for the sake of melody. (3) The existence of 
meter in poetry requires a rendering of verse different 
from the reading of prose. The meter should not be 
made prominent, but should be delicately indicated. As 
in prose, attention must be given to the sense, to em- 
phasis, and to inflection. 

II. C^suRAL Pauses. 

The csBsural pause is a slight rest occurring some- 
where near the middle of the line in certain kinds of 
verse. In heroic and blank verse, it commonly falls at 
the end of the fourth syllable. In smoothly written 
verse, the grammatical pause marking a phrase or a 
clause is -often made to coincide with the csesural pause. 

]i:XAMPL.£S. 

1. This is the place, | the centre of the grove : 
Here stands the oak, | the monarch of the wood. 
How sweet and solemn | is this midnight scene! 
The silver moon, | unclouded, holds her way 
Through skies where I | could count each little star; 
The fanning west wind | scarcely stirs the leaves. 

2. A man he was [ to all the country dear. 
And passing rich | with forty pounds a year; 
Remote from towns | he ran his godly race. 

Nor e'er had changed, | nor wished to change, his place ; 
Unpracticed he | to fawn, or seek for power, 
By doctrines fashioned | to the varying hour; 
Far other aims | his heart had learned to prize, 
More skilled to raise I the wretched than to rise. 
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III. Meter, or Rhythmical Accent. 

1. Meter is the measure of rhythm, or metrical feet, 
in poetry. One difference between the reading of prose 
and of poetry consists in the distinctive marking of the 
rhythm in verse. If read without regard. to rhythm, 
the sonorous harmony of the higher forms of poetry is 
lost. 

2. As some knowledge of prosody is generally obtained 
from the school text-books on rhetoric, only an allusion 
to the subject is necessary in a manual of elocution. 

3. In reading poetry, the measure should be delicately 
indicated, but not made so prominent as to nin into 
sing-song, or to break the grammatical relation of words. 

4. The melody of verse often depends on making some 
word, or successive words, slightly emphatic, as in the 
following line from Longfellow's "Psalm of Life:'' 

''And things | are not | what they | seem?^ 
If "not" is emphasized, the rhythm is broken. So in 
the successive stanzas^ of Bryant's "Planting of the 
Apple-tree," the emphasis in the last line of the suc- 
cessive stanzas faUs as follows: 

1. " So plant we | the apple-tree.^' 

2. "When we plant | the apple-tree," etc. 

IV. Kinds of Verse. 

1. The following summary from Prof. Russejl's "Amer- 
ican Elocutionist" may be of interest to the critical 
student: "The influence of the various kinds of verse 
on the voice may be considered as affecting generally 
the rate, or movement, and the time, of utterance. 

2. "Thus, hlanJc verse is remarkably slow and stately 
in the character of its tone; and the timing of the 
pauses requires attention chiefly to length. Heroic verse 
is commonly in the same prevailing strain, but not to 
such an extent as the preceding. 
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3. " The octO'SyllaUc meter is generally more quicTc and 
lively in its movement, and the pauses are comparatively 
brief. But, under the influence of slow time, it gives 
intensity to grief, and tenderness to the pathetic tone. 

4. "The qiiairain, or four-line stanza, in the common 
form (called sometimes common ^neter), has a compara- 
tively musical arrangement of the lines, and a peculiar 
character in its cadence, which admits of its expressing 
the extremes of emotion tvhether grave or gay. It prevails, 
accordingly, in hymns and in ballads alike, whether the 
latter are pathetic or htimorous. It derives the former 
character from the observance of sloiv rate, and the lat- 
ter from quick rate. 

5. '^ Trochaic verse has a peculiar energy, from the 
abruptness of its character — ^the foot commencing either 
with a long or an accented syllable. In gay pieces, and 
with quick time in utterance, it produces a dancing strain 
of voice, peculiarly adapted to the expression of joy; 
whUe in grave and vehement strains, with slow time, it 
produces the utmost force and severity of tone. These 
two extremes are strikingly exemplified in Milton's 
^L 'Allegro' and ^H Penseroso.' 

6. ^^Anapcestic meter has a peculiar fullness and sweet- 
ness of melody. Slow time accordingly renders it deeply 
pathetic, and quick time renders it the most graceful 
expression of joy. This, as weU as iambic and trochaic 
verse, becomes well fitted to express the mood of calm- 
ness and tranquillity, when the rate is rendered moderate.''^ 

V. Accent op Words. 

The accent of a word is sometimes changed to prevent 
breaking the measure, as in the following examples: 

1. Ye icefaUs! ye that from your dizzy heights 
Adown enormous rai;'ines slope amain. 
2. That thou, dead corse, arrayed in com'plete steel. 
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3. And these few precepts in thy memory, see thou 
charac'ter. 

4. Then lend the eye a terrible aspect'. 

5. I must be patient tiU the heavens look with an 
aspect' more favorable. 

VI. Final -ed. 

The final -ed is often sounded as a separate syllable, 
to prevent a break in the meter. 

EXAMPLES. 

1. To live with her and live with thee 
In unreprov^ciJ pleasures free. 

2. Of linked sweetness long drawn out. 

3. Rode sirmed men adown the glen. 

4. Through this the weU-belov^cZ Brutus stabbed. 

5. And as he plucked his curseeZ steel away. 

6. To wear an undeserv^c? dignity. 

7. That orb^^Z maiden with white fire laden. 

8. Whereat she smiled with so sweet a cheer. 

9. While that the arm^d hand doth fight abroad, 
The advised head defends itself at home. 

VII. Rhyme. 

In reading poetry, the words that rhyme must some- 
times be specially emphasized. Sometimes, also, the pro- 
nunciation of a word may be changed to make it rhyme 
with another word, as wind for wind. 
In reading the following couplet from Hudibras, 
"And pulpit, drum ecclesiastic. 
He beat with drum instead of a stick," 
it becomes necessary to emphasize the a, or rather to 
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sound the two words "a stick" like a word of two syl- 
lables accented on the first, thus — a' stick.. 

In reading the following lines from the same poem, 
the word "coloneling" is pronounced exactly as it is 
spelled, coVoneling, in four syllables: 

"Then did Sir Knight abandon dwelling, 
And out he rode a-coloneling.^^ 
Also, in the following, 

*^And wisely tell what hour o' th' day 
The clock does strike, by algebra," 
the long sound is given to final a in algebra , to make 
the word rhyme with day. 

In the following couplets from Holmes, the rhyming 
words are italicized for emphasis: 
"It is a pity and a shame — alas! alas! I know it is. 
To tread the trodden grapes again, but so it has been, 
so it is." 
In this example the three words, "know it is," are 
pronoimced like a word of three syllables, accented on 
the first, thus — know' -li-i^] so, also, so'-it-is. 

Vni. Examples of Rhyme. 

1. AT THE ATLANTIC DINNER. 

I suppose it's myself that you're making allusion to, 
And bringing the sense of dismay and confusion to. 
Of course some must speak — they are always selected to, 
But pray what's the reason that I am expected to? 
I'm not fond of wasting my breath as those fellows do 
That want to be blowing forever as bellows do; 
Their legs are uneasy, but why will you JQg any 
That long to stay quiet beneath the mahogany? 

Holmes. 
2. CLASS MEETING, 1875. 

It is a pity and a shame — alas ! alas I I know it is. 
To tread the trodden grapes again, but so it has been, 
so it la; 
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The purple vintage long is past, with ripened clusters 

bursting so 
They filled the wine-vats to the brim — ^^tis strange you 

will be thirsting so! 

For who can tell by what he likes what other people's 
fancies are? 

How all men think the best of wives their own par- 
ticular Nancies are! 

If what I sing you brings a smile, you will not stop 
to catechise, 

Nor read Bceotia's lumbering line with nicely scanning 
Attic eyes. 

Though on the once unfurrowed brows the harrow-teeth 

of Time may show. 
Though aU the strain of crippling years the halting 

feet of rhyme may show. 
We look and hear with melting hearts, for what we aU 

remember is 
The morn of Spring, nor heed how chill the sky of 

gray November is. 

Thanks to the gracious powers above from all mankind 

that singled us, 
And dropped the pearl of friendship in the cup they 

kindly mingled us. 
And bound us in a wreath of flowers with hoops of 

steel knit under it; — 
Nor time, nor space, nor chance, nor change, nor death 

himself shall sunder it! HoLmaB. 
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SECTION m. 
IMITATIVE BEADING, 

The extent to which imitative reading, or the suiting 
of sound to sense, may properly be carried, in certain 
classes of selections, is a matter in regard to which 
there is a diversity of opinion among elocutionists. It 
is one of those questions of taste that cannot be regu- 
lated by definite directions applicable to all cases. Some 
general principles, however, may be laid down, from 
which there is no intelligent dissent. 

The style of reading should be imitative in the sense 
of making it conform to the spirit and meaning of the 
piece. 

In the utterance of words in which the sound seems 
to approximate to the sense, such as ItizZj hiss, thunder, 
groan, sigh, scream, etc., the tone may be suggestive of 
the idea. Thus, in reading such passages as, 
"From his lips escaped a groan,^^ 
though an actual groan would be ridiculous, the word 
"groan" may be uttered so as to suggest a groan. 

EXAMPLES. 

1. Hear the loud aldrum bells — hrdzen hells. 

2. Clang ! clang ! the massive anvils riyig, 

3. Blow, bugle 5 answer echoes, dying, dying, dying, 

4. Oh! the hells! what a tale their terror teUs 

Of despair! 
How they clang, and clash, and roar, 
What a horror they outpour 
On the bosom of the palpitating air ! 

Wherever the author distinctly suggests an imitation, 
it should be given so far as is consistent with good 
taste. Thus, when Longfellow writes, 

"And loud that clarion voice replied," 
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it is evident that the refrain, "Excelsior!" should be 
given in a loud, clear, resonant manner. 

Examples for Practice. 

1. A voice replied far up the height, ^^ Excelsior!^ 

2. She seemed in the same silver tones to say, 

"Passing away, passing away!'' 

3. What this grim, ungainly, ghastly, gaunt, and ominous 
bird of yore 

Meant in croaking, "Nevermore." 

4. An ancient time-piece says to all, 
^^ Forever — never ! N^ever— forever I " 

5. "To aU the truth we teU, we tell," 
Shouted in ecstasies a bell. 

6. BUNKER HILL. 

How the bayonets gleamed and glistened, as we looked 
far down and listened 

To the trampling and the drum-beat of the belted gren- 
adiers. 

Over heaps all torn and gory — shall I tell the fearful 
story. 

How they surged above the breastwork as a sea breaks 
o^er a deck; 

How, driven, yet scarce defeated, our worn-out men 
retreated, 

With their powder-horns all emptied, like the swimmers 
from a wreck! holmes. 

Imitation should not be too literal. The attempt is 
sometimes made in reading Tennyson's "Bugle Song," 
to give a realistic imitation of the notes of a bugle. 
While the professional reader may attempt such a feat 
of vocal gymnastics, it is certainly outside of the limits 
of good taste in school reading. The words, "Blow, 
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bugle, blow/' may be given with a prolonged swell, and 
in a thin, clear, pure tone, so as to suggest the bugle 
note. 

So in reciting Poe's "Bells," the imitative rendering 
is often carried to a ridiculous extreme. In these and 
similar cases it is not a literal reproduction of the 
sound that should be attempted, but an artistic and 
idealized suggestion of it. 

exampi.es. 
1. And grummer, grummer, grummer, 
Rolled the drum of the drummer, 
Through the mom. 

And rounder, rounder, rounder. 
Roared the iron six-pounder. 
Hurling death. 

2. I hear them marching o'er the hill; 
I hear them fainter, fainter still. 

3. CHURCH BELLS. , 

"In deeds of love, excel! excel!" 
Chimed out from ivied towers a bell. 

"O heed the ancient landmarks well!" 
In solemn tones exclaimed a bell. 

"Ye purifying waters swell!" 
In mellow tones rung out a bell. 

"To all the truth we teH! we teU!" 
Shouted in ecstasies a bell. 

• 4. WHEN THE COWS COME HOME. . 

When Mingle, klangle, klingle. 

Far down the dusty dingle, 

The cows are coming home; 

Now sweet and clear, now faint and low, 

The airy tinklings come and go. 

Like chimings from the far-off tower, 

vt 
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Or patterings of an April shower 
That makes the daisies grow. 
Ko-ling, ko-lang, kolinglelingle, 
Far ^own the darkening dingle, 
The cows are coming home. 

5. CHARCOAL. 

And thus from ^om to eve he cried, 

"CharcoM charcoM" 
While echo faint and far replied, 

"CharcoM"— "Hark, 0!^' 

And in a coaxing tone he cries, 

"CharcoM charcoM" 
And baby with a Imigh replies, 

"Ah, go!''— "Ah, go!" 

"CharcoM''— "Ah, go!'' trowbeuxje. 

6. FIRE. 

Fire! fire! fire! 
See the red flames leaping higher. 

Peal! peal! peal! 
BeUs of brass and bells of steel. 

Crash! crash! crash! 
See the fiery surges lash! 

Fire! fire! fire! 
Bristles every throbbing wire. 

7. EXCELSIOR. 

And like a silver clarion rung — ^^Fxcelsior!^^ 
And from his lips escaped a groan — ''Excelsior!-^ 
But still he answered with a sigh — '^Excelsior !^^ 
A voice replied far up the height — ^'Excelsior!'' 

8. THE BELLS. 

Hear the sledges with the d^lls — silver bells! 
What a world of merriment their melody foretells! 
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Hear the mellow wMding bells — gdlden bells! 
What a world of hdppiness their harmony foretells! 

Hear the loud aldrum bells — brdzen bells! 

What a tale of th'ror now their turbulency tells! 

Hear the tdlUng of the bells — iron b^s! 

What a world of solemn thougM^ their monody compels ! 

POE. 



SECTION IV. 
EXERCISES IK MODULATIOK 

Modulation is the variation of voice according to the 
sentiment, thought, or emotion to be expressed. In im- 
passioned reading, tones are the most prominent quali- 
ties of voice. 

Thorough driU on the following examples will break 
up the tendency of pupils to read all kinds of selections 
in one formal "school-tone.^' It is left for teachers and 
pupils to exercise their own judgment and taste in the 
rendering of these extracts, which embrace a wide range 
of expression. 

isxamfi.es. 

1. Blow, bugle, blow, set the wild echoes flying. 
Blow, bugle, answer echoes, dying, dying, dying. 

2. The loud wind dwindled to a whisper low. 

3. There is a sUence where no sound may be. 

4. I hear them marching o'er the hill^ 
I hear them fainter, fainter still. 

5. "Cusha, cusha, cusha," calling. 

6. To arms! to arms! to arms! they cry. 

7. Arm ! arm ! — ^it is — ^it is the cannon's opening roar. 

8. Advance your standards, draw your willing swords ! 
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9. Pity the sorrows of a poor old man. 

10. Ring, joyous chords ! — ^ring out again ! 

11. Roll on, thou deep and dark blue ocean, roll. 

1?. Come and trip it, as ye go. 
On the light fantastic toe. 

13. But hush ! hark ! a deep sound strikes like a ris- 
ing knell. 

14. Away! away! and on we dash. 

15. Forward the light brigade! 

16. All's hushed as midnight yet. 

17. Hail! holy light, offspring of Heaven, first bom. 

18. Liberty ! Freedom ! Tyranny is dead ! 

19. Silence how dead! and darkness how profound! 

20. Or whispering with white lips, "The foe! they 
come, they come ! " 

21. Joy ! joy ! Shout, shout aloud for joy ! 

22. Strike! till the last armed foe expires! 

23. How like a fawning publican he looks! 

24. Thou hast all seasons for thine own, O Death! 

25. Ring the alarm-bell! Murder! and treason! 

26. Ride softly! ride slowly! the onset is near! 
Move slowly! move softly! the sentry may hear. 

27. No ! by St. Bride of BothweU, no ! 

' 28. On a sudden open fly 

The infernal gates, and on their hinges grate 
Harsh thunder! 

29. Heaven opened wide 

Her ever-during gates, harmonious sound, 
On golden hinges turning. 
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30. But gentler now the small waves glide, 
Like playful lambs on a mountain side. 

31. With many a weary step, and many a groan. 
Up the high hLU he heaves a huge round stone. 

32. When Ajax strives some rock's vast weight to throw, 
The line, too, labors, and the words move dow. 

33. Soft is the strain when zephyr gently blows. 

And the smooth stream in smoother numbers flows. 
But when loud surges lash the sounding shore, . 
The hoarse rough verse should like the torrent roar. 

34. Clang! clang! the massive anvils ring, 
Clang! clang! a hundred hammers swing j 
Like the thunder rattle of a tropic sky, 
The mighty blows still multiply. 

35. SONG OF THE SmRT. 

Work! work! work! 
Till the brain begins to swim; 

Work! work! work»! 
TiU the eyes are heavy and dim! 

Seam, and gusset, and band. 
Band, and gusset, and seam. 

Till over the buttons I fall asleep. 
And sew them on in a dream! hood. 

36. THE TWO VOICES FROM THE GRAVE. 

First Voice, 
How frightful the grave! how deserted and drear! 
With the howls of the storm-wind, the creaks of the bier, . 
And the white bones all clattering together! 

Second Voice. 
How peaceful the grave! its quiet how deep! • 
Its zephyrs breathe calmly, and soft is its sleep, 
And flowerets perfume it with ether. 
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37. MILITARY COMMAND. 

"Forward tlie Light Brigade! 

Charge for the guns!" he said. 

Shoulder arms! Forward inarch! Halt! 

Charge! Chester, charge! On! Stanley, on! 

38. THE herald's call. 
Rejoice, ye men of Anglers, ring your bells. 

King John, your king and England's, doth approach. 
Open your gates and give the victor way. 



SECTION V. 

DIALECT BEADING AND FUBSONATION 

In dialect reading, the peculiarities of speech should 
be reproduced with fidelity, but should not be exagger- 
ated. In the reading of dialogues there is, of necessity, 
a marked change of tone and manner when the reader 
personates two or more characters. 

Examples o:p Dialect Reading. 

1. SKIPPER IRESON'S RIDE. 

Scores of women, old and young, 
Strong of muscle, and glib of tongue, 
Pushed and pulled up the rocky land. 
Shouting and singing the shrill refrain: 
"jETere ^s Find Oirson, fur his horrd horrt, 
Torrid avU fntherr^d an^ corr^d in a corrt 
By the women o^ Morhle^ead!" whittibb. 

2. THE deacon's MASTERPIECE. 

But the Deacon swore, as deacons do, 

With an "J dew vum,^^ or an "J tell yeou,^^ 

He would build one shay to beat the taoum, 

^n' the Icaounty 'n' all the kentry raoun^; 

It should be so built that it couldn^ break daoum. 
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"Fur/' said the Deacon, "'t's mighty plain 
Thut the weakes' place inus' stan^ the strain,- 
'n' the way t' fix it, uz I maintain, 

Is only jest 
T' make that place uz strong uz the rest." 

Holmes. 
3. SPRING. 

little city-gals, don't never go it 
BHnd on the wqrd o' noospaper or poet! 
They're apt to puff, an' May-day seldom looks 
Up in the country ez it doos in books; 
They're no more like than homets'-nests an' hives, 
Or printed sarmons be to holy lives. 

I, with my trouses perched on cow-hide boots, 
Tuggin' my foundered feet out by the roots, 
Hev seen ye come to fling on April's hearse 
Your muslin nosegays from the milliner's — 
Puzzlin' to find dry ground your queen to choose. 
An' dance your throats sore in morocker shoes; 

1 've seen ye an' felt proud, thet, come wut would, 
' Our Pilgrim stock wuz pithed with hardihood. 

Pleasure does make us Yankees kind o' winch, 

Ez though 'twuz sumthin' paid for by the inch; 

But yit we du contrive to worry thru — 

Ef Booty tells us thet the thing's to du— 

An' kerry a hollerday, ef we set out, 

Ez stiddily ez though 'twuz a redoubt. lowell. 

4. THE GRIDIRON. 

Patrick, I beg pardon, sir; but maybe I'm under a 
mistake, but I thought I was in France, sir. An't you 
aU furriners here? Parley voo frongsay?. 

Frenchman. Oui, monsieur. 

Patrick, Then, would you lind me the loan of a grid- 
iron, if you plase? I know it's a liberty I take, sir; 
but it's only in the regard of bein' cast away; and if 
you plase, sir, parley voo frongsay? 
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Frenchman. Qui, monsieur, oui. 

PatricJc, Then would you lind me the loan of a grid- 
iron, sir, and you'll obleege me? 

Frenchman. Monsieur, pardon, monsieur — 

Patrick, Then lind me the loan of a gridiron, I say. 

Frenchman. Oui, oui, monsieur. 

Patrick. Then lind me the loan of a gridiron, and 
howld your prate. Well, I'll give you one chance more, 
you owld thafe! Are you a Christian, at all, at all? 
Are you a furriner that all the world calls so p'lit^? 
Bad luck to you! do you understand your mother 
tongue? Parley voo frongsay? (Very loud. J Parley 
voo frongsay? 

Frenchman. Oui, monsieur, oui, oui. 

Patrick, f Screaming. J Thin lind me the loan of a 
gridiron I 

5. AFTER-DINNER SPEECH BY A FRENCHMAN. 

"Milors and Gentlemans — ^You excellent chairman, M. 
le Baron de Mount-Stuart, he have say to me, 'Make 
de toast.' Den I say to him dat I have no toast to 
make; but he nudge my elbow ver soft, and say dat 
dere is von toast dat nobody but von Frenchman can 
make proper j and, derefore, wid your kind permission, 
I vill make de toast. * De brevete is de sole of de feet,' 
as you great philosophere. Dr. Johnson, do say, in dat 
amusing Httle vork of his, de Pronouncing Dictionnaire; 
and, derefore, I vill not say ver moch to de point. 

"Ah! mes amis! ven I hear to myself de flowing 
speech, de oration magnifique of you Lor' Maire, Mon- 
sieur Gobbledown, I feel dat it is von great privilege 
for von stranger to sit at de same table, and to eat de 
same food, as dat gi'and, dat majestique man, who are 
de terreur of de voleurs and de brigands of de metrop- 
olis; and who is also, I for to suppose, a halterman 
and de chief of you common scoundrel. Milors and 
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gentlemans, I feel dat I can perspire to no greatare 
honneur dan to be von common scoundrelman myself; 
but, helas! dat plaisir are not for me, as I are not free- 
man of your great cite, not von liveryman servant of 
von of you compagnies joint-stock. But I must not 
forget de toast. 

"Milors and Gentlemans! De immortal Shakispeare 
he have write, ^De ting of beauty are de joy for never- 
more.' It is de ladies who are de toast. Vat is more 
entrancing dan de charmante smile, de soft voice, de 
vinking eye of de beautiful lady! It is de ladies who 
do sweeten de cares of life. It is de ladies who are de 
guiding stars of our existence. It is de ladies who do 
cheer but not inebriate, and, derefore, vid aU homage 
to dere sex, de toast dat I have to propose is, ^De 
Ladies! God bless dem all!'" 

6. DUNDREARY IN THE COUNTRY. 

1. Diwectly after the season is over in town, I always 
go into the countwy. To tell you the twuth, I hate 
the countwy — it's so awful dull — there's such a howid 
noise of nothing all day; and there is nothing to see 
but gween twees, and cows, and buttercups, and wab- 
bits, and aU that sort of cattle — I don't mean exactly 
cattle either, but animals, you know. 

2. And then the earwigs get into your ha-ir-bT\Tishes 
if you leave the bed-woom window open; and if you 
lie down on the gwass, those howid gwasshoppers, all 
legs, play at leap-frog over your nose, which is howible 
torture, and makes you weady to faint, you know, if it 
is not too far to call for assistance. 

3. And the howid sky is always blue, and everything 
bores you; and they talk about the sunshine, as if there 
was more sunshine in the countwy than in the city — 
which is abthurd, you know — only the countwy sun ih 
hotter, and bwings you all out in those howid fweckles, 
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and turns you to a fwitef ol bwicky color, which the 
wetches call healthy. 

4. As if a healthy man must lose his complexion, 
and become of a bwicky wed color — ^ha, ha! — ^bwicky — 
howid — ^bwicky wed color — cawoty wed color! 

7. THE HEATHEN CHINEE. 

Which I wish to remark — 

And my language is plain — 
That for ways that are dark, 
And for tricks that are vain. 
The heathen Chinee is peculiar, 
Which the same I would rise to explain. 

Ah Sin was his namej 

And I shall not deny, 
In regard to the same, 
What that name might imply; 
But his smile it was pensive and child-like. 
As I frequently remarked to BiU Nye. 

It was August the third, 

And quite soft was the skies — 
Which it might be inferred 
That Ah Sin was likewise; 
Yet he played it that day upon William 
And me in a way I despise. 

Which we had a small game, 
And Ah Sin took a hand; 
It was Euchre. The same 
He did not understand; 
But he smiled as he sat by the table, 
With a smile that was child-like and bland. 

Yet the cards they were stocked 

In a way that I grieve. 
And my feelings were shocked 

At the state of Nye's sleeve, 
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Which was stuffed full of aces and bowers, 
And the same with intent to deceive. 

But the hands that were played 

By that heathen Chinee, 
And the points that he made, 
Were quite frightful to see; 
Tin at last he put down a right bower, 
Which the same Nye had dealt unto me. 

Then I looked up at Nye, 
And he gazed upon me; 
And he rose with a sigh, 
And said, "Can this be? . 
We are ruined by Chinese cheap labor" — 
And he went for that heathen Chinee. 

In the scene that ensued 
I did not take a hand; 
But the floor it was strewed. 
Like the leaves on the strand. 
With the cards that Ah Sin had beeti hiding. 
In the game he "did not understand." 

In his sleeves, which were long. 

He had twenty-four packs — 
Which was coming it strong, 
Yet I state but the facts; 
And we found on his nails, which were taper, 
What is frequent in tapers — that's wax. 

Which is why I remark — 

And my language is plain — 
That for ways that are dark. 
And for tricks that are vain. 
The heathen Chinee is peculiar, 
Which the same I am free to maintain. 

Bb£t Habts. 
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8. MARK TWAIN AND THE REPOETER. 

"Hoping it's no harm, I've come to interview you. 
I am connected with The Daily Thunderstorm^^ 

"Come to what?" 

''Interview you." 

"Ah! I see. Yes — ^yes. Um! Yes — yes." 

"Are you ready to begin?" 

"Ready." 

"How old are you?" 

"Nineteen in June." 

"Indeed! I would have taken you. to be thirty-five 
or six. Where were you born?" 

"In Missouri." 

"When did you begin to write?" 

"In 1836." 

"Why, how could that be, if you are only nineteen 
now?" 

"I don't know. It does seem curious, somehow." 

"It does indeed. Whom do you consider the most 
remarkable man you ever met?" 

"Aaron Burr." 

"But you never could have met Aaron Burr, if you 
are only nineteen years — " 

"Now, if you know more about me than I do, what 
do you ask me for?" 

"Well, it was only a suggestion; nothing more. How 
did you happen to meet Burr?" 

"Well, I happened to be at his funeral one day; and 
he asked me to make less noise, and — " 

"But, good heavens! If you were at his funeral, he 
must have been dead; and, if he was dead, how could 
he care whether you made a noise or not?" 

"I don't know. He was always a particular kind of 
a man that way." 

" Still, I do n't understand it at all. You say he spoke 
to you, and that he was dead?"^ 
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"I didn't say he was dead." 

"But wasn't he dead?" 

"Well, some said he was, some said he wasn't." 

"What do you think?" 

"Oh, it was none of my business. It wasn't any of 
my funeral." 

"Did you — However, we can never get this matter 
straight. Let me ask about something else. What was 
the date of your birth?" 

"Monday, October 31, 1693." 

"What! Impossible! That would make you a hun- 
dred and eighty years old. How do you account for 
that?" 

"I don't account for it at all." 

"But you said at first you were only nineteen, and 
now you make yourself out to be one hundred and 
eighty. It is an awful discrepancy." 

'^ Why, have you noticed that? {ShaMng hands.) Many 
a time it has seemed to me like a discrepancy; but 
some how I couldn't make up my miud. How quick 
you notice a thing!" 

"Thank you for the compliment, as far as it goes. 
Had you, or have you, any brothers or sisters?" 

" Eh ! I — I — ^I think so — ^yes — ^but I do n't remember." 

"WeU, that is the most extraordinary statement- I 
ever heard." 

"Why, what makes you think that?" 

"How could I think otherwise? Why, look here! 
Who is this a picture of on the wall? Isn't that a 
brother of yours?" 

"Oh, yes, yes, yes! Now you remind me of it, that 
was a brother of mine. That's William, Bill we called 
him. Poor old BHl!" 

"Why, is he dead, then?" 

"Ah, weU, I suppose so. We never could teU. There 
was a great mystery about it." 
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"That is sad, very sad. He disappeared, then?" 

"Well, yes, in a sort of general way. We buried 
him." 

^^ Buried him ! Buried him without knowing whether 
he was dead or not?'' 

"Oh, no! Not that. He was dead enough." 

"Well, I confess that I can't understand this. If you 
buried him, and you knew he was dead — " 

"No, no! We only thought he was." 

"Oh, I see! He came to life again?" 

"I bet he didn't." 

"Well, I never heard anything like this. Somebody 
was dead. Somebody was buried. Now, where was the 
mystery?" 

"Ah, that's just it! That's it exactly! You see we 
were twins — defunct and I; and we got mixed in the 
bath-tub when we were only two weeks old, and one 
of us was drowned. But we did n't know which. Some 
think it was Bill; some think it was me." 

"Well, that is remarkable. What do you think!" 

"Goodness knows! I would give whole worlds to 
.know. This solemn, this awful mystery has cast a 
gloom over my whole hfe. But I wiU tell you a secret 
now, which I never have revealed to any creature before. 
One of us had a peculiar mark, a large mole on the 
back of his left handj that was me. That child was 
the one that was drownedJ' 

"Very well, then, I don't see that there is any mys- 
tery about it, after all." 

"You don't? Well, I do. Anyway, I don't see how 
they could ever have been such a blundering lot as to 
go and bury the wrong child. But, 'sh! Don't men- 
tion it where the family can hear of it. Heaven knows 
they have heart-breaking troubles enough without adding 
this." 

"Well, I believe I have got material enough for the 
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present; and I am very much obliged to you for the 
pains you have taken. But I was a good deal inter- 
ested in that account of Aaron Burr's funeral. Would 
you mind telling me what particular circumstance it 
was that made you think Burr was such a remarkaljle 
man?" 

"Oh, it was a mere trifle! Not one man in fifty 
would have noticed it at all. When the sermon was 
over, and the procession all ready to start for the 
cemetery, and the body all arranged nice in the hearse, 
he said he wanted to take a last look at the scenery; 
and so he got up, and rode with the driver,^ 

9. PRINCE HEITRY AND FALSTAFF. 

Falstaff. I call thee coward f I '11 see thee hdnged ere 
I call thee coward: but I would give a thousand pdund 
I could run as fast as thou canst. You are straight 
enough in the shoulders, you care not who sees your 
bdch. Call you thdt backing your friends f A pldgue 
upon such backing ! give me them that will fdce me. — 
Give me a cup of sack: I am a rogue, if I have drunk 
to-day. 

P. Henry, O villain! thy lips are scarce wiped since 
thou drank'st last. 

Fal, All's one for that. A pldgue on all cowards, 
stiU say I! 

P. Henry. What's the mdtterf 

Fal, What^s the mdtterf here be four of us have 
taken a thousand pound this morning. 

P. Henry. Where is it. Jack? where is it? 

Fal. Where is it? taken from us, it is; a hundred 
upon poor fdur of us. 

P. Henry. What! a hundred, m&n? 

Fal. I am a rogue, if I were not at half -sword with 
a dozen of them, for two hours together. I have 'scaped 
by miracle. I am eight times thrust through the 



^tl2 SCHOOL ELOCUTION. 

doublet; four, through the hose; my buckler cut through 
and through; my sword hacked like a hand-saw. I 
never dealt better since I was a man; all would not 
do. A plague of all cowards! Let them speak; if they 
speak more or less than truth, they are villains and the 
sons of darkness. 

P. Henry. Sp^ak, sirs; how wds itf 

Gadshill. We four, set upon some dozen — 

Fal. Sixteen, at least, my lord. 

Oad. And bound them. 

Peto, No, no, they were not bound. 

Fal. You rogue, they were bound, every man of 
them; or I am a Jew, else — an Ebrew Jew. 

Oad. As we were sharing, some six or seven fresh 
men set upon us — 

Fal. And unbound the rest; and then come in the 
other. 

P. Henry. What! fought ye with them all? 

Fal. All? I know not what ye call dll; but if I 
fought not with fifty of them, I am a bunch of radish: 
if there were not two or three and fifty upon poor old 
Jack, then I am no two-legged creature. 

Poins. Pray heaven, you have not murdered some of 
them. 

Fal. Nay, that's past praying for; for I have pep- 
pered two of them; two I am sure I have paid; two 
rogues in buckram suits. I tell thee what, Hal, if I 
teU thee a lie, spit in my face, and call me a horse. 
Four rogues in buckram let drive at me — 

P. Henry. What! four? Thou saidst but two even 
now. 

Fal Four J Hal; I told the f6ur. 

Poins. Ay, ay, he said fdur. 

Fal. These four came all afront, and mainly thrust 
at me. I made no more ado, but took all their seven 
points on my target thus. 
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P. Henry. Seven ! why, there were but fAur^ even 
now. 

Fal, In buckram? 

P. Henry, Ay, four in buckram suits. 

Fal. Seven, by these hilts, or I am a villain else. 
Dost thou hear me, Hal? 

P. Henry. Ay, and mdrlc thee too, Jack. 

Fal. Do so, for it is worth listening to. These nine 
in buckram that I told thee of — 

P. Henry. So, two more already. 

Fal. Their points being broken, — ^began to give me 
groimdj but I followed me close, came in foot and 
hand, and with a thought, seven of the eleven I paid. 

P. Henry. O monstrous! eleven buckram men grown 
out of two! 

Fal, But, as iU luck would have it, three misbegot- 
ten knaves, in Kendal green, came at my back, and let 
drive at me; — for it was so dark, Hal, that thou couldst 
not see thy hand. 

P. Henry. These lies are like the father that begets 
them; gross as a mountain, open, palpable. Why, thou 
knotty-pated fool; thou greasy tallow-tub. 

Fal. What, art thou mddf art thou mddf is not the 
truth the triUhf 

P. Henry. Why, how couldst thou know these men 
in Kendal green, when it was so dark thou couldst not 
see thy hand? Come, tell us your reason; what sayest 
thou to tMsf Come, your reason. Jack, your reason. 

Fal. What, upon compulsion f No. Were I at the 
strappado, or aU the racks in the world, I would not 
teU you on compulsion. Give you a reason upon com- 
pulsion! If reasons were as plenty as lildchherries, I 
would give no man a reason upon compulsion. 

P. Henry. VVl be no longer guilty of this sin. This 
sanguine coward, this bed-presser, this horse-back breaker, 
this huge hiU of flesh — 

18 
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Fal, Aw&y, you starveling, you Sel-skin, you dried 
w^a^'5-tongue, you stock-^^ ! O for briath to utter what 
is like thee! you tdildr's yard, you sheath, you bdw-ca,se, 
you vile standing tuck— 



Shakespeabe. 



Hints about Additional Selections. 

Dialogues, dialect pieces, and humorous selections are 
useful in school for the purpose of breaking up the 
tendency to stiffness, formality, and monotony in read- 
ing. There are times when the ripple of laughter is 
music in the school-room, and when the sunlight of 
humor is needed to dispel the mists of a gloomy day. 
There seems to be no good reason why the flashes of 
wit and humor that delight a whole nation should be 
altogether shut out from the school-room, because they 
do not form a part of " classic literature.'' Though such 
humorous and dialect selections might not seem appro^ 
priate for a drill-book like this volume, the wise and 
cheerful teacher will make good use of them, taking 
care, of course, to exclude objectionable selections. 
Teachers will do well to bear in mind that the taste 
of boys and girls from fourteen to eighteen years of 
age is not so critical as that of men and women of 
middle age. 

These extracts should be read at sight, the book being 
passed from hand to hand, and one book serving for 
the whole class. 

Many excellent selections can be found in such books 
as Lowell's "Biglow Papers," Dickens's "Pickwick Pa- 
pers," Bret' Harte's "Poems," Saxe's "Poems," Hood's 
"Poems," Mark Twain's books, Monroe's "Humorous 
Readings," Garrett's "Speaker's Garland," Shoemaker's 
"Elocutionist's Annual," and many other books of 
" Selections." 



PART III. 



PART III. 

MISCELLANEOUS SELECTIONS. 



SECTION I. 
FEOSJE SELEGTIONS. 

1. ELOCUTIONAY TRAINING. 

1. Elocutionary training should be begun in early 
life, because then the vocal organs are flexible. It is a 
serious defect in our school methods of instruction, that 
the expressive faculties, comprising feeling, affection, 
emotion, passion, imagination, fancy, association, imita- 
tion, and description, are called so little into action. 
Elocution, when properly taught, calls into active exer- 
cise the expressive faculties, and tends to educate the 
child as a social being. 

2. In most ungraded schools in the country, and in 
many city schools, an hour of the closing afternoon of 
each week may be usefully devoted to declamation, dia- 
logue, and select readings. It is not advisable to compel 
every child in school to take part in these exercises, for 
there are some who never can become good readers, and 
others who are so awkward and diffident that it is cruel 
to force them upon the school stage with a declamation. 

3. Appropriate selections should at first be made by 

(277) 
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the teacher; for the uncultivated taste of pupils will 
lead them to choose pieces altogether too difficult, or 
utterly worthless when committed to memory. ' Select 
at times, for the boys, short prose declamations, which, 
when learned, remain in the memory as models of pure 
prose and patriotic feeling. If they learn a poem, let 
it not be one made up of doggerel rhymes, or of pain- 
ful attempts at a low order of wit. 

4. A careful selection of pieces wiU be the surest 
safeguard against the ranting, tearing, overstrained, the- 
atrical style of florid oratory which so painfully mars 
many school exhibitions. The teacher can take odd 
moments at the intermission, or recess, or before and 
after school, for the purpose of hearing rehearsals, and 
giving special instructions. 

5. Teachers should instruct pupils in the elements of 
gesture. Grestures spring naturally from the close sym- 
pathy of mind and body. A look of the eye, an 
expression of the countenance, a movement of the hand, 
often convey more than words can express. The prin- 
ciples of gesture may be easily learned from any one of 
several excellent works on elocution. 

6. The reading and recitation of poetry by girls is an 
indispensable part of the education of woman, as one 
of the most efficient modes of discipline for the taste 
and imagination. Many of the most exquisite passages 
of the poets can never be fully appreciated until repeated 
by the voice of woman. 

1, It requires no close observer to perceive the effects 
of poetry on the youthful mind. Childhood delights in 
the melody of verse, and is pleased with its flowing 
harmony of sound. In poetry are embodied some of 
the most beautiful lessons of morality; and they are 
presented in a manner which arrests the attention and 
impresses the character. What teacher has not seen the 
dull eye kindle, the vacant countenance take expression, 
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the face glow with emotion, and the whole boy become 
lost in the sentiment of his declamation? 

8. Introduce elocution into school to cultivate a taste 
for reading, to exercise and strengthen memory, to 
awaken feeling, to excite imagination, and to train those 
who are to enter the professions, to become graceful 
and pleasing speakers. Introduce it as a relief from 
study, a pleasing recreation, and a source of intellectual 
enjoyment. Introduce it as a part of the aesthetic edu-- 
cation so peculiarly appropriate for woman. Make it 
as a part of the education of man as an expressive being. 

2. GOOD READING. 
1. There is one accomplishment, in particular, wl 



would earnestly recommend to you. Cultivate assiau- / 
ously the ability to r^ad weU. I stop to particularize 
this, because it is a thing so very much negUctedy and 
because it is such an elegant and charming accomplish' 
ment Where one person is really interested by music, 
twHty are pleased by good rkiding. Where one person 
is capable of becoming a skillful musician, twMy may 
become good readers. Where there is one occasion suit- 
able for the exercise of musical talent, there are twenty 
for that of godd reading. 

2. The culture of the voice necessary for reading weU, 
gives a delightful charm to the same voice in conversd- 
Hon, Good reading is the natural exponent and vehicle 
of dll good things. It .seems to bring dead authors to 
life again, and makes us sit down familiarly with the 
great and go od jd atl^ ges. 

3. What dJjasmMln there is in really good reading! 
What a pdwer it wes one! In the hospital, in lie 
chamber of the Invalid, in the nicrsery, in the domestic 
and in the social circle, among chosen friends and com- 
pdnions, how it enables you to minister to the amitse- 
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mentj the comfortj the pleasure of dear ones as no other 
art or accomplishment cctn. No instrument of iwaw's 
devising can reach the heart as does that most wonder- 
ful instrument, the hiiman voice, 

4. If you would double the value of all your other 
acquisitions, if you would add immeasurably to your 
dum enjoyment and to your power ^pffi^ ting the 
enjoyment of others, cultivate, with incesSintcare, this 
divine gift No music below the sMes is equal to that 
of pure, silvery speech from the lips of a man or woman 
of high culture. john s. haet. . 

3. THE MUSIC OF THE HUMAN VOICE. 

1. Willis, in his essay on "unwritten music,'' has placed 
the appropriate sound of the female voice among the 
most beautiful of its forms j and there is, unquestiona- 
bly, a fine analogy between the sound of the running 
brook, the note of the wood-bird, the voice of a happy 
child, the low breathing of a flute, and the clear, soft 
tone of a woman's voice, when it utters the natural 
music of home — ^the accents of gentleness and love. 

2. To a well-tuned ear, there is a rich, deep melody 
in the distinctive bass of the male voice, in its subdued 
tones. But the key-note of poetry seems to have been 
lent to woman. On the ear of infancy ^l4-Childhgod, 
her voice was meant to fall as a winning'^J rema ^Jroall 
■Qie^j^her melodies of nature; the human nerves are 

"^ >^attune3, accordingly, to the breath of her voice; and, 
through life, the chords of the heart respond most 
readily to her touch. 

3. Yet how often is this result impeded by the pro- 
cesses of artificial culture; by the over-excitement of 
mind and nerve, attending excessive application; by that 
unwise neglect of health and healthful action, which 
dims the eye and deadens the ear to beauty, and robs 
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life of the joyous and sympathetic spirit which is native 
to childhood; and which, otherwise, would ever be gush- 
ing forth in notes of gladness and endearment, the 
physical not less than the moral charm of human 
utterance ! 

4. There are beautiful exceptions, undoubtedly, to this 
general fact of ungainly habit. But the ground of just 
complaint is, that there is no provision made in our 
systems of ©ducatig^ for the cultivation of one of 
woman's peculiar ^Slowments — an attractive voice. Our 
girls do not come home to us, after their period of 
school life, qualified to read with effect in their own 
language. There is wanting in their voices that adap- 
tation of tone to feeling, which is the music of the 
heart in reading; there is wanting that clear, impressive 
style which belongs to the utterance "of cultivated taste 
and judgment, and which enhances every sentiment by 
appropriate emphasis and pause; there is even a want 
of that distinct articulation which alone can make sound 
the intelligible medium of thought. prof. William kusselC 

4. THE ART OF READING. 

1. The art of reading well is an accomplishment that 
all desire to possess, many think they have already, 
and that a few set about to acquire. These, believing 
their power is altogether in their genius, are, after a 
few lessons from an elocutionist, disappointed at not 
becoming themselves at once masters of the art; and 
with the restless vanity of their belief, abandon the 
study for some new subject of trial and failure. Such 
cases of infirmity result in part from the wavering 
character of the human tribe; but they chiefly arise 
from defects in the usual course of instruction. 

2. Go to some of our colleges and universities, and 
observe how the art of speaking is not taught there. 
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See a boy of but fifteen years, with no want of youth- 
ful diffidence, and not without a craving desire to 
learn, sent upon a stage, pale and choking with appre- 
hension; being forced into an attempt to do that, 
without instruction, which he came purposely to learn; 
and furnishing amusement' to his classmates, by a 
pardonable awkwardness, that should be punished, in 
the person of his pretending but neglectful preceptor, 
with Httle less than scourging. 

3. Then visit a conservatorio bf music; observe there 
the elementary outset, the orderly task, the masterly 
discipline, the unwearied superintendence, and the in- 
cessant toil to reach the utmost accomplishment in the 
Singing- Voice ; and afterwards do not be surprised that 
the pulpit, the senate, the bar, and the chau* of medical 
professorship, are filled with such abominable drawlers, 
mouthers, mumblers, clutterers, squeakers, chanters, and 
mongers in monotony; nor that the Schools of Siuging 
are constantly sending abroad those great instances of 
vocal wonder who triumph along the crowded resorts 
of the world; who contribute to the halls of fashion 
and wealth their most refined source of gratification; 
who sometimes quell the pride of rank by a momentary 
sensation of envy; and who draw forth the admiration 
and receive the crowning applause of the prince and sage. 

4. Th^ high accomplishments in elocution are sup- 
posed to be universally the imacquired gifts of genius, 
and to consist of powers and graces beyond the reach 
of art. So seem the plainest services of arithmetic to 
a savage; and so, to the slave, seem aU the ways of 
music which modem art has so accurately penned, as 
to time, and tune, and momentary grace. Ignorance 
knows not what has been done; indolence thinks nothing 
can be done; and both uniting, borrow from the^abused. , . 
eloquence of poetry an aphorism to justify st^neness'^ 
of inquiry. db. bush. 
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5. ON LEARNING BY HEART. 

1. Till he has fairly tried it, I suspect a reader does 
not know how much he would gain from committing to 
memory passages of real excellence j precisely because 
he does not know how much he overlooks when merely 
reading. Learn one true poem by heart, and see if 
you do not find it so. Beauty after beauty will reveal 
itself, in chosen phrase, or happy music, or noble sug- 
gestion, otherwise undreamed of. It is like looking at 
one of Nature's wonders through a microscope. 

2. Again: how much in such a poem that you really 
did feel admirable and lovely on a first reading, passes 
away, if you do not give it a further and much better 
reading! — ^passes away utterly, like a sweet sound, or 
an image on the lake, which the first breath of wind 
dispels. If you could only fix that image, as the pho- 
tographers do theirs, so beautifully, so perfectly! And 
you can do so! Learn it by heart, and it is yours for 
ever ! 

3. I have said, a time poem; for naturally men will 
choose to learn poetry — from the beginning of time they 
have done so. To immortal verse the memory gives a 
willing, a joyous, and a lasting home. Some prose, 
however, is poetical, is poetry, and altogether worthy 
to be learned by heart; and the learning is not so Very 
difficult. It is not difficult or toilsome to learn that 
which pleases us; and the labor, once given, is forgot- 
ten, while the result remains. 

4. Poems, and noble extracts, whether of verse or of 
prose, once so reduced into possession and rendered 
truly our own, may be to us a daily pleasure; — ^better 
far than a whole library «wused. They may come to us 
in our dull moments, to refresh us as with spring flowers; 
iu our selfish musings, to win us by pure delight from 
the tyranny of foolish castle-bmlding, self-gratulations, 
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and mean anxieties. They may be with us in the work- 
shop, in the crowded street, by the fireside; sometimes, 
perhaps, on pleasant hill-sides, or by sounding shores j — 
noble friends and companions — our own! never intru- 
sive, ever at hand, coming at our call 

5. For those, in particular, whose leisure time is short, 
I believe there could not be a better expenditure of 
time than deliberately giving an occasional hour — ^it 
requires no more — ^to committing to memory chosen 
passages from great authors. If the mind were thus 
daily nourished ynth a few choice words of the best 
English poets and writers; if the habit of learning by 
heart were to become so general, that, as a matter of 
course, any person presuming to be educated might be 
expected to be equipped with a few good pieces, — ^I be-" 
Ueve that it would lead, much more than the mere 
sound of it suggests, to the diffusion of the best kind 
of literature and to the right appreciation of it; and 
that men would not long rest satisfied with knowing a 
few stock pieces. 

6. The only objection I can conceive to what I have 
been saying is, that a relish for higher literature may 
be said to be the result of cultivation, and to belong 
only to the few. But I do not admit that even the 
higher literature must belong only to the few. Poetry 
is, in the main, essentially catholic — addressed to all 
men; and though some poetry requires knowledge and 
culture, much, and that the noblest, needs only natural 
feeling, and common experience. Such poetry, taken in 
moderation, foUowed with genuine good-will, shared in 
common, will be intelligible and deUghtful to most men 
who take the trouble to be students at aU, and ever 
more and more so. 

7. Perhaps, also, there may be a fragment of truth in 
what Charles Lamb has said — that any spouting "withers 
and blows upon a fine passage;" that there is no enjoy- 
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ing it after it has been "pawed about by declamatory 
boys and men." But surely there is a reasonable habit 
of recitation as well as an unreasonable onej there is 
no need of declamatory pawing. To abandon aU. recita- 
tion, is to give up a custom which has unquestionably 
given delight and instruction to all the races of man- 
kind. K our faces are set against vain display, and set 
towards rational enjoyment of one another, we need not 
fear that our social evenings will be marred by an oc- 
casional recitation. And, moreover, it is not for recit- 
ing's sake that I chiefly recommend this most faithful 
form of reading — ^learning by heart. 

8. I come back, therefore, to this, that learning by 
heart is a good thing, and that it is neglected among us. 
Why is it neglected? Partly because of our indolence j 
but partly, I believe, because we do not sufficiently con- 
sider that it is a good thing, and needs to be taken in 
hand. We need to be reminded of it. I here remind 
you. Like a town-crier, ringing my beU, I would say 
to you, " Oyez, oyez ! Lost, stolen, or strayed, a good 
ancient practice — the good ancient practice of learning 
by heart. Every finder shall be handsomely rewarded." 

9. If you ask, "What shall I learn?" the answer is, 
do as you do with tunes — ^begin with what you sincerely 
like best, what you would most wish to remember, what 
you would most enjoy saying to yourself or repeating 
to another. You will soon find the Ust inexhaustible. 
Then "keeping up" is easy. Every one has spare ten 
minutes: one of the problems of life is how to employ 
them usefully. You may well spend some in looking 
after and seeming this good property you have won. 

LUSHINGTON. 
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6. SCHOOL LIBRARIES. 

1. The influence of well-selected books in a school is 
second only to that of the teacher; and in many in- 
stances the information, self-gleaned by the pupils, is 
the most valuable part of a common-school education. 

2. A teacher may fail in the discharge of duty; but 
the golden grains of thought gleaned from good books 
win spring up in the youthful minds and yield their 
fruit, just as certainly as the fertUe soil of our beauti- 
ful vaUeys rewards the toil of the husbandman with a 
bountiful harvest. 

3. The object and aim of the public school should be 
to give children a thirst for information, a taste for 
reading; to make them alive to knowledge; to set them 
out on the path of self-education through life. Why 
teach them to read at aU., if books be not afterwards 
furnished for them to read? 

4. Not many years ago, in one of the obscure towns 
of Massachusetts, there lived a farmer's boy who "went 
to a common schooP' in the winter, and worked on the 
farm in summer. The books of a little town library 
fell into his hands; he devoured them, and hungered 
for more. He grew to be a man, and was acknowledged 
by aU. to be the most distinguished American educator 
of his time. 

5. . Every public school in our country is a debtor to 
Horace Mann. He thus graphically sums up the advan- 
tage of a school library: "Now no one thing will 
contribute more to intelligent reading in our schools 
than a well-selected library; and, through intelligence, 
the hbrary will also contribute to rhetorical ease, grace, 
and expressiveness. Wake up a chUd to a consciousness 
of power and beauty, and you might as easily confine 
Hercules to a distaff, or bind ApoUo to a tread-miU, as 
to confine his spirit within the mechanical round of a 



SCHOOL ELOCUTION. 287 

school-room where such mechanism still exists. Let a 
child read and understand such stories as the friendship 
of Damon and Pythias, the integrity of Aristides, the 
fidelity of Regulus, the purity of Washington, the invinci- 
ble perseverance of Franklin, and he will think differently 
and act differently all the days of his remaining life. 

6. "Let boys or girls of sixteen years of age read an 
intelligible and popular treatise on astronomy and geol- 
ogy, and from that day new heavens wiU bend over their 
heads, and a new earth will spread out beneath their feet. 
A mind accustomed to go rejoicing over the splendid 
regions of the material universe, or to luxuriate in the 
richer worlds of thought, can never afterwards read like 
a wooden machine — a thing of cranks and pipes — ^to say 
nothing of the pleasures and the utUity it wiU realize.^' 



7. POEMS. 

1. Now I tell you a poem must be kept and used, 
like a meerschaum or a violin. A poem is just as 
porous as the meerschaum — ^the more porous it is, the 
better. I mean to saj that a genuine poem is capable 
of absorbing an indefinite^mount. of the essence of our 
own humanity — its tenderness, its heroism, its regrets, 
its aspirations — so as to be gradually stained through 
with a divine secondary color derived from ourselves. 
So, you see, it must take time to bring the i^entiment 
of a poem into harmony with our nature by staining 
ourselves through every thought and image' our being 
can penetrate. % 

2. Then, again, as to the mere music of a new poem; 
why, who can expect anything more from that than 
from the music of a violin fresh from the maker's 
hands'? Now you know very well that there are no 
less than fifty-eight different pieces in a violin. These 
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pieces are strangers to each other, and it takes a cen- 
tury, more or less, to make them thoroughly acquainted. 
At last they learn to vibrate in harmony, and 'the in- 
strument becomes an organic whole, as it were a great 
seed capsule, which had grown from a garden-bed in 
Cremona, or elsewhere. Besides, the wood is juicy and 
full of sap for fifty years or so, but at the end of fifty 
or a hundred^isLDre gets tolprably^ dry and comparatively 
resonant. {^',1 * ^ ■ - r> -/ -^ /• " > 

T7 Don't you see 'that all this is just as true of a 
poem? C ountin g each word as a piece, there are more 
pieces in an average copy of verses than in a violin. 
The poet has forced all these words together, and fast- 
ened them, and they don't understand it at first.sjTBut 
let the poem be repeated aloud, and murmured over in 
the mind's muffled whisper often enough, and at length 
the parts become knit together in such absolute soli- 
darity that you could not change a syllable without the 
whole world's crying^ out against you for m eddlin g with 
the harmonious^abric. holmes. 



8. SCROOGE AND MARLEY. 

1. Marley was dead, to begin with. There is no doubt 
whatever about that. The register of his burial was 
signed by the clergyman, the clerk, the undertaker, and 
the chief mourner. Scrooge signed it. And Scrooge's 
name was good upon 'Change, for an^ihing he chose to 
put his hand to. Old Marley was as /dead as a door- 
nail. \ 

2. Mind! I don't mean to say that I know, of my 
own knowledge, what there is particularly dead about 
a door-nail. I might have been inclined myself, to 
regard a coffln-nail as the deadest piece of ironmongery 
in the trade. But the wisdom of our ancestors is in 
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the ^mile; and my unhallowed hands shall not disturb 
it, or the country's done for. You will therefore per- 
mit me to repeat, emphatically, that Marley was as dead 
as a door-nan. 

3. Scrodge knew he was dead? Of course he did. 
How could it be otherwise? Scrooge and he were 
partners for I don't know how many years. Scrooge 
was his sole executor, his sole administrator, his sole 
assign, his sole residuary legatee, his sole friend, and 
sole mourner. And even Scrooge was not so dread- 
fully cut up by the sad event, but that he was an ex- 
cellent man of business on the very day of the funeral, 
and solemnized it with an undoubted b^gain. 

4. Scrooge never painted out old Marley's name. 
There' it stood, years afterwards, above the warehouse 
door: Scrooge and Marley. The firm was known as 
Scrooge and Marley. Sometimes people new to the 
business called Scrooge, Scrooge, and sometimes Marley, 
but he answered to both names. It was all the same 
to him. 

5. Oh!- but he was a tight-fisted hand at the grind- 
stone, Scrooge! a squeezing, wrenching, grasping, scrap- 
ing, clutching, covetous old sinner! Hard and sharp 
as flint from which no steel had ever struck out gen- 
erous fire; secret, and self-contained, and solitary as an 
oyster. The cold within him froze his old features, 
nipped his pointed nose, shriveled his cheek, stiffened 
his gait; made his eyes red, his thin lips blue; and 
spoke out shrewdly in his grating voice. A frosty rime 
was on his head, and on his eyebrows, and his wiry 
chin. He carried his own low temperature always 
about with him; he iced his office in the dog-days; and 
didn't thaw it one degree at Christmas. 

6. External heat and cold had little influence on 
Scrooge. No warmth could warm, no wintry weather 
chill him. No witid that blew was bitterer than he, no 

19 
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falling snow was more intent upon its purpose, no 
pelting rain less open to entreaty. Foul weather didn't 
know where to have him. The heaviest rain, and snow, 
and hail, and sleet, could boast of the advantage over 
him in only one respect. They often "came down 
handsomely,^ and Scrooge never did. 

7. Nobody ever stopped him in the street to say, 
with gladsome looks, "My dear Scrooge, how are youf 
When will you come to see meV No beggars implored 
him to bestow a trifle, no children asked him what it 
was o'clock, no man or woman ever once in all his life 
inquired the way to such and such a place, of Scrooge. 
Even the blind men's dogs appeared to know him; and 
when they saw him coming on, would tug their owners 
into doorways and up courts; and then would wag 
their tails as though they said, "No eye at aU. is better 
than an evil eye, dark master!" 

8. But what did Scrooge care! It was the very 
thing he liked. To edge his way along the crowded 
paths of life, warning all human sympathy to keep its 
distance, was what the knowing ones called ^^nuts" to 
Scrooge. 

9. Once upon a time — of all the good days in the 
year, on Christmas eve — old Scrooge sat busy in his 
counting-house. It was cold, bleak, biting weather: 
foggy withal; and he could hear the people in the 
court outside go wheezing up and down, beating their 
hands upon their breasts, and stamping their feet upon 
the pavement stones to warm them. The city clocks 
had only just gone three, but it was quite dark already — 
it had not been light all day — and candles were flaring 
in the windows of the neighboring offices, like ruddy 
smears upon the palpable brown air. The fog came 
pouring in at every chink and key-hole, and was so 
dense without, that although the court was of the nar- 
rowest, the houses opposite were mere phantoms. To 
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see the dingy cloud come drooping down, obscuring 
everything, one might have thought that Nature lived 
hard by, and was brewing on a large scale. 

10. The door of Scrooge's counting-house was open, 
that he might keep his eye upon his clerk, who in a 
dismal little cell beyond, a sort of tank, was copying 
letters. Scrooge had a very small fire, but the clerk's 
fire was so very much smaller that it looked like one 
coal. But he could not replenish it, for Scrooge kept 
the coal-box in his own room^ and so surely as the 
clerk came in with the shovel, the master predicted that 
it would be necessary for them to part. Wherefore, 
the clerk put on his white comforter, and tried to warm 
himself at the candle; in which effort, not being a man 
of a strong imagination, he failed. 

11. "A merry Christmas, uncle! God save you!'' 
cried a cheerful voice. It was the voice of Scrooge's 
nephew, who came upon him so quickly that this was 
the first intimation Scrooge had of his approach. 

"Bah!" said Scrooge; "humbug!" 
"Christmas a humbug, uncle! You don't mean that, 
I am sure?'.' 

12. "I do. Out upon merry Christmas! What's 
Christmas time to you but a time for paying bills 
without money; a time for finding yourself a year 
older, and not an hour richer; a time for balancing 
your books and having every item in 'em through a 
round dozen of months presented dead against you? 
K I had my will, every idiot who goes about with 
* Merry Christmas' on his lips should be boiled with his 
own pudding, and buried with a stake of holly through 
his heart. He should!" 

"Uncle!" 

13. "Nephew, keep Christmas in your own way, and 
let me keep it in mine." 

"Keep it I But you don't keep it." 
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"Let me leave it alone, then. Much good may it do 
you! Much good it has ever done you!" 

14. "There are many things from which I might 
have derived good, by which I have not profited, I dare 
say, Christmas among the rest. But I am sure I have 
always thought of Christmas time, when it has come 
round — apart frwn the veneration due to its sacred 
origin, if anything belonging to it can be apart from 
that — as a good time; a kind, forgiving, charitable, 
pleasant time; the only time I know of, in the long 
calendar of the year, when men and women seem by 
one consent to open their shut-up hearts freely, and to 
think of people below them as if they really were fel- 
low-travelers to the grave, and not another race of 
creatures bound on other journeys. And therefore, 
uncle, though it has never put a scrap of gold or silver 
in my pocket, I believe that it has done me good, and 
will do me good; and I say, God bless it!'' 

The clerk in the tank involuntarily applauded. 

15. "Let me hear another sound from you/^ said 
Scrooge, "and you 11 keep your Christmas by losing 
your situation! You're quite a powerful speaker, sir," 
he added, turning to his nephew. "I wonder you don't 
go into Parliament." 

"Don't be angry, imcle. Come! Dine with us to- 
morrow." 

16. Scrooge said that he would see him — ^yeS; indeed 
he did. He went the whole length of the expression, 
and said that he would see him in that extremity first. 

"But why?" cried Scrooge's nephew. "Why?" 
"Why did you get married?" 
"Because I fell in love." 

17. "Because you fell in love!" growled Scrooge, as 
if that were the only one thing in the world more rid- 
iculous than a merry Christmas. "Good-afternoon!" 

"Nay, uncle, but you never came to see me before 
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that happened. Why give it as a reason for not coming 
nowf' 

"Good-afternoon!" 

"I want nothing from you; I ask nothing of you; 
why cannot we be friends?" 

" Good-afternoon ! " 

18. "I am sorry, with all my heart, to find you so 
resolute. We have never had any quarrel to which I 
have been a party. But I have made the trial in homage 
to Christmas, and I'll keep my Christmas humor to the 
last. So a merry Christmas, uncle!" 

" Good-afternoon ! " 

"And a happy New Year!" 

" Good-afternoon ! " Dickens's " CkrUtmas CaroL'' 



9. DEFENSE OF POETRY. 

1. We believe that pdetry, far from injuring society, 
is one of the great instruments of its refinement and 
exaltation. It lifts the mind above ordinary life^ gives 
it a respite from depressing cares, and awakens the con- 
sciousness of its affinity with what is pure and noble. 
In its legitimate and highest efforts, it has the same 
tendency and aim with Christianity^ that is, to spir- 
itualize our nature. 

2. True, poetry has been made the instrument of vice, 
the pander of bad pdssions; but when genius thus 
stoops, it dims its fires, and parts with much of its 
pdwer; and even when Poetry is enslaved to licentious- 
ness and misanthropy, she can not ivholly forget her 
true vocation. Strains of piire fMing, touches of tender- 
ness, images of innocent happiness, sympathies with what 
is good in our ndture, bursts of scorn or indignation 
at the hoUowness of the world, passages true to our 
mdral nature, often escape in an immoral wdri, and 
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show us how hard it is for a g\fted spirit to divorce 
itself wholly from what is good. 

3. Poetry has a natural alliance with our best affec- 
tions. It delights in the beauty and sublimity of otitward 
ndture and of the sdul It indeed portrays with terrible 
energy the excesses of the passions, but they are passions 
which show a mighty ndtiire, which are full of potder, 
which command dive, and excite a deep though shudder- 
ing sympathy. 

4. Its great tendency and p'Arpose is to carry the mind 
beydnd and above the beaten, dtisty, weary walks of ordi- 
nary life; to lift it into a p^rer Element, and to breathe 
into it more profound and generous emotion. It reveals 
to us the Uveliness of nature, brings back the freshness 
of youthful fhling, revives the relish of simple pleasures, 
keeps unquenched the enthusiasm which warmed the 
spring-time of our hUng, refines youthful love, strength- 
ens our interest in human nature by vivid delineations 
of its tenderest and loftiest f Mings, spreads our sympa- 
thies over all classes of society, knits us by new ties with 
universal Hing, and, through the brightness of its pro- 
phetic visions, helps fdith to lay hold on the future life. 

5. "We are aware that it is ohjScted to p6etry that it 
gives tvrdng viiws and excites false expectations of life, 
peoples the mind with shddows and illiisions, and builds 
up imagindtion on the ruins of wisdom. That there & 
a wisdom against which poetry wdrs — ^the wisdom of the 
senses, which makes physical comfort and gratification 
the supreme gdod, and w4alth the chief interest of life — 
we do not deny; nor do we deem it the Uast service 
which poetry renders to mankind, that it redhems them 
from the thralldom of this earth-born prudence. 

6. But, passing over this topic, we would observe that 
the complaint against poetry, as abounding in illusion 
and deception, is, in the main, groundless. In many 
poems there is more of truth than in many histories and 
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philosophic th^ries. The fictions of ginius are often the 
vehicles of the suhlimest verities^ and its flashes often 
open new regions of thought, and throw new light on 
the mysteries of our being. In poetry, when the letter is 
fdlsehoody the spirit is often profoundest wisdom. 

7. And if truth thus dwells in the boldest fictions of 
the p6et, much more may it be expected in his delinea- 
tions of life; for the present life, which is the first stage 
of the immortal mind, abounds in the materials of p6etry, 
and it is the high office of the bard to detect this divine 
element among the grosser labors and pleasures of our 
earthly being. The present life is not whoUy prosaic, 
precise, t&me, and finite. To the gifted eye it abounds 
in the poitic. 

8. The affections, which spread beyond ourselves and 
stretch far into futurity; the workings of mighty passions, 
which seem to arm the soul with an almost superhuman 
inergy; the innocent and irrepressible joy of infancy; 
the bl6om, and buoyancy, and dazzling h6pes of youth; 
the throbbings of the heart, when it fb-st wakes to love, 
and dreams of a happiness too vast for 4arth; woman, 
with her beauty, and gr&ce, and gentleness, and fullness 
of feeling, and depth of affection, and blushes of purity, 
and the tones and looks which only a mother's heart can 
inspire — thhe are dll poetical. 

9. It is not trde that the poet . paints a life which 
does not exist. He only extracts and concentrates, as it 
w6re, life's ethereal essence] arrests and condenses its 
volatile frdgrance, brings together its scattered beauties, 
and prolongs its more refined but evanescent jdys. And 
in this he does w^ll; for it is gdod to feel that life is 
not whdlly usurped by cares for subsistence and physical 
gratificdtions, but admits, in measures which may be 
indefinitely enlarged, sentiments and delights worthy of 
a higher being. channinq. 
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10. FALSTAFF. 

IThis extract affords an example of ^* humorous style," with prevaih 
ing circumflex inflections.'] 

• 1. There is something cordial ift a fat man. Every- 
body likes Mm, and he likes Sveryhody. Food does a fat 
man good; it clings to him; it fructifies upon him; he 
swells nobly out, and fills a generous spdce in life. A 
fat man, therefore, almost in virtue of Ming a fat man, 
is, per se, a pdptilar man; and he commonly deserves his 
popularity. 

2. A fat man feels his position solid in the world; 
he knows that his being is cdgnizahle; he knows that 
he has a mdrJced pldce in the universe, and that he need 
take no extraordinary pains to advertise mankind that 
he is among them; he knows that he is in no danger 
of being overlooked, 

3. A fat man is the nearest to that most perfect of 
figures, a mathematical sphere; a thin man, to that most 
limited of conceivable dimensions, a simple line. A fat 
man is a being of harmonious volume, and holds relations 
to the material universe in hery direction; a thin man 
has nothing but Ungth-, a thm man, in fact, is but the 
continuation of a point, 

4. Well then might Falstaff exult in his size; well 
might he mock at the prince, and his other Uan contem- 
poraries; and, accordingly, when he would address the 
prince in terms the jRO&t^ degrading, he heaps epithet 
upon Epithet, each expressive of the utmost Uanness, 
^^Awdy, you stdrveling,^^ he exclaims; "you 4el-sMn; you 
dried neafs-tonguQ-, you stocJc-^^h. for breath to utter 
what is like thee ! " 

5. Falstaff was an epicure, but no glAtton, He was 
not a great eater, for his bill contained a halfpenny- 
worth of bread to an intolerable quantity of sdck. And 
although Falstaff was a large drinker, he was no hiibriate. 
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And here we conceive a consummate art in Shakespeare, 
who sustains Falstaff throughout in our intelUctual 
respht. . . . 

6. As to lies J they were in the way of his vocdtion. 
The highest stretch of imagindtion could not even sus- 
pect him of veracity; and if he had any dupes, they were 
strongly in love with deception. His lies, too, were the 
lies of a professed and known idt; they were designed 
only for ludicrous effect, and generally were little more 
than comic exaggerdtions. In the events at Gad's hill, 

d th^e that immediately follow them, there is an 
g^^me of the whole character of FMstaff ; but there is, 
at the same time, an evident design on the part of the 
poet, to bring out his peculiarities with grotesque e^trdv- 
agance, and to produce the broadest and the most comic 
resillt. , . 

7. Falstaff has both mt and humor; but more of mt, 
I think, than h4mor. Between wit and humor there is 
an evident distinction, but to submit the distinction to 
minute criticism would require more time than we c&n 
spare 5 and, after all, it is more easy to fSel than to 
expldin it. Wit implies thought; humor, sensibility. Wit 
deals with idSas; humor, with dctions and with mdn- 
ners. Wit may be a thing of pure imagindtion; humor 
involves sentiment and character. Wit is an Essence; 
humor, an incarnation. 

8. Wit and humor, however, hav'e some qualities in 
c5mmon. Both develop unexpected andlogies; both in- 
clude the principles of contrast and assimildtion; both 
detect inward resemblances amidst External differences, 
and the result of both is pleasurable surprise; the sur- 
prise from wit excites admiration, the surprise from 
humor stimulates merriment, and produces Zdteflr/^^i\v> yu^ 

9. Fa M jB iW s w it is rich as his imagindtion; di/proUjic 
as it is fmciious. It is piingent, cdpious, brilliant in 
expression, and decisive in effkt. It never falls short of 
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its aim, and never misses it. And this rare uXt is wholly- 
devoted to the IMicrous. hboit ghm. 



11. WEALTH. 

1. As soon as a stranger is introduced into any com- 
pany, one of the first questions which all wish to have 
answered, is. How does that man get his living? And 
with reason. He is no whole man until he knows how 
to earn a blameless livelihood. Society is barbarous, 
until every industrious man can get his living without 
dishonest customs. 

2. Every man is a consumer, and ought to be a pro- 
ducer. He fails to make his place good in the world, 
unless he not only pays his debt, but also adds some- 
thing to the common wealth. Nor can he do justice 
to his genius, without making some larger demand on 
the world than a bare subsistence. He is by constitu- 
tion expensive, and needs to be rich. 

3. Wealth has its source in applications of the mind 
to nature, from the rudest strokes of spade and 'ax, 
up to the last secrets of art. Intimate ties subsist be- 
tween thought and all production; because a better or- 
der is equivalent to vast amoimts of brute labor. The 
forces and the resistances are Nature's, but the mind 
acts in bringing things from where they abound to whero 
they are wanted j in wise combining; in directing the 
practice of the useful arts, and in the creation of finer 
values, by fine art, by eloquence, by song, or the repro- 
ductions of memory. 

4. Wealth is in applications of mind to nature; and 
the art of getting rich consists not in industry, much 
less in saving, but in a better order, in timeliness, in 
being at the right spot. One man has stronger arms, 
or longer legs; another sees by the course of streams, 
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and groYfth. of markets, where land will be wanted, 
makes a clearing to the river, goes to sleep, and wakes 
up rich. Steam is no stronger now, than it was a hun- 
dred years ago; but is put to better use. A clever 
feUow was acquainted with the expansive force of steam; 
he also saw the. wealth of wheat and grass rotting in 
Michigan. Then he cunningly screws on the steam-pipe 
to the wheat crop. Puff now, O Steam! The steam 
puffs and expands as before, but this time it is dragging 
all Michigan at its back to hungry New York and 
hungry England. 

5. Coal lay in ledges under the ground since the 
flood, until a laborer with pick and windlass brings it 
to the surface. We may well call it black diamonds. 
Every basket is power and civilization. For coal is a 
portable climate. It canies the heat of the tropics to 
Labrador and the polar circle: and it is the means of 
transporting itself whithersoever it is wanted. Watt 
and Stephenson whispered in the ear of mankind their 
secret, that a half ounce of coal will draw two tons a 
mile, and coal carries coal, by rail and by boat, to make 
Canada as warm as Calcutta, and with its comfort brings 
its industrial power. 

6. When the farmer's peaches are taken from under 
the tree, and carried into town, they have a new look, 
and a hundredfold value over the fruit which grew on 
the same bough, and lies fulsomely on the ground. 
The craft of the merchant is this bringing a thing from 
where it abounds, to where it is costly. 

7. Wealth begins in a tight roof that keeps the rain 
and wind out; in a good pump that yields you plenty 
of sweet water; in two suits of clothes, so to change 
your dress when you are wet; in dry sticks to bum; 
in a good double-wick lamp; and three meals; in a 
horse, or a locomotive, to cross the land; in a boat to 
cross the sea; in tools to work with; in books to read; 
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and so, in giving, on all sides, by tools and auxiliaries, 
the greatest possible extension to our powers, as if it 
added feet, and hands, and eyes, and blood, length to 
the day, and knowledge, and good-will. 

8. Wealth begins with these articles of necessity. And 
here we must recite the iron law which Nature thunders 
in these northern climates. First, she requires that each 
man should feed himself. If, happily, his fathers have 
left him no inheritance, he must go to work, and by 
making his wants less, of his gains more, he must draw 
himself out of that state of pain and insult in which 
she forces the beggar to lie. She gives him no rest 
until this is done: she starves, taunts, and torments 
him, takes away warmth, laughter, sleep, friends, and 
daylight, until he has fought his way to his own loaf. 
Then, less peremptorily, but stiU with sting enough, 
she urges him to the acquisition of such things as be- 
long to him. Every warehouse and shop- window, every 
fruit-tree, every thought of every hour, opens a new 
want to him, which it concerns his power and dignity 

to gratify. Emerson's Essays, 



12. THE ASTRONOMER'S VISION. 

IThis extract, translated and paraphrased hi/ Professor Mitchell, is 
characterized hy solemnity and sublimity j awe and wonder. It should 
be read icith subdued force, median stress, orotund quality, loto pitch.'] 

1. Odd called up from dreams a man into the vesti- 
bule of Maven, saying, "Come thou hither and see the 
glory of my h5use." And to the servants that stood 
around his throne he said, " Take him, and undress him 
from his robes of fl^sh: cleanse his vision, and put a 
new breath into his n6strils: only touch not with any 
change his human hedrt — the heart tjiat weeps and 
tr^mblesJ' 

2. It was done: and, with a mighty dngel for his 
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guide, the man stood ready for his infinite vbyage; and 
from the terraces of Maven, without sound or farewell, 
at once they wheeled away into Endless spdce. Some- 
times with the solemn flight of angel tving they fled 
through infinite realms of ddrlcness, through wildernesses 
of dSath, that divided the worlds of Ufe; sometimes 
they swept over frontiers that were quickening under 
prophetic motions from God. 

3. TMn from a distance that is counted only in 
Maven, UgJit dawned for a time through a sleepy film; 
by unutterable pdce, the light swept to them, they, by 
unutterable p4ce, to the light In a moment, the rushing 
of pldnets was up5n them: in a moment, the blazing of 
silns was around them. 

4. Then came eternities of twilight, that revkiled, but 
were ndt revealed. On the right hand and on the left 
toward mighty constelldtions, that by self -repetitions and 
answers from af4r, that by counter-positions, built up 
triumphal gates, whose drchitraves, whose archways — 
horizontal, upright — ^r6sted, rose at altitude, by spans 
that seemed ghostly from infinitude. Without measure 
were the drchitraves, past number were the drchways, 
beyond memory the gates, 

5. Within were stairs that scaled the eternities bel6w; 
above was below — below was abdve, to the man stripped 
of gravitating bddy: dipth was swallowed up in height 
insurmountable, height was swallowed up in d^pth un- 
fdthomable. Suddenly, as thus they rode from infinite 
to infinite, suddenly, as thus they tilted over abysmal 
w6rlds, a mighty crp ar5se — that systems more mysteri- 
ous, that worlds more billowy, — other Mights and other 
depths, — ^were cdming, were nkiring, were at hand, 

6. Then the man sighed, and stooped, shuddered, and 
ivlpt His overladen Mart uttered itself in t4ars, and 
he s4id: "Angel', I will go no fdrther. For the spirit 
of man dcheth with this infinity, Insufferahle is the 
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glory of Odd. Let me lie down in the grdve and hide 
me from the prosecution of the Infinite^ for indy I see, 
there is none." 

7. And from all the listening stars that shone around 
issued a choral voice: "The man speaks tritly: 4nd 
there is none, that ever yet we Mard of." ^^End' is 
there n6ner' the angel solemnly demanded. "Is there 
indeed no end? — and is tMs the sorrow that Icills youT^ 
But no mice Answered, that he might answer himself. 
Theu the angel threw up his glorious hands to the 
heaven of heavens, saying, "End' is there none to the 
universe of God, L6 ! ^so, there ii^ no 



13. EDUCATION. 

1. Suppose it were perfectly certain that the life and 
fortune of every one of us would, one day or other, 
depend upon his winning or losing a game at chess. 
Don't you think that we should aU consider it to be a 
primary duty to learn at least the names and the moves 
of the pieces 5 to have a notion of a gambit, and a keen 
eye for all tlie means of giving and getting out of check? 
Do you not think that we should look with a disappro- 
bation amounting to scorn, upon the father who allowed 
his son, or the state which allowed its members, to grow 
up without knowing a pawn from a knight? 

2. Yet it is a very plain and elementary truth, that 
the life, the fortune, and the happiness of every one of 
us, and, more or less, of those who are connected with 
us, do depend upon our knowing something of the rules 
of a game infinitely more difficult and complicated than 
chess. It is a game which has been played for untold 
ages, every man and woman of us being one of the 
two players in a game of his or her own. The chess- 
board is the world, the pieces are the phenomena of the 
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universe, the rules of the game are what we call the 
laws of Nature. 

3. The player on the other side is hidden from us. 
We know that his play is always fair, just, and patient. 
But also we know, to our cost, that he never overlooks 
a mistake, or makes the smallest allowance for ignorance. 
To the man who plays well, the highest stakes are paid, 
with that sort of overflowing generosity with which the 
strong shows delight iu strength. And one who plays 
iU is checkmated — ^without haste, but without remorse. 

4. Well, what I mean by Education is learning the 
rules of this mighty game. In other words, education 
is the instruction of the intellect in the laws of Nature, 
under which name I include not merely things and their 
forces, but men and their waysj and the fashioning of 
the affections and of the will into an earnest and loving 
desire to move in harmony with those laws. For me, 
education means neither more nor less than this. Any- 
thing which professes to call itself education must be 
tried by this standard, and if it fails to stand the test, 
I wiU not call it education, whatever may be the force 
of authority, or of numbers, upon the other side. 

5. It is important to remember that, in strictness, 
there is no such thing as an uneducated man. Take an 
extreme case. Suppose that an adult man, in the full 
vigor of his faculties, could be suddenly placed in the 
world, as Adam is said to have been, and then left to 
do as he best might. How long would he be left un- 
educated? Not five minutes. Nature would begin to 
teach him, through the eye, the ear, the touch, the 
properties- of objects. Pain and pleasure would be at 
his elbow telling him to do this and avoid that; and by 
slow degrees the man would receive an education, which, 
if narrow, would be thorough, real, and adequate to his 
circumstances, though there would be no extras and 
very few accomplishments. 
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6. Those who take honors in Nature's university, who 
learn the laws which govern men and things and obey 
them, are the really great and successful men in this 
world. Those who won't learn at all are plucked; and 
then you can't come up again. Nature's pluck means 
extermination. 

7. Thus the question of compulsory education is set- 
tled so far as Nature is concerned. Her bill on that 
question was framed and passed long ago. But, like 
all compulsory legislation, that of Nature is harsh and 
wasteful in its operation. Ignorance is visited as sharply 
as willful disobedience — incapacity meets with the same 
punishment as crime. Nature's discipline is not even a 
word and a blow, and the blow first j but the blow 
without the word. It is left to you to^ 
your ears are boxed. . . 



, — „ — — ,, 
to find out why 

f^'^t f • HUXLBY. 



14. MATHEMATICS AND PHYSICS. 

1. For all the higher arts of construction, some 
acquaintance with mathematics is indispensable. The 
village carpenter, who, lacking rational instruction, lays 
out his work by empirical rules learnt in his appren- 
ticeship, equally with the builder of a Britannia Bridge, 
makes hourly reference to the laws of quantitative rela- 
tions. The surveyor on whose survey the land is 
purchased, the architect in designing a mansion to be 
built on it, the builder in preparing his estimates, his 
foreman in laying out the foundations, the masons in 
cutting the stones, and the various artisans who put up 
the fittings, are all guided by geometrical truths. Rail- 
way-making is regulated from beginning to end by 
mathematics: alike in the preparation of plans and sec- 
tions, in staking out the line, in the mensuration of 
cuttings and embankments, in the designing, estimating, 
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and building of bridges, culverts, viaducts, tunnels, sta- 
tions. And similarly with the harbors, docks, piers, and 
various engineering and architectural works that fringe 
the coasts and overspread .the face of the country, as 
well as the mines that run underneath it. 

2. Out of geometry, too, as applied to astronomy, the 
art of navigation has grown; and so, by this science, 
has been made possible that enormous foreign commerce 
which supports a large part of our population, and 
supplies us with many necessaries and most of our 
luxuries. 

3. And nowadays even the farmer, for the correct 
laying out of his drains, has recourse to the level — ^that 
is, to geometrical principles. When from those divisions 
of mathematics which deal with space^ and numMr, some 
small smattering of which is given in schools, we turn 
to that other division which deals with force — of which 
even a smattering is scarcely ever given — we meet with 
another large class of activities which this science pre- 
sides over. 

4. On the application of rational mechanics depends 
the success of nearly all modern manufacture. The 
properties of the lever, the wheel and axle, etc., are 
involved in every machine; every machine is a solidified 
mechanical theorem; and to machinery in these times 
we owe nearly all production. 

5. Trace the history of the breakfast-roll. The soil 
out of which it came was drained with machine-made 
tQes; the surface was turned over by a machine; the 
seed was put in by a machine; the wheat was reaped, 
thrashed, and winnowed by machines; by machinery it 
was ground and bolted; and had the flour been sent to 
Gosport, it might have been made into biscuits by a 
machine. 

6. Look round the room in which you sit. If mod- 
em, probably the bricks in its walls were machine-made; 
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by machinery the flooring was sawn and planed, the 
mantel-shelf sawn and polished, the paper-hangings made 
and printed; the veneer on the table, the turned legs of 
the chaii's, the carpet, the curtains, are aU products of 
machinery. 

7. And your clothing — ^plain, figured, or printed — ^is 
it not wholly woven, nay, perhaps even sewed, by ma- 
chinery? And the volume you are reading — are not its 
leaves fabricated by one machine and covered with these 
words by another? Add to which, that, for the means 
of distribution over both land and sea, we are similarly 
indebted. 

8. And then let it be remembered that according as 
the principles of mechanics are well or ill used to these 
ends, comes success or failure — ^individual and national. 
The engineer who misapplies his formulae for the strength 
of materials, builds a bridge that breaks down. The 
manufacturer whose apparatus is badly devised, can not 
compete with another whose apparatus wastes less in 
friction and inertia. 

9. The ship-builder adhering to the old model is out- 
sailed by one who builds on the mechanically justified 
wave-line principle. And as the ability of a nation to 
hold its own against other nations depends on the skilled 
activity of its units, we see that on such knowledge 
may turn the national fate. Judge, then, the worth of 
mathematics. 

10. Pass next to iftiysics. Joined with mathematics, 
it has given us the steam-engine, which does the work 
of minions of laborers. That section of physics which, 
deals with the laws of heat, has taught us how to econ- 
omize fuel in our various industries j how to* increase 
the produce of our smelting furnaces by substituting 
the hot for the cold blast; how to ventilate our mines; 
how to prevent explosions by using the safety-lamp; 
and, through the thermometer, how to regulate innumer- 
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able processes. That division which has the phenomena 
of light for its subject, gives eyes to the old and the 
myopic; aids through the microscope in detecting dis- 
eases and adulterations; and by improved lighthouses 
prevents shipwrecks. 

11. Researches in electricity and magnetism have saved 
incalculable life and propeii;y by the compass; have 
subserved sundry arts by the electrotype; and now, in 
the • telegraph, have supplied us with the agency by 
which, for the future, aU mercantile transactions will be 
regulated, political intercourse carried on, and perhaps 
national quarrels often avoided. While in the details 
of indoor life, from the improved kitchen range up to 
the stereoscope on the drawing-room table, the applica- 
tions of advanced physics underlie our comforts and 
gratifications. heebkut spbkcmu 



SECTION n. 
FE08JE DECLAMATIONS. 

1. CHARACTER OF TRUE ELOQUENCE. 

{^TMs speech is characterized hy full declamatory force^ long paiises, 
strong emphasis^ prevailing downward inflectioriy orotund quality, and 
radical stress. Require pupils to give reasons for the murking of rhe- 
torical pauses and inflections. ] * 

1. When public hodies | are to be addressed | on mo- 
mentous occasions, when great interests \ are at stake, 
and strong passions \ excited, nothing \ is valuable | in 
speech, further than it is connected | with high intel- 
Uetual I and mdral endowments. GUarness, force, and 
edrnestness \ are the qualities \ which produce conviction. 
True ^oquence, indeed, does not consist in speech. It 
cannot be brought from /dr. Labor and learning may 
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t6i2 for it, but they will toil in vdin. Wdrds and phrdses \ 
may be marshaled in every wdy, but they can not cdm- 
pass it. It must exist in the man, in the suhjecty and 
in the occdsion, 

2. Affected pdssion, intense expression, the pomp of 
declamdtion, dll \ may aspire after it; they cannot r^ach 
it. It comes, if it come at dll, like the outbreaking of 
a fountain from the ^arth, or the bursting forth of vol- 
canic fires, with spontdneous, original, ndtive force. 

3. The graces \ taught in the sch6ols, the costly drnor- 
ments \ and studied contrivances of speech, shock and 
disgilst men, when their ow7i lives, and the fate of their 
wives, their children, and their country, hang on the 
decision of the hdur. Then, «(;orcZs have lost their power, 
rhetoric is vain, and all eJdborate oratory \ contemptible. 
Even genius itself \ then feels rebiilced and subdued, as 
in the presence of higher qualities. T^e^i, pdtriotism \ 
is Moquent; ^^en, self-devotion \ is Moquent. 

4. The cUar conception, outrunning the deductions of 
Ugic, the high purpose, the firm resolve, the dduntless 
spirit, sp4aMng on the tongue, beaming from the e^e, 
informing every feature, and urging the whole mdn \ 
dnward, right onward, to his object — this, this \ is eloquence; 
or, rather, it is something greater and higher than dll 
eloquence — ^it is dction, n5ble, sublime, godliie ^tion. 

2. NATIONAL GREATNESS. 

1. I believe there is no permanent greatness to a 
nation except it be based upon mordlity, I do not care 
for military greatness or military rendtvn. I care for 
the condition of the people among whom I live. There 
is no man in England who is less likely to speak irrev- 
erently of the crown and monarchy of England than I 
am; but crowns, c6ronets, miters, military display, the 
pomp of war, wide c61onieSj and a huge Empire are, in 
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my view, all trifles light as dir, and not worth consid- 
ering, unless with them you can have a fair share of 
c6mfort, contentment, and happiness among the great 
body of the people. 

2. Palaces, baronial cdstles, great halls, stately man- 
sions, do not make a nation. The nation, in every 
country, dwells in the cottage; and unless the light of 
your constitution can shine there, unless the beauty of 
your legislation and excellence of your statesmanship 
are impressed tMre in the feelings and condition of the 
people, rely upon it you have yet to learn the duties of 
g6vemment. john beiqht. 



3. THE PASSING OF THE RUBICON. 

[An example of impassioned argumentative declamation,'] 

1. A gentleman, Mr. President, speaking of CeBsar's 
benevolent disposition, and of the reluctance with which 
he entered into the civil war, observes, ^^How long did 
he pdiise upon the brink of the Rubicon f^^ How cdme 
he to the brink of that river? How ddred he cross it? 
Shall private men respect the boundaries of private 
property, and shall a man pay no respect to the bound- 
aries of his country^ s rights f How ddred he cross that 
river? 0, but he pdused upon the brink! He should 
have p&rished upon the brink ere he had crossed it ! 

2. Why did he pause ? Why does a man's heart pdl- 
pitate when he is on the point of committing an un- 
lawful dhdf Why does the very milrderer, his victim 
sleeping before him, and his glaring eye taking the 
measure of the blow, strike wide of the mortal part? 
Because of c&nscience! 'Twas thdt made Caesar pause 
upon the brink of the Rubicon. 

3. Compassion! Whdt compassion! The compassion 
of an assdssin, that feels a momentary shiidder as his 
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weapon begins to cilt! Caesar paused npon the brink 
of the Rubicon ? What wds the Rubicon ? The boundary 
of Caesar's province. From what did it separate his 
province? From his country. Was that country a 
disertf No: it was cultivated and fertile; rich and 
pdptilous! Its sons were men of genius, spirit, and gen- 
erosity! Its daughters were lovely , susc^j)tihle, and chdstel 
Friendship was its inhabitant! Love was its inhabitant! 
Domestic affection was its inhabitant! lAlerty was its 
inhabitant ! All bounded by the stream of the Eiibicon ! 
4. What was Gmsar, that stood upon the brink of 
that river? A trditor, bringing war and pestilence into 
the Mart of that country ! No wonder that he paused — 
no wonder if, his imagination wrought upon by his c6n- 
science, he had beheld hlood instead of water; and heard 
groans instead of miirmurs! No wonder if some gorgon 
horror had turned him into stone upon the spot! But, 
nd! — ^he cried, "TAe die is cast!^' He plunged! — ^he 
crossed! — aind Rome was free no more! kmowles. 



4. OUR DUTIES TO OUR COUNTRY. . 

[An example of oratorical declamation. Movement, slow; quality ^ 
otQimttf; prevailing inflections, f ailing. '\ 

1. This lovely Mnd, this glorious liberty, these benign 
institutions, the dear purchase of our fdthers, are burs; 
ours to enjoy, ours \x> preserve, ours to transmit. Gen- 
erations past, and generations to come, hold us respon- 
sible for this sacred trust. Our fathers, from behind, 
admonish us, with their anxious paternal voices; posterity 
caUs out to us, from the bosom of the future; the world 
turns hither its solicitous e]jes — Sll, dXl conjure us to act 
wisely, and faithfully, in the relations which we sustMn. 

2. We can never, indeed, pay the debt which is upbn 
usj but by virtue, by morality, by religion, by the culti- 
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vation of every good principle and every good hdbit, 
we may hope to enjoy the blessing through our day, 
and to leave it unimpaired to our children. Let us feel 
deeply how much of what we are, and what we possess, 
we owe to this liberty, and these institutions of gdvern- 
ment. 

3. Nature has, indeed, given us a soil which yields 
bounteously to the hands of industry; the mighty and 
fruitful ocean is before us, and the skies over our heads 
shed health and vigor. But what are Idnds, and seas, 
and sicies, to civilized m&n, without society, without 
kndwledge, without mdrals, without religious ciiUuref 
and how can these be enjoyed, in all their extent, and 
aU their Excellence, but under the protection of wise 
institutions and a free government f 

4. Fellow-citizens, there is not one of us here present 
who does not, at this moment, and at hery moment, 
experience in his own condition, and in the condition 
of those most near and dear to him, the influence and 
the benefits of this liberty, and these institiltions. Let 
us then acknowledge the bUssing; let us feel it deeply 
and powerfully; let us cherish a strong affection for it, 
and. resolve to maintdin and perpetuate it. The blood 
of our fdthers, let it not have been shed in vMn; the 
great hope of postMty, let it not be bldsted. wbbstkr. 



5. THE AMERICAN WAR. 

1. These abominable principles, and this mdre abom- 
inable avoival of them, demand the most decisive indig- 
ndtion! I call upon that Right Reverend Bhnch, those 
holy ministers of the Oospel, and pious pastors of our 
GhHrch; I conjUre them to join in the holy w6rh, and 
to vindicate the religion of their God! I appeal | to 
the wisdom \ and the law \ of this learned Blnch, to de- 
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fend and support the justice of their country! I call 
upon the Bishops \ to interpose the unsullied sdnctiiy \ 
of their Iciion, upon the judges \ to interpose the ptirity j 
of their Ermine, to save us from this pollution! 

2. I call upon the honor of your Lordships, to rever- 
ence the dignity of your ancestors, and to maintain 
your own! I call upon the spirit and humanity of my 
country^ to vindicate the national chdracter! I invoke 
the genius of the Constitution! From the tapestry | that 
adorns these walls, the immortal ancestor of the noble 
Lord I frowns with indigndtion at the disgrace of his 
coiintry ! 

3. Turn forth into our settlements, among our ancient 
connections, friends, and relations, the merciless cannibal, 
thirsting for the blood of man, woman, and child f Send 
forth the infidel savage f Against whomf Against your 
brethren! To lay waste their country, to desolate their 
dwellings, and extirpate their race and ndme, with these 
horrible hounds of savage w^rl 

4. Spain \ armed herself with blood-hounds to extirpate 
the wretched natives of America; and we \ improve on 
the inhuman example \ of even Spdnish crtielty; — we 
turn loose these savages, these fiendish hounds, against 
our brethren and countrymen in America, of the same 
Idnguage, Idws, liberties, and religion — endeared to us by 
every tie that should sanctify humdnity! ihn. 



6. FREEDOM. 

I will speak the words of Freedom j I will listen to 
her miisic; 1 will acknowledge her impulses; I will stand 
beneath her fidg; I will fight in her rdnks; and, when 
I do b6, I shall find myself surrounded by the great, 
the wise, the good, the brave, the noble of 4very Idnd. 
If I could stand for a moment upon one of your high 
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moilntain-to^s, far above all the kingdoms of the civil- 
ized world, and there might see, coming up, one after 
an6ther, the bravest and wisest of the ancient warriors, 
and statesmen, and Mngs, and monarchs, and priests; and 
if, as they came lip, I might be permitted to* ask from 
them an expression of opinion upon such a case as this, 
with a common voice and in thunder tones, reverberating 
through a thousand valleys, and echoifig down the dges, 
they would cry: '^lAherty, Freedom, the Universal Brother- 
hood of MdnV^ I join that shout; I swell that anthem; 
I echo that praise forever, and for evermore. 

Col. E. D. Bakeb. 



7. THE VOICES OP THE DEAD. 

1. The world \ is filled | with the voices of the dhad. 
They spSah \ not from the public records of the great 
world only, but from the private history | of our own 
experience. They speak to us | in a thousand remeni' 
hrances, in a thousand incidents, hents, and associdtions. 
They spealc to us, not only from their silent graves, but 
from the throng of life. Though they are invisible, yet 
life I is filled \ with their presence. They are with us 
by the silent fireside \ and in the secluded chdmber. 
They are with us | in the paths of society, and in the 
crowded assemblies. of mh. 

2. They speak to us | from the lonely way-side; and 
they* speak to us | from the venerable wdlls \ that echo 
to the steps of a multitude | and to the voice of prdyer. 
Go where we will, the dead \ are with us. We live, we 
converse with those \ who once lived | and conversed | 
with iis. Their well-remembered tone | mingles with the 
whispering breeze, with the sound of the falling leaf, 
with the jubilee shout | of the spring-time. — The Sarth 
I is filled I with their shadowy trMn. 
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3. But there are more substantial expressions | of the 
presence of the dead \ with the living. The earth | is 
filled with the IdhorSj the works, of the dfead. Almost 
all the literature in the world, the discoveries of science^ 
the glories of art, the ever-enduring temples, the dwelling- 
places of generations, the comforts and improvements of 
life, the languages, the maxims, the opinions of the living, 
the very frame-work of society, the institutions of nations, 
the fabrics of empires — ail \ are the works of the dhid. 
By tUse, they | who are dead | yet spiak. ^byillk dkwet. 



8. GRATTAN^ REPLY TO MR. CORRY. 
\_An examxyle of impassioned sarcasm and invective.'] 

1. Has the gentleman dmef Has he completely d6ne1 
He wa-s unparliamentary from the beginning to the ind 
of his speech. There was scarce a word he uttered that 
was not a violdiioyi of the privileges of the Hdtise, But 
I did not call him to order, — why? because the limited 
talents of some men render it impossible for them to 
be severe ivitMut being unparliamentary. But before I 
sit down, I shall show him how to be severe dnd par- 
liamentary at the same time. 

2. The right honorable gentleman has called me "an 
unimpeached trditor," I ask why not ^Hrditor,^ unquali- 
fied by any epithet? I wiU tell hiih: it was because he 
dUrst not. It was the act of a coward, who raises his 
arm to strike, but has not courage to give the blow. I 
"will not call him villain, because it would be unparlia- 
mintary, and he is a privy counselor. I will not call 
him fool, because he happens to be chancellor of the 
exchequer. But I say, he is one who has abused the 
privilege of Parliament and the freedom of debate, by 
uttering Idnguage which, if spoken out of the H6use, I 
should answer, only with a blow. I care not how 
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his sittidtion, how low his character, how contimptible 
his speech; whether a privy counselor or a pdrasite, my 
answer would be a blow, 

3. I have retttrtiedy — not as the right honorable mem- 
ber has said, to raise another storm, — I have returned 
to discharge an honorable debt of gratitude to my 
country, that conferred a great reward for i^^st services, 
which, I am proud to say, was not greater than my 
desert I have returned to protect that Constituiion of 
which I was the parent and founder, from the assassi- 
ndtion of such men as the right honorable gentleman 
and his unworthy associates. They are corrupt, they are 
seditious, and they, at this very moment, are in a con- 
sptracy against their c5untry. I have returned to refute 
a libel, as false as it is malicious, given to the public 
under the appellation of a report of the committee of 
the L5rds. Here I stdnd, ready for impeachment or trial, 
I ddre accusation. I defi) the honorable gentleman; I 
defy the gdvernment; I defy their whole phalanx; let 
them come forth, I tell the ministers, I will neither 
give quarter nor tdhe it, I am here to lay the shat- 
tered remains of my constitution on the floor of this 
Souse, in defense of the liberties of my cduntry. 



9. SUPPOSED SPEECH OF JOHN ADAMS IN 
SUPPORT OF AMERICAN INDEPENDENCE. 

1. SinJc or swim, live or die, survive or parish, I give 
my hd7id and my heart to this vote. It is true, indeed, 
that in the beginning we aimed not at Independence, 
But there's a Divinity which shapes our ends. The 
injustice of England has driven us to arms; and, blinded 
to her own interest for our good, she has obstinately 
persisted, till Independence is now within our grksp. 
We have but to reach f6rth to it, and it is oi!irs. 
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2. Why, then, should we defer the Beclardtion f Is 
any man so weak as now to hope for a recondlidtion 
with iSngland? Do we mean to submit to the measures 
of Parliament, Boston port-bill and aU? I know we do 
iiot mean to submit. We never sMll submit. 

3. Sir, the Declaration wiU inspire the people with 
increased courage. Instead of a long and bloody war 
for restoration of privileges, for redress of grievances, 
for chartered immunities, held under a British king, set 
before them the glorious object of entire Indep^Mdence, 
and it will breathe into them anew the breath of life. 

4. Read this Declaration at the head of the drmy: 
every sword will be drawn from its scabbard, and the 
solemn vow uttered, to maintain it, or to perish on the 
field of h6nor. Publish it from the pulpit; religion will 
approve it, and the love of religious liberty will cling 
round it, resolved to stand with it, or fdll with it. 

5. Send it to the public hdlls; proclaim it there. Let 
tMm hear it who heard the first roar of the enemtfs 
cdnnon; let tMm see it who saw their brothers and their 
sons faU on the field of Bunker Hill, and in the streets 
of Lexington and C6ncord, and the very wdlls will cry 
out in its supp6rt. 

6. Sir, before God, I believe the hour is cd7ne. My 
judgment approves this measure, and my whole hedrt is 
In it. All that I have, and all that I dm, and aU that 
I hdpe, in this life, I am now ready here to stdke upon 
it; and I leave off as I beg^n, that live or die, survive 
or parish, I am for the Beclardtion, It is my living 
sentiment, and, by the blessing of Gr6d, it shall be my 
dying sentiment: Independence niw; and Independence 
forhver, danim. wbbotbb. 
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10. THE CONSTITUTION AND THE UNION. 

[J» this speech the movement is slow; the utterance deliberate, the 
pauses long; and the inflections strongly marked,'] 

1. For myself, I propose, Sir, to abide by the prin- 
ciples I and the purposes | which I have avdwed, I shall 
stdnd hp the tfnion, and by all | who stand hp it. I 
shall do justice to the whole coiintry, according to the 
best of my ability, in all I say, and act for the gdod of 
the whole country \ in. a]l I dd, I mean to stand upon 
the Constitution, I need no other platform, I shall know 
but 6ne country, 

2. The ends I aim at | shall be my country^ s, my 
Odd's, and Truth^s, I was horn \ an American; I will 
live an American ; I shall die an American 5 and I intend 
to perform the duties incumbent upon me | in that 
character | to the end of my career, I mean to do this, 
with the absolute disregard of personal consequences. 

3. What dre \ personal c5nsequences? What is the 
individual man, with all the good or evil that may be- 
tide him, in comparison with the good or evil | which 
may befall a great country \ in a crisis like this, and in 
the midst of great transactions \ which concern that 
country^ s fcitef Let the consequences \ be what they will, 
I am cdreless. No man can suffer too miich, and no 
man can fall too sdon, if he suffer | or if he fall | in 
defense of the liberties \ and Constitution \ of his coiintry. 

Websteb. 



11. THE CONSTITUTION. 

1. Never did there devolve on any generation of men 
higher trusts than now devolve upon us, foy the pres- 
ervation of this Constitution, and the harmony and 
peace of ml who are deraned to live;unSer it. Let, us 
make ovbr generation one of the strongest and brightest 
links in that golden chain which is destined, I fondly 
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believe^ to grapple the people of all the States to this 
Constitution for ages to come. 

2. We ihave a great, popular, constitutional govern- 
m^t, guarded by law and by judicature, and defended 
by the affections of the pfeople. No monarchical throne 
presses these States together. Tlj^y live and stand upon 
a government popular in its form, representative in its 
character, founded upon principles, of eqtfyity, and so 
constructed, we hope, as to last foreVer. 

3. In all its history it has been beneficent. It has 
trodden down no man^s liberty^ it has crushed no Stare. 
Its daily respiration is liberty and patn^ism. Its 
youthful veins arefull of enterprise; courage, and hon- 
orable love of glory and renoVn. Large before, the 
country has now, by rec^t events, become vastly larger. 
This republic now ext^ds, with a vast breadth, across 
the whole ccmtinfent. The two great seas of the world 
wash the one and the other sho^e. We realize on a 
mighty scale the beautiful description of the ornamental 
e^^dng of the bucklers of Achules: 

"NoV the broad shield complete, the artist crowned 

"With his last hai^, and poured the ocean round. 

In living silver seemed thewaves to rml, v 

And beat the buckler's^ verge and bound the whole." ^ ' 

id-"- ■/'•.-^^r' <,:^v,.,..- /"tf/^r 

^ 12. DUTIES OF AMERICAN CITIZENS. 

1. We have indulged in gratifying recollections of 
the past, in the prosperity and pleasures of the present, 
and in high hopes for the future. But let us remember 
that we have duties and obligations to perform, corre- 
sponding to the blessings which we enjoy. 

2. Let us remember the. trust, the sacred trust, attach- 
ing to the rich inheritance which we have received from 
our fathers. Let us feel our personal responsibility, to 
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the full extent of our power and influence, for the 
preservation of the principles of civil and religious lib- 
erty. And let us remember that it is only religion, and 
morals, and knowledge, that can make men respectaole 
and happy, under any form of government. 

3. Let us hold fast the great truth, that communities 
are responsible, as well as individuals; that no govern- 
ment is respectable, which is not just; that without un- 
spotted purity of public faith, without sacred public prin- 
ciple, fidelity, and honor, no mere forms of government, 
no ma<;hinery of laws, can give dignity to political society. 
In our day and generation let us seek to raise and im- 
prove the moral sentiment, so that we may look, not 
for a degraded, but for an eleyated and improved future. 

4. And when both we and our children shall have 
been consigned to the house appointed for all living, 
may love of country and pride of country glow with 
equal fervor among those to whom our names and our 
blood shall have descended. 

5. And then, when honored and decrepit age shall 
lean against the base of this monument, and troops of 
ingenuous youth shall be gathered round it, and when 
the one shall speak to the other of its objects, the pur- 
poses of its construction, and the great and glorious 
events with which it is connected, there shall rise from 
every youthful breast the ejaculation, '^ Thanh God, I— 
I also-'^im an American!" daniel webstbb. 

13. LABOR. 

1. Ldbor is heaven's great ordinance for human im- 
provement. Let not the great ordinance be broken doim, 
Whdt do I say? It Is broken d5wn; and hds been 
broken down for kges. Let it, then, be huilt agaiu; 
Mre, if dnywhere, on the shores of a new wdrld—ot a 
new civilizdtion. ^ , 
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2. But h6w, it may be dsked, is it hrohen ddwnf Do 
not men toil? it may be s4id. They do, indeed, t6il; 
but they too generally do, because they mUst Many 
submit to it, as to, in some sort, a degrading nechsity; 
and they desire nothing so much on 6arth as an escdpe 
from it. This way of thinking is the heritage of the 
absurd and unjust feudal system, under which serfs 
labored, and gentlemen spent their lives in fighting and 
feasting. It is time that this opprobrium of toil were 
done away. 

3. Ashamed to toil! Ashamed of thy dingy workshop 
and dusty Idhor-^eld-j of thy hard hdndj scarred with 
service more honorable than that of war; of thy soiled 
and weather-stained garments, on which mother Nature 
has embroidered misty sun and rain, fire and stkim — 
her own heraldic honors! 

4. Ashamed of those tokens and titles, and envious of 
the flaunting robes of imbecile idleness and vanity! It 
is treason to Nature; it is impiety to Heaven: it is 
breaking Heaven^s great ordinance. Toil — toil — either of 
the brain, of the heart, or of the hd7id — is the only tnie 
mdnhood, the only true nolnlity! orvillk dkwey. 



14. THE FUTURE OP AMERICA. 

1. It cannot be denied, but by those who would dis- 
pute against the sun, that ivitli America, and in America, 
a n^w era commences in human aff^rs. This ira is 
distinguished by free representative governments, by en- 
tire religious liberty, by improved systems of national 
intercourse, by a newly awakened and an unconquerable 
spirit of /ree inquiry, and by a diffusion of knowledge 
through the community, such as has been before alto- 
gether unknown and unheard of. 

2. America, America, our country, our own dear and 



SCHOOli ELOCUTION. 321 

native land, is inseparably connected, fast b6iind up, in 
f6rtune and by f4te, with these griat Interests. It they 
fdllj we fall ioith themj if they stand, it will be because 
we have upMld them. 

3. Let us contemplate, then, this connection which 
binds the prosperity of others to our oton; and let us 
manfully discharge all the duties which it impdses. If 
we cherish the virtues and the principles of our fdthers. 
Heaven will assist us to carry on the work of human 
liberty and human hdppiness. 

4. Auspicious omens ch?£r us. Great exdmples are 
befdre us. Our dim firmament now shines brightly upon 
our path, Washington is in the clear upper sJcp. Those 
other stars have now joined the American constelldtion ; 
they circle round their center, and the heavens beam 
with new light BenSath this illumination, let us walk 
the course of life, and at its cl6se devoutly commend 
our beloved country, the common parent of us fill, to 
the Divine Benignity, daniel webwbr. 



15. PATRIOTISM. 

1. Bereft of patriotism, the heart of a nation will be 
cold and cramped and sordid; the arts will have no 
enduring impulse, and commerce no invigorating soul; 
society will degenerate, and the mean and vicious will 
triumph. Patriotism is not a wild and glittering passion, 
but a glorious reality. The virtue that gave to Paganism 
its dazzling luster, to Barbarism its redeeming trait, to 
Christianity its heroic form, is not dead. It stiU lives 
to console, to sanctify humanity. It has its altar in 
every clime; its worship and festivities. 

2. On the heathered hills of Scotland, the sword of 
Wallace is yet a bright tradition. The genius of France, 
in the brilliant literature of the day, pays its high 
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homage to the piety and heroism of the young Maid 
of Orleans. In her new Senate-hall, England bids her 
sculptor place, among the effigies of her greatest sons, 
the images of Hampden and of Russell. In the gay 
and graceful capital of Belgium, the daring hand of 
Geefs has reared a monument full of glorious meaning 
to the three hundred martyrs of the revolution. 

3. By the soft blue waters of Lake Lucerne stands 
the chapel of WiUiam Tell. On the anniversary of his 
revolt and victory, across those waters, as they ghtter 
in the July sun, skim the light boats of the allied can- 
tons, from the prows hang the banners of the republic, 
and as they near the sacred spot, the daughters of Lu- 
cerne chant the hymns of their old poetic land. Th^n 
bursts forth the glad Te Deum, and Heaven again hears 
the voice of that wild chivalry of the mountains, which 
five centuries since pierced the white eagle of Vienna, 
and flung it bleeding on the rocks of Uri. 

T. F. Meagher. 



16. THE FOURTH OF JULY. 

1. On the Fourth of July, 1776, the representatives 
of the United States of America, in Congress assembled, 
declared that these United Colonies are, and of right 

» ought to be, free and independent States. This decla- 
ration, made by most patriotic and resolute men, trust- 
ing in the justice of their cause, and the protection of 
Providence — and yet not without deep solicitude and 
anxiety — ^has stood for seventy-five years, and still stands. 

2. It was sealed in blood. It has met dangers and 
overcome themj it has had enemies, and it has con- 
quered them; it has had detractors, and it has abashed 
them all; it has had doubting friends, but it has cleared 
all doubts awayj and now, to-day, raising its august 
form higher than the clouds, twenty miUions of people 
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contemplate it with hallowed lovej and the world beholds 
it, and the consequences which have followed, with pro- 
found admiration. 

3. This anniversary animates, and gladdens, and unites 
all American hearts. On other days of the year we may 
be party men, indulging in controversies more or less 
important to the public good; we may have likes and 
dislikes, and we may maintain our political differences 
often with warm, and sometimes with angry feelings. 
But to-day we are Americans all in all, nothing but 
Americans. 

4. As the great luminary over our heads, dissipating 
mists and fogs, cheers the whole hemisphere, so do the 
associations connected with this day disperse all cloudy 
and sullen weather, and all noxious exhalations in the 
minds and feelings of true Americans. Every man's 
heart swells within him; — every man's port and bearing 
become somewhat more proud and lofty, as he remem- 
bers that seventy-five years have rolled away, and that 
the great inheritance of liberty is still his; his, undi- 
minished and unimpaired; his, in all its original glory^ 
his to enjoy, his to protect, and his to transmit to future 
generations. daniel webstkb. 



17. TRUE GREATNESS. ' 

1. The poet tells us, in pathetic cadence, that 

"^The paths of glory lead but to the grave." 
But this is true only in the superficial sense. It is 
true that the famous and the obscure, the devoted and 
the ignoble, "alike await the inemtable liourJ^ But the 
path of tnie glory does not 4nd in the gritve. It passes 
through it to larger opportunities of service, 

2. A great ndture is a seed, "It is sown a natural 
body; it is raised a spiritual body." It germinates thus 
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in tMs world as well as in the other. Was Warren 
Mried when he feU on the field of a defeat, pierced 
through the hrdin, at the commencement of the Revo- 
lution, by a bullet that put the land in mourning f 

3. No^ the monument that ha§ been raised where his 
blood reddened the sod — granite though it be in a hun- 
dred courses — ^is a feeble witness of the permanence and 
influence of his spirit among the American piople. He 
mounted into literature from the moment that he fill; 
he bega^li to move the soul of a great commiinity; and 
part of the principle and enthttsiasm of Massachusetts 
to-day is due to his sdcriflce, to the presence of his spirit 
as a power in the life of the Stdfe. 

4. Did Montgomery lose his influence as a force in 
the Revolution^ because he died without victory on its 
thrhholdj pierced with three wounds, before QueMcf 
Philadelphia was in tears for him; his eulogies were 
uttered by the most eloquent tongues of America and 
Britain, and a thrill of his. power beats in the volumes 
of our history, and runs yet through the onset of every 
Irish brigade beneath the American banner, which he 
planted on Montrectl. 

5. Did Lawrence die when his breath expired in the 
defeat on the s^a, after his exclamation, "Don't give 
up the ship!" What victorious captain in that naval 
war shed forth such power? His spirit soared and 
touched every flag on every frigate, to make its red more 
commanding and its stars flame brighter; it went abroad 
in songs, and every sailor felt him and feels him now as 
an inspiration, 

6. The soul is n5t a shadow. The body is, Ohiius is 
not a shadow; it is siXbstance, Patriotism is not a shddow; 
it is light. Great purposes, and the spirit that counts 
ddath nothing in contrast with hoyior and the welfare of 
our country — these are the witnesses that man is not a 
passing vapor, but an immortal spirit, Thomas Staki king 
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18. THE NORMANS. 



1. In 1066, the Normans invaded England, and the 
battle of Hastings broke, forever, the Saxon and Danish 
power. But years passed, and several monarchs filled 
and vacated the English throne before these Norman 
pioneers had accomplished their work, and molded the 
nation to their will. 

2. They were warriors — not reformers. They were 
greedy of power, but impatient of its exercise upon 
themselves; greedy of wealth, but lavish in its expend- 
iture. They were reckless alike of their own and the 
life of others. Turbulent, unruly — equally dangerous 
to the people whom they subdued, and to the princes 
who led them to conquest. Gallant men, fuU of deeds 
of knightly courtesy, yet reddening their hands with 
the blood of civil broil, and ever ready to maintain 
their right with their swords. 

3. Men of clear intellect and giant will, they acknowl- 
edgied an uncertain allegiance to their king, and only 
bowed their necks to the yoke of God, when at the 
close of life they deemed it necessary to assume the 
monastic habit, or to do penance of their goods for the 
salvation of their souls. 

4. From these stern and bloody men, "who came in 
with the Conqueror," or followed in the train of his 
successors, the noblest families of England are proud 
to derive their descent; and even we republicans, upon 
this distant coast, and at this late period of time, do 
not refuse our admiration to these Norman pioneers, 
who, through the mists of the past, loom up like giants 
before us. 

5. Yet Dur admiration of these old warriors, the ad- 
miration of the world for them, is not because they 
shed blood, or amassed or squandered wealth, or swore 
fealty to their kings, or broke their oaths in rebellion, 
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or committed or abstained from the crimes that were 
common to their age. The Norman pioneers are enrolled 
in history among the most illustrious of men, because 
in the dark and troublous times in which they lived, in 
the midst of confusion and blood, with strong hands 
and undaunted hearts, they laid deep the first founda- 
tions of English liberty, and became the fathers of that 
system of common law which, at the end of eight hun- 
dred years, is the protection and the glory of all who 
speak the English tongue. f. p. teacy. 



19. WASHINGTON'S BIRTHDAY. 

1. Inspiring auspices, this day, surround us and cheer 
us. It is the anniversary of the birth of Washington. 
We should know this, even if we had lost our calendars, 
for we should be reminded of it by the shouts of joy 
and gladness. The whole atmosphere is redolent of his 
name; hills and forests, rocks and rivers, echo and re- 
echo his praises. 

2. All the good, whether learned or unlearned, high 
or low, rich or poor, feel, this day, that there is one 
treasure common to them all, and that is the fame and 
character of Washington. They recount his deeds, pon- 
der over his principles and teachings, and resolve to be 
more and more guided by them in the future. 

3. To the old and the young, to all bom in the land, 
and to all whose love of liberty has brought them from 
foreign shores to make this the home of their adoption, 
the name of Washington is this day an exhilarating 
theme. Americans by birth are proud of his character, 
and exiles from foreign shores are eager to participat.e 
in admiration of himj and it is true that he is this 
day, here, everywhere, all the world over, more an object 
of love and regard than on any day since im 
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4. On Washington's principles, and under the guid- 
ance of his example, will we and our children uphold 
the Constitution. Under his military leadership our 
fathers conquered j and under the outspread l?anner of 
his political and constitutional principles wiU we also 
conquer. 

5. To that standard we shall adhere, and uphold it 
through evil report and through good report. We will 
meet danger, we will meet death, if they come, in its 
protection; and we will struggle on, in daylight and in 
darkness, ay, in the thickest darkness, with all the 
storms which it may bring with it, till 

^'Danger^s troubled night is o'er, 
And the star of Peace return." Webster. 



20. NATIONS AND HUMANITY. 

1. It was ndt his olive vaU^ys and orange groves 
which made the GrSece of the Orieh. It was not for 
his apple orchards or potato fields that the farmer of 
New England and New York left his plow in the 
furrow and marched to Bunker Hill, to Bennington, to 
Saratdga, A man's country is not a certain area of 
Idnd, but it is a principle; and pdtriotism is Idyalty to 
that principle. The secret sanctiflcation of the soil and 
symbol of a country is the idea which they represent; 
and this idea the patriot worships through the name 
and the symbol, 

2. So with passionate heroism, of which tradition is 
never weary of tenderly teUing, Arnold von WinJcelreid 
gathers into his bosom the sheaf of foreign sphars. So, 
Nathan Hdle, disdaining no service that duty demands, 
perishes untimely with no other friend than G6d and 
the satisfied sense of diity. So, through all history from 
the beginning, a noble army of martyrs has fought 
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fiercely, and fallen hrdvehj, for that unseen mistress, 
thdr country. So, tkrongli all history to the 6nd, that 
army must still mdrcli, and fight, and fall, 

3. But countries and families are but nurseries and 
Influences, A man is a father, a brother, a German, a 
Roman, ^ AmMcan; but beneath all ^Afse relations, 
^6 t5 a m(iw. The end of his human destiny is not to 
be the best German, or the best R6man, or the best 
f&ther; but the best mdn he can be. george w. cuetis. 



21. CHARACTER OF WASHINGTON. 

1. Sir, it matters very little what immediate sp6t may 
be the birthplace of such a man as Washington, No 
people can claim, no country can appropriate him. The 
boon of Providence to the human race, his fame is eternity, 
and his residence creation. Though it was the defeat 
of our arms, and the disgrace of our policy, I ahnost 
llhs the convulsion in which he had his origin. If the 
heavens thtindered, and the earth rocked, yet, when the 
storm passed, how pure was the climate that it cleared; 
how bright, in the brow of the firmament, was the planet 
which it revealed to us! 

2. In the production of Washington, it does really 
appear as if Nature was endeavoring to improve upon 
herself, and that all the virtues of the ancient world 
were but so many studies preparatory to the patriot of 
the n^w. Individual instances no doubt there were — 
splendid exemplifications of some single qualificdtio7i, 
Csesar was mhciful; Scipio was continent; Hannibal was 
pdtient; but it was reserved for Washington to blend 
them all in one, and, like the lovely masterpiece of the 
Grecian artist, to exhibit, in one glow of associated 
beauty, the pride of every model, and the perfection of 
every mdster. 
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3. As a ghterdlj he marshaled the peasant into a vet- 
eran, and supplied by discipline the absence of experience; 
as a statesman, he enlarged the policy of the cabinet 
into the most comprehensive system of general advkn- 
tage; and such was the wisdom of his views, and the 
philosophy of his counsels, that to the soldier and the 
statesman, he almost added the character of the sdge! 
A cmqtieror, he was untainted with the crime of blood; 
a revolutionist, he was free from any stain of treason; 
for aggression commenced the contest, and his country 
called him to the command. 

4. Liberty unsMathed his sword, necessity stained, vic- 
tory retiirned it. If he had paused here, history might 
have doubted what station to assign him; whether at 
the head of her citizens or her soldiers, her Mroes or her 
pdtriots. But the last glorious act crowns his career, 
and banishes all hesitation. Who, like Washington, after 
having emancipated a hemisphere, resigned its crdwn, 
and preferred the- retirement of domestic life to the 
adoration of a Idnd he might be almost said to have 

Credtedf Phillips. 



22. BUNKER-HILL MONUMENT. 

1. The Bunker-Hill monmnent is finished. Here it 
stdnds. Fortunate in the natural eminence on which 
it is pldced — ^higher, mjinitely higher, in its objects and 
purpose, it rises over the 14nd, and over the sea; and 
visible, at their h6mes, to three hundred thousand citi- 
zens of Massachusetts — it stands, a memorial of the 
pdst, and a monitor to the present, and all succeeding 
generdtions. 

2. I have spoken of the loftiness of its ptirpose. If 
it had been without any other design than the creation 
of a work of drt, the granite of which it is composed 
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woTild have slept in its native bfed. It Ms a purpose; 
and that purpose gives it character. That purpose 
enrobes it with dignity and moral grandeur. That w^l- 
known purpose it is, which causes us to look up to it with 
a feeling of kwe. It is itsilf the orator of this occdsion, 

3. It is not from my lips, it is not from any human 
lips, that that strain of eloquence is this day to flow, 
most competent to move and excite the vast multitudes 
ar6und. The potent speaker stands motionless befdre 
them. It is a plain shaft It bears no inscriptions, 
fronting to the rising siin, from which the future anti- 
quarian shall wipe the dust. Nor does the rising sun 
cause tones of music to issue from its silmmit. But 
at the rising of the sun, and at the sUting of the sun, 
in the blaze of noo^n-daj, and beneath the milder efful- 
gence of lilnar light, it Idoks, it speaks, it acts, to the 
full comprehension of every American mind, and the 
awakening of glowing enthusiasm in every American 
he^rt. 

4. Its silent, but awful utterance; its deep pdthos, as 
it brings to our contemplation the 17th of June, 1775, 
and the consequences which have resulted to us, to our 
country, and to the world, from the events of that day, 
and which we know must continue to rain influence on 
the destinies of mankind to the end of time; the eleva- 
tion with which it raises us high above the ordinary 
feelings of life — surpass all that the study of the cl6set, 
or even the inspiration of genius can produce. 

5. To-day, it speaks to iis. Its future auditories wiU 
be through successive generations of m6n, as they rise 
up before it, and gather rdund it. Its speech will be of 
patriotism and courage; of civil and religious liberty; 
of free government; of the moral improvement and ele- 
vation of mankind; and of the immortal memory of 
those wh6, with heroic dev6tion, have sacrificed their 
lives for their country, Daniel websteb. 
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23. THE BIETHDAY OF ^IL^^'^ 

1. The birthday of the "Father of his Cv^^y, of which 
it ever be freshly remembered by Amer 
May it ever re-awaken in them a filial venersr^ 
his memory; ever rekindle the fires of patriotic 
for the country which he loved so well, to which 
gave his youthfid vigor and his youthful energy, during 
the perilous period of the early Indian warfare; to which 
he devoted his life in the maturity of his powers, in the 
field ; to which again he offered the counsels of his wis- 
dom and his experience, as president of the convention 
that framed our Constitution; which he guided and 
directed while in the chair of state, and for which the 
last praj'^er of his earthly suppHcation was offered up, 
when it came the moment for him so well, and so 
grandly, and so calmly, to die. 

2. He was the first man of the time in which he grew. 
His memory is first and most sacred in our love, and 
ever hereafter, till the last drop of blood shall freeze in 
the last American heart, his name shall be a spell of 
power and of might. 

3. Yes, gentlemen, there is one personal, one vast 
feUcity, which no man can share with him. It^ was the 
daily beauty, and towering and matchless glory of his 
life which enabled him to create his country, and at the 
same time secure an undying love and regard from 
the whole American people. "The first in the hearts 
of his countrymen!" Yes, first! He has our first and 
most fervent love. 

4. Undoubtedly there were brave and wise and good 
men, before his day, in every colony. But the Amer- 
ican nation, as a nation, I do not reckon to have begun 
before 1774. And the first love of that Yoimg America 
was Washington. The first word she lisped was his 
name. Her earliest breath spoke it. It still is her 
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24. THE NA'i^IONAL CLOCK. 

1. Every nation is like a clock, the forces at work 
within carrying forward some purpose or plan of Prov- 
idence with patient constancy; but when the season 
comes that the sixtieth mimde is due, and a new hour 
must be s6unded, perhaps not for the nation al6ne, but 
for the world, th6n — then the clock strikes, and it may 
be with a force and resonance that startles and inspires 
the r^ce. 

2. The first American revolution was such a pMod—r 
thdt was the glory of it. The English Gdvernment had 
oppressed our fdthers. It tried to break their spirit. 
For several y6ars it was a dark time, like the hours 
before the striking of the ddimi, 

3. But the Colonial time-piece kept ticking, ticking to 
the pressure of the English Government, the giant 
wheels playing calmly till about 1775', when there was 
a strange stir and biizz within the c^se. The people 
could not bear any more of it. But the sixtieth minute 
came, and the clock strilck, 

4. The wMd Mard — the battle of L&ic^^ the 
Declaration of Independence — two; the f 
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gdyne — three; the siege of Yorktotvn—fdur; the Treaty 
of Paris— five; the inauguration of Washington — six, 

5. And then it was sunrise of the n4w ddy, of which 
we have seen yet only the glorious forendon, 

Thomas Stabb Kino. 



25. FREE SCHOOLS. 

1. It is impossible for us adequately to conceive the 
boldness of the measure which aimed at universal edu- 
cation through the establishment of Free Schools. As 
a fact, it had no precedent in the world's history; and, 
as a theory, it could have been refuted and silenced by 
a m<5re formidable array of argument and experience 
than was ever marshaled against any other institution 
of human origin. 

2. But time has ratified its soundness. Two centuries 
of successful operation now proclaim it to be as wise 
as it was courageous, and as beneficent as it was disin- 
terested. Every community in the civilized world awards 
it the meed of praise, and States at home, and nations 
abroad, in the order of their intelligence, are copying 
the bright example. 

3. What we call the enlightened nations of Christen- 
dom are approaching, by slow degrees, to the moral 
elevation which our ancestors reached at a single bound,- 
and the tardy convictions of the one have been assimi- 
lating, through a period of two centuries, to the intuitions 
of the other. 

4. The establishment of Free Schools was one of those 
grand mental and moral experiments whose effects could 
not be developed and made manifest in a single genera- 
tion. But now, accordmg to the manner in which human 
life is computed, we are the sixth generation from its 
launders; and have we not reason to be grateful, both 

and man, for its unnumbered blessings! The 
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sincerity of our gratitude must be tested by our efforts 
to perpetuate and to improve what they established. 
The gratitude of the lips only is an unholy offering. 

HoBACE Mann. 



26. THE BALLOT. 

1. Consider, for a moment, what it is to cdst a vote. 
It is the token of inestimahle privileges, and involves 
the responsibilities of an hereditary trust It has passed 
into your hands as a rlghty reaped from fields of suffer- 
ing and bl6od. 

2. The grandeur of history is represented in your^^^t. 
Men have wrought with pen and tongue, and pined in 
dilngeons, and died on scaffolds, that you might obtain 
this sjonbol of freedom, and enjoy this consciousness of 
a sdcred individuality. To the ballot have been trans- 
mitted, as it w6re, the dignity of the sceptre and the 
potency of the sword, 

3. And that which is so potent as a right, is also 
pregnant as a diUy; a duty for the prhent and for the 
future. If you will, that folded leaf becomes a tongue 
of justice, a voice of orde^*, a force of imperial Idw — 
securing rights, abolishing ahilses, erecting new institu- 
tions of truth and love. And, however you tdll, it is 
the expression of a solemn responsibility, the Exercise of 
an immeasurable power for good or for 6vil, now and 
heredfter. 

4. It is the medium through which you act upon 
your c5untry — ^the organic nerve which incorporates you 
with its life and welfare. There is no agent with which 
the possibilities of the republic are more intimately in- 
volved, none upon which we can fall back with more 
confidence than the MZZo^-box. e. h. chapin. 
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27. EDUCATIONAL POWER. 

1. The true teacher must have the faith of martyrs. 
In the limited horizon of the school-room, the teacher 
can dimly see only the beginning of the effects of his 
training upon his pupils. The solid and lasting results, 
the building up of character, the creative power of 
motives, are made evident only in the wider circle of 
the world, and at the end of a life-time. Hence the 
power of the teacher, like that of the silent and invis- 
ible forces of nature, is only feebly realized. 

2. I once visited, in the Sierra, a quartz mine of 
fabulous richness. Deep in the bowels of the earth, 
swarthy miners were blasting out the gold-bearing rock; 
above, the powerful mill was crushing the quartz with 
its iron teeth. In the of&ce, piles of yellow bars, ready 
to be sent to the mint to be poured into the channels 
of trade, showed the immediate returns of well-directed 
labor and wisely invested capital. An hour later, I 
stepped into a public school-house not half a mile distant, 
where fifty children were conning their lessons. What 
does the school yield, I asked myself, on the invest- 
ment of money by the State? The returns of the mine 
were made in solid bullion; the school returns were aU. 
far in the unknown future. 

3. I crossed the continent from the Pacific to the 
Atlantic on the grandest commercial highway ever built, 
and aU along, towns, villages, cities, mines, farms, machine 
shops, manufactories, and converging roads bore evidence 
of the mighty physical forces of the nation; and when I 
entered a meeting of the National Educational Association 
in a Boston school-house, where two hundred thoughtful 
men and women were assembled, it seemed, after wit- 
nessing the gigantic play of industrial and commercial 
forces, that the school-masters and school-mistresses were 
lookers-on and idlers in the bustling life around. 
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4. But when, in the mild summer evening, I walked 
under the elms of Boston Common and reflected that 
independence was once only a dim idea in the minds of 
a few leading patriots; that the engine which had whirled 
me over the iron track, three thousand miles in seven 
days, was once only an idea in the brain of an enthu- 
siast; that the telegraph wires, radiating like nerves 
from the centers of civilization, were created by the in- 
ventive genius of an educated thinker, I realized that 
there is a silent power, mightier than all mechanical 
forces, which preserves, directs, and controls the material 
prosperity of a great nation. 

5. I go out into the streets of the great commercial 
center of our country. I hear everywhere the hum of 
industry, and see around the stir of business. I see the 
steamships plying like gigantic shuttles to weave a net- 
work of commercial relations between the new world 
and the old. I see the smoke of manufactories where 
skiUful artisans are constructing the marvelous produc- 
tions of inventive genius. The banks are open; keen 
capitalists are on 'Change; and the full tide of human- 
ity is pulsating through every artery of the town. The 
results of business are solid and tangible. I step into 
the New York Normal College where a thousand young 
women are fitting for the profession of teaching, and if 
asked for the tangible results of the educational invest- 
ment, the evidences are not at hand. 

6. But when I pause to consider that intelligence is the 
motive power of trade; that the city with its banks, ware- 
houses, churches, residences, and manufactories, is the 
product of skilled labor; that the steamship is navigated 
by means of science, and is built as a triumph of art : that 
science surveyed the railroad lines, and that skill runs 
the trains freighted with the products of industry and 
art; then I begin to perceive some connection between 
educational forces and the material results of civilization. 
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28. SCHOOLS AND TEACHERS. 

1. Looking into the near future, I see the aisles of 
the school-room widen into the broad streets of the city. 
The boys are business men. One commands the steam- 
ship, one operates the telegraph, and another runs an en- 
gine; one is a railroad director, and another rides over 
the road to take his seat in the senate of the United 
States. One works a gold mine, another an iron mine, 
and another a coal mine; one is a merchant, one a banker, 
one a Wall-street speculator; one is a farmer in the 
west, another a manufacturer in the east; one is a mer- 
chant, another a mechanic, and a third is an inventor. 

2. The girls have become women. Some preside as 
queens in home circles, some are teachers, some are 
writers, some are artists, and others are skilled in 
household work. I realize that the life of a nation is 
made up of mothers that guard the homes of the men 
who drive the plow, build the ships, run the mills, work 
the mines, construct machinery, print the papers, shoulder 
the musket, and cast the ballots; and it is for all these 
that the public schools have done and are now doing 
their beneficent work. 

3. Wlien I ponder over the far-reaching influence of 
the teacher and the school, I comprehend, in some 
measure, the relation to our national well-being, of our 
American system of free public schools — ^the best, not- 
withstanding its defects and shortcomings, that the 
world has ever known. It is the duty of every teacher 
to strive with all his heart, and with all his soul, and 
with aU his might, to perfect a system of education 
which shall train a race of men and women in the next 
generation, that shall inherit, with the boundless re- 
sources of our favored land, something of the energy, 
enterprise, talent, and character of the sturdy pioneers 
who settled and subdued the wilderness. 
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4. Only timid and despairing souls are frightened into 
the belief that the foundations of society are breaking 
up on account of over-education in the common schools. 
Neither representatives of the Caste of Capital nor the 
Caste of Culture can convince the American people that 
vice, crime, idleness, poverty, and social discontent are 
the necessary result of an elementary education among 
the workers of society. No demagogue, with specious 
statements, can lead any considerable number of citizens 
to regard the school-master as a public enemy. 

5. The free common school is the Plymouth Rock of 
American liberty. If the system of free schools, as now 
conducted and organized, fails to meet the needs of 
social progress, not the extent, but the Mnd and quality, 
of education must be changed. Neither high school nor 
university must be lopped off from our free-school system. 

6. It is only through skilled labor, wisely and intelli- 
gently directed, that a people can become or remain 
permanently prosperous and happy; it is only by means 
of intelligent and educated voters that liberty can be 
preserved; and it is only \yj means of a more complete 
education among all classes that humanity can rise to 
a higher type of social evolution. There is no slavery 
so oppressive as that of ignorance. 



29. ELEMENTS OF THE AMERICAN 
GOVERNMENT. 

1. The English colonists in America, generally speak- 
ing, were men who were seeking new homes in a new 
world. They brought with them their families and all 
that was most dear to them. Many of them were edu- 
cated men, and all possessed their full share, according 
to their social condition, of knowledge and attainments 
of that age. 
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2. The distinctive characteristic of their settlement is 
the introduction of the civilization of Eui'ope into a 
wilderness, without bringing with it the political insti- 
tutions of Europe. The arts, sciences, and literature of 
England came over with the settlers. That great por- 
tion of the common law which regulates the social and 
personal relations and conduct of men, came also. 

3. The jury came; the habeas corpus came; the tes- 
tamentary power came; and the law of inheritance and 
descent came also, except that part of it which recog- 
nizes the rights of primogeniture, which either did not 
come at aU, or soon gave way to the rule of equal par- 
tition of estates among children. 

4. But the monarchy did not come, nor the aristocracy, 
nor the Church, as an estate of the realm. Political 
institutions were to be framed anew, such as should be 
adapted to the state of things. But it could not be 
douotful what should be the nature and character of 
these institutions. A general social equality prevailed 
among the settlers, and an equality of political rights 
seemed the natural, if not the necessary consequence. 

Daniel Websteil 



^ ^ 
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SECTION ni. 
EJECITATIOl^S AND READINGS: POETRY. 

1. THE CROWDED STREET, 

1. Let me move slowly | through the street, 
V Filled I with an ever-shifting trdin, j 
^ Amid the sound | of steps that beat | 

The murmuring wdlhs \ like autumn rdin. 

^ - 2. How fast I the flitting figures \ comely 
The mild, the fierce, the std7iy f^e; 
Some I bright with thoughtless smiles, and sSme 
Where secret Uars \ have left their trkce. 

3. They pdss — ^to toil, to strife, to rbst; 

To Mils I in which the fkist \ is sprfead; 
To chambers | where the funeral gu6st | 
In silence 1 sits | beside the d^ad! 

4. And some \ to happy homes rep^, 

Where children, pressing cheek to cheek, 
With mute caresses \ shall declare | 
The tenderness \ they cannot sp^uk, 

5. And some, who walk in cdlmness h6re, 

Shall shudder when they reach the d6or | 
Where 6ne \ who made their dwelling d6ar. 
Its flower, its light, is seen no m6re. 

6. Y6uth, with pale cheek | and slender fr4me, 

And dreams of gredtness | in thine eye! 
Goest thou to build an early n4me, 
Or early | in the t&sk | to die? 

7. Keen son of trdde, with eager br6w! 

Who I is now fluttering | in thy snitret 
Thy golden fortunes, tower they n6w, 
Or m4lt I the glittering spires | in idrf 



V*- 
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8. Who I of this crowd | to-niglit | shall tread | 

The dance | till daylight gleam ag^-in? 
Who I sorrow o'er the untimely d^adf ^ 
Wh6 I writhe | in throes | of mortal pdmf 

9. Some | famine-struck, shall think how lon^ | 

The cold | dark h6urs, how slow | the light; 
And some, who flaunt amid the throng, 
Shall hide | in dens of shdme \ to-night. 

10. Each, where his tasks or pleasures c611^ 

They p&ss, and heed each other n6t. 
There {s | who heeds, who holds them 611, 
In His large I6ve \ and boundless thought. 

11. These struggling tides | of life | that seem j 

In wayward, aimless course to tend. 
Are Mdies | of the mighty stream \ 

That rolls \ to its appointed hid. beyant. 



2. THE BUILDERS. 

1. All I are architects of Fdte, 

Working | in these walls of Time; 

86me \ with mdssive deeds | and grM, 

Some I with ornaments | of rhyme. 

2. Nothing | useless is | or low; 

Each thing | in its place [ is b^st; 
" And what seems \ but idle show \ 

Strengthens \ and supports the rhst 

3. For the structure \ that we r4ise,' 

Time I is with materials | filled; 
Our to-days | and yesterdays | 
Are the ilocJcs \ with which we hMld. 

4. Truly shape | and fashion tMse; 

Leave no yawning gdps \ between; 
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Think not, because no man sies. 
Such things | will remain unshn, , 

5. In the elder days | of drt, 

Builders wrought f with greatest care Jj 
Each minute | and unseen pkrtj 
For the gods are Everywhere, 

6. Let us do our work j as wUl, 

Both the unseen \ and the shn^ 
Make the house, where gods I may dwell, 
Beautiful, entire, and cl^an. 

7. Else our lives I are incomplete, 

Standing [ in these walls of Time; 
Broken stairways, where the feetjj 
Stumble ( as they seek to climb. 

^ 8. Build to-day, then, strong and sure, 
With a firm/ and ample base, 
And I ascending and secure \ 
Shall to-morroivl find its pl^ce. 

9. Thus alone J ca-n we al^in | 

To those turrets, wHere the eyef 
Sees the world | as one vast plain. 
And one boundless reach ( of sky. 



3. PSALM OF LIFE. 

TeU me not | in mournful ndmbers. 

Life I is but an empty dream; 
For the soul | is d^ad \ that slumbers. 

And things [ are not | what they s^emy^l^t^^^^ 

Life I is rbal! Life | is Earnest! 

And the grave | is ndt its goal; 
Dust I thou art, to dust retumest, 

Was not spoken | of ihe s6ul. 
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3. Not enjoyment, and not sdrroiv, 

Is our destined end or wdy; 
But to dct that each to-morrow | 
Finds us farther | than to-d^y. 

4. Art I is 16ng, and Time | is fleeting, 

And our hearts, though stout and brdve, 
Still, like muffled drums, are beating | 
Funeral marches | to the gr^ve. 

5. In the world's broad field of battle, 

In the bivouac of Life, 
Be not Mke dumb, driven cdttle; — 
Be a Mro \ in the strife! 

6. Trust no Future, however pleasant ! 

Let the deM Past | bury its dead ! 
Act — act in the living Present! 
Heart within, and God | d'erhhad. 

7. Lives of great men | all remind us | 

We can make oiir lives | sublime, 
And, departing, leave behind us | 
Foot-prints | on the sands of time. 

8. Foot-prints, that perhaps another, 

Sailing o'er life's solemn main — 
A forlorn | and shipwrecked br6ther— 
Seeing, shall take heart again. 

9. Let us, then, be iXp and doing, 

With a heart | for dny fate; 
Still achieving, still pursuing. 
Learn to Idlor \ and to wdit lonqfeliow. 
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4. APOSTROPHE TO THE OCEAN. 

IThis poem is to he read with sloto movenientj median stress, expul- 
sive orotund quality y and strong force,'] 

1. 

There is a pleasure \ in the pathless wdods. 
There is a rapture \ on the lonely sJidre, 

There is society, where none intrudes, 
By the deep sha, and miisic in its r6ar. 

I love not man the less \ but nature | mdre, 
From these our interviews, in which I steal | 

From aU I may be, or have been bef6re, 
To mingle with the imiversej and feel | 

What I can ne'er express, yet can not aU conckal. 

2. 

Roll on, thou deep and dark blue ocean, roll! ~ 
Ten thousand fleets \ sweep over thee in v&in. 

Man I marks tiie iarth with rilin — ^his control | 
Stops with the shdre; — upon the watery plain \ 

The wrScJcs \ are aU flip deed^ nor doth remain | 
A shddow of mdn^s ravage, save his own, 

"When, for a moment, like a drop of rdin, ( 
He sinks into thy depths | with bubbling gr6aii — 

Without a grave, unkneUed, uncof&ned, and unkn6wn. 

3. 

The drmaments \ which thunderstrike the walls [ 
Of rocJc-huilt cities, bidding nations qu&ke, \ 

And monarchs \ tremble in their capitals; 
The oak leviathan, whose Migeribs make | 

Their clay creator | Ifche vain title) take | - 
Of lord of thee, and^/arbiter of wdr-^^ 

Thise I are thy toys', and, as the snowy fldTce, 
They melt into thy yeast of leaves, whict mar 

Alike I the Armada's pride, or spoils of Trafalgdr. 
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4. 

Thy shores are Empires, changed in all save tMe; — 
Assyria, Greece, R6me, Carthage, what are tMyf 

Thy waters ] wasjpii them teV^ | while they were /r^e, 
And many a tyrant \ since ^ their shores obey | 

The stranger J slave, or savage; their decay ] 
Has dried up rMms to deserts: not so | th6ii; 

TJnchdngeaUe \ save to thy wild waves' pMy, 
Time \ writes no wrinMe \ on thine azure br5w: 

Such as creation^s dawn heMld, thou roUest ndw. 

5. 

Thou glorious mirror, where the Almighty's form | 
Glasses itself in thnpests; in aU time, 

Calm or convitlsed — ^in breeze, or gSle, or storm — 
Icing the pole, or in the torrid clime | 

Dark Maving ; boundless, endless, and sublime! 
The image of eternity — the throne \ 

Of the Invisible; even from out thy sUme \ 
The monsters of the d^ep \ are mdde; each z6ne | 

Oheps thee ; thou goest forth, dread, fathomless, aldne. 

. 6. 

And I have ldve4 thee, 6cean! and my joy | 
Of youthful sports | was on thy breast to be 

Borne, like thy biibbles, onward; from a bdy \ 
I wantoned with thy breakers — ^they | to me | 

Were a delight; and, if the freshening sea | 
Made them a terror, 'twas a pleasing fearj 

For I was, as it were, a child ot thie. 
And trusted to thy billows | far and n^ar. 

And laid my hand upon tiy mdne — as do I hh'e. 

Byron. 
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5. BATTLE OF WATERLOO. 

1. 

There was a sound of rhelry by night, 

And Belgium's capital had gathered then 
Her beauty and her chivalry, and bright 

The lamps shone o'er fair women and Irdve men; 
A thousand hearts beat hkppily^ and when 

M4sic arose with its voluptuous swell, 
Soft eyes looked love to eyes which spdhe again, 

And all went merry as a mdrriage-heH.-, — 
But hush ! hdrJc ! a deep sound strikes like a rising hnUl ! 

2. 

Did ye not Mar it? — No; 'twas but the wind, • 

Or the cdr rattling o'er the stony street: 
On with the ddnce! let joy be unconfined; 

No sleep till mornj when youth and pleasure meet 
To chase the glowing hours with flying^ feet 

But hdrlc! — that heavy sound breaks in oncemore. 
As if the clouds its echo would repeat; 

And nearer, cUarer, deadlier than bef6re! 
Arm! arm! it is — ^it is — ^the cdnnon^s opening roar! 

3. 
Ah! then and there was hurrying to and fr6, 

And gathering tears^ and tremblings of distress. 
And cheeks all pale, which but an hour ag6 

Blushed at the praise of their own Idveliness; 
And there were sudden pdrtings, such as press 

The life from out y6ung hearts, and choking sighs 
Which ne'er might be repeated; who could guess 

If ever more should meet those mutual eyes, 
Since upon night so sweet such atvful morn could rise? 

4. 
And there was mounting in hot h^ste; the stSed, 
The mustering squadron, and the clattering car, 
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Went pouring forward with impetuous speed, 

And swiftly forming in tiie ranks of w^; 
And the deep thunder peal on peal af&r; 

And near, the beat of the alarming drilm 
Boused up the soldier ere the morning stAr; 
While thronged the citizens with terror dumb, 
Or whispering with white lips: "TAe fde! They cdme! 
they corner' 

5. 

And Ardennes waves above them her green leaves, 

Dewy with nature's tear-drops, as they pass, 
GriMtig, if aught inanimate e'er grieves. 

Over the unreturning hrdveT-^nlk&l — 
Ere evening to be trodden like the grdss, 

Which now beneath them, but above shall grow 
In its next verdure, when this fiery mass 

Of living valor, rolling on the foe, 
And burning with high hope, shall moulder cold and 16w. 

6. 
Last noon beheld them full of lusty life; 

Last eve in Beaiity's circle proudly gdy; 
The midnight brought the signal-sound of strife; 

The morn, the marshaling in drms — the day, 
Battles magnificently stern arrdy ! 

The thunder-clouds close o^er it, which, when r^nt. 
The earth is covered thick with other clay — 

Which her own clay shall c6ver, heaped and p6nt. 
Rider and h5rse — ^friend, f6e— in one red burial blent. 

Bybom's ChOde Harold. 



6. SANTA FILOMENA. 

This poem was written in honor of Florence Nightingale, an Eng- 
lish lady, distinguished for her philanthropy, and for her devotion 
to the sick and wounded soldiers in the Crimean war. "Filomena" 
is the Latin for '^ Nightingale.'' There is a Saint Filomenaj who is 
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represented as floating down from heaven attended by two angels 
bearing the lily, palm, and javelin, and beneath, in the foreground, 
the sick and maimed, who are healed by her intercession. 



/ 



^•. 



1. Whene'er a noble deed | is wrought, 
Whene'er is spoke | a noble thought, 

Our hearts, in glad surprise. 
To higher Uvels \ rise. 

2. The tidal wave | of deeper souls | 
Into our inmost being | rolls, 

And lifts us | unawares | 
Out of aU meaner c^es. 

3. Honor to those | whose word^ and deeds 
Thus help us | in our daily n6eds. 

And I by their overflow | 
Raise us | from what is 15w ! 

4. Thus thought I, as by night I r6ad | 
Of the great army [ of the dead, 

The trenches | cold and d4mp, 
The starved | and frozen cJimp; 

5. The wounded j from the battle plain. 
In dreary hospitals of pain — 

The cheerless corrid6rs. 
The cold | and stony fl6ors. 

6. L6 ! in that house of misery | 
A lady | with a lamp | I see | 

Pass through the • glimmering gl6om. 
And flit I from room to r6om. 

7. And slow | as in a dream of bliss, . 
The speechless sufferer | turns to kiss | 

Her shadow, as it faUs | 
Upon the darkening wMls. 
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8. As if a door in heaven | should be | 
Opened | and then closed suddenly, 

The vision | came and went, 
The light shone | and was spfent. 

9. On England's annals, the long 
Hereafter | of her speech and song. 

That light | its rays | shall cast | 
From portals | of the p^st. 

10. A Lady with a Lamp | shall stand | 
In the great history of the Idnd, 

A noble type of good. 
Heroic womanhood. 

11. Nor even shall be wanting here | 
The p&lm, the lily, and the sp^ar, 

The symbols | that of yore | 

Santa Filomfena b6re. Longfellow. 



7. THE DEATH STRUGGLE. 

lAn example of animated and impassioned description, characterised 
by fast movement and radical stress.'] 

"Now yield thee, or, by Him who made 
The world, thy hedrfs blood dyes my blade!" 
"Thy threats, thy mercy I defy I 
Let recreant yield, who fears to dieJ" 
— Like adder darting from his coil. 
Like wolf that dashes through the toil, 
Like mouyitain-cat who guards her young, 
PuU at Fitz- James's throat he sprung; 
Received, but recked not of, a w6und. 
And locked his arms his foeman r6und. — 
Now, gallant Saxon, hold thine 5wn ! 
No maiden^s arm is round thee thr6wnl 
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That desperate grasp thy frame might f6el 
Through bars of brass and triple stfeel! — 
They tug, tiiey str&in! down, d6wn, they g5. 
The Gael above, Fitz-James bel6w. 
The Chieftain's gripe his throat compressed; 
His knee was planted in his breast; 
His clotted, locks he backward thr6w, 
Across his brow his hand he drew. 
From blood and mist to clear his sight, 
Then gleamed aloft his dagger bright! 
— But hate and fury ill supplied 
The stream of life's exhausted tide; , 

And all too late the advantage came, 
To turn the odds of deadly g^me; 
For, while the dagger gleamed on high. 
Reeled soul and sense, reeled bram and ^ye. 
Down came the bl6w! but in the heath 
The erring Udde found bloodless sMath, 
The struggling foe may now unclasp 
-The fainting Chiefs relaxing gr^sp; 
Unwounded from the dreadful cl6se, 
' But breathless fill, Fitz-James ar6se. Boon. 



8. SANDALPHON. 

1. Have you readfih the Talmudjof 61d, i 
In the Legends the Rabbin J have t61d j 

Of the limitless realms of the fiir; . 
Have you r^ad it — the marvelous st6ry | 
Of Sandalphon, the Angel of Glory, 

Sandalphon, the Angel /of Prayer ? 

2. How, erect, at the outermost gates! 
Of the City Cekstia^he waits^. 

With his feet?fon the ladder|of light, 
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That, crowded with angels unnumbered, * 
By Jacob! was seen, as he slumbered I 
Alone] in the desert! at night? 

The Angels |of Wind and of Fire 
Chant" only one hymn, and expire 

With the song's jirresistiMe stress — 
Expire in their rapture and wonder,/ 
As harp-strings are broken asunder 



By music jthey throb 



to express. 



4. But! serene in the rapturous thr6ng, 
Unmovedj by the rush /of the s6ng, 

With eyeslunimpassioned and sl6w, 
Among the dead dngels, the deathless. 
SandalphonJ stands listening, breathless, • 

To soundaf that ascend from bel6w; — 

5. From the spirits on earth that ad6re, 
From the soula that entreat and impl6r^ 

In the fervor/ and passion of prdyer; 
From the hearts that are broken with losses, 
And weary with dragging the cr6sses/ 

Too heavy/ for mortals to bear. 

6. And he gathers the j)rayers as he stdnds. 
And they change into flowers/ in his hdnds, 

Into garlands /of purple and rfedj 
And beneath the great arch of the p6rtal. 
Through the streets I of the City Imm6rtal 

Is wafted the frdgrance they shed. 

7. It is but a legend I kn6w, 
A fable, a phdntom, a show. 

Of the ancient Eabbinical 16re; 
Yet the old mediaBv al tradition, 
The beautiful, strange superstition, 

But haunts me \ and holds me the m5re. 
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8. "When I look from my window at night, / 
And the welkin above is all white, ^ ^/^V 

All throbbing and panting with stars, 
Am6ng them, majestic, is standing 
Sandalphon, the angel, expanding / 

His i>iniafts in nebulous b^s. . / • ' -' 

9. And the legend, I feel, is a part \ 

Of the hunger land thirst, of the he&rt — 

The frenzvj and fire^f the br^n. 
That grasps] at the fruitagdfeorbidden. 
The golden pomegranates of !^den, 
To quiet its fever and pSin. lonofellow. 

9. THE OLD CONTINENTALS. 

[^This pi^ce may he rendered with a considerdble degree of imitative 
reading. It is characterised hy declamatory forcCy radical stress, and 
orotund quality. Let the class mark for rhetorical paiises, emphasis, 
and inflections,'] 

1. In thfeir ragged regimMals, 
Stood the old Continentals, 

Yielding not, 
When the Grenadiers were lunging, 
And Uke hail fell the plunging 
Gctnnon-^oi ; 
When the files 
Of the isles. 
Prom the smoky night encampment bore the banner of 
the rampant 

Unicom, 
And grummer, gnimmer, grummer, rolled the roll of the 
drummer. 

Through the m6rn! 

2. Then with eyes to the front all, 
And with guns horizontal, 

Stood our sires; ' . 
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And the balls whistled dMly, 
And in streams flashing rMly 

Blazed the fires; . , 

As the roar 
On the shore, 
Swept the strong battle-bre4kers o'er the green-sodded 
deres 

Of the plMn; 
And loudeVj louder, loiider, cracked the blach gunpowder, 
Cracked amMn! 

3. Now like smiths at their forges 
Worked the red St. George's 

Cannoniers; 
And the villainous "saltpeter" 
Eang a fierce, discordant m^ter 

Bound their fears; 

As the swift 

Storm-drift, 
With hot, sweeping anger, came the horse-guards' clangor 

On our flunks. 
Then higher, higher, higher, burned the old-fashioned fire 

Through the rdnJcs! 

4. Then the old-fashioned C61onel 
Galloped through the white infernal 

Fowder-Glond ; 
And his broadsword was swinging, 
And his brazen throat was ringing 
Triimpet-loM'dL 
^ Then the blue 
* Bullets fl6w. 
And the ^rrfoj^er-jackets r6dden at the touch of the leMen 

JBi/e-breath. 
And rounder, rounder, rounder, roared the iron six-pounder, 
Hurling death! mcmastees. 

»3 
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10. THE WINDS. 

[Read this poem line hij line^ and let the class repeat^ in concert, 
after you. Then require each xmpily in turn, to go upon, the platform 
and read one stanza, subject to the criticism of the class and teacher."] 

1. 
Ye winds, ye unseen, ^uyrents of the 6ir, 

Softly ye played, a Pew brief hours ag6; 
Ye bore the murmuring b^e; ye tossed the hair 

O'er maiden cheeks that took a, frhJier glowj 
Ye rolled the round white cloud through depths of bltie, 
Ye shook from shaded flowers the lingering d^w; 
Before you the catdlpa^s blossom fl6w, 

Light blossoms, dropping on the grass like sn6w. 

2. 

What chcinge is this? Ye take the cdtaracfs sound; 

Ye take the wMrlpooVs fury and its might; 
The mountain shudders as ye sweep the gr6und; 

The valley woods lie prone beneath your flight; 
The clouds before you shoot like Ragles past; 
The homes of men are r6cking in your bl^t; 
Ye lift the roofs like autumn leaves, and c&st, 

Skyward, the whirling fragments out of sight. 

3. 
The weary fowls of heaven make wing in vain. 

To 'scape your wrkth; ye seize and dash them diad; 
Against the earth ye drive the roaring rdin; 

The harvest field becomes a river's bed; 
And torrents tumble from the hills ar6und; 
Plains turn to lakes, and villages are drowned; 
And wailing voices, midst the tempest's s6und, 

Rise, as the rushing waters swell and spread, 

4. 
Ye dart upon the dkp; and straight is heard 
A mlder roar; and men gi:ow p&le and pr&.y; 
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Ye fling its floods around yon, as a bird 

Flings o'er his shivering plumes the fountain's sprkj. 
Sfeel to the breaking mast the sdilor clings; 
Ye scoop the ocean to its briny springs, 
And take the mountain billow on your wings, 

And pile the wreck of ndvies round the bay. 

5. 
Why rage ye thtis? — no strife for liberty 

Has made you mad; no tyrant, strong through f6ar, 
Has chained your pinions till ye wrenched them fr6e, 

And rushed into the unmeasured Atmosphere; 
For ye were born in frhdom where ye blow; 
Free o'er the mighty deep to come and g6; 
Eartt's solemn woods were yours, her wastes of sn6w, 

Her isles where summer blossoms all the yfear. 

6. 
O ye wild winds; a mightier power than y6urs 

In chains upon the shore of JEitrope lies; 
The sceptered tiirong, whose fetters he endures. 

Watch his mute throes with terror in their eyes; 
And armed wdrriors aU around him stand. 
And, as he struggles, tighten every bdnd, 
And lift the heavy spear, with threatening hdnd, 

To pierce the victim, should he strive to rise. 

7. 

Yet oh! when that wronged Spirit of our race 

ShaU br^ak, as soon he must, his long-worn ch&ins, 
And leap in freedom from his prtson-pla^e, 

Lord of his ancient hiUs and fruitful plains. 
Let him not rise, like these mad winds of dir, 
To waste the loveliness that time could spare, 
To fill the earth with woe, and blot the fair 
Unconscious br6ast with blood from hilman v6ins. 
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8. 
But may he like the Spring-time come abroad, 

Who crumbles Winter's gyves with gentle might, 
When in the genial breeze, the breath of God, 

Come spouting up the unsealed springs to hght; 
Flowers start from their dark prisons at his f^et, 
The woods, long dumb, awake to hymnings swfeet; 
And morn and eve, whose glimmerings almost meet, 

Crowd back to narrow bounds the ancient night. 

Bryaitt. 



11. THE DAY IS DONE. 

1. The day is done, and the darkness 

Palls from the wings of Night, 
As a father is wafted d6wnward 
From an iagle in his flight. 

2. I see the lights of the village 

Gleam through the rain and the mist, 
And a feeling of sadness comes o'er me 
That my soul cannot resist. 

3. A feeling of sadness and longing. 

That is not akin to p4in. 
And resembles sorrow only, 
As the mist resembles the rdin, 

4. Come, read to me some pdem, 

Some simple and heartfelt lay, 
That shaU soothe this restless feeling, 
And banish the thoughts of dJty. 

5. N^dt from the grand old masters, 

lifot from the bards sublime, 
Whose distant footsteps echo 
Through the corridors of Time. 
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6. For, like strains of martial mhsiCj 

Their mighty thoughts suggest 
Life's endless toil and endeavor; 
And to-night I long for r^st. 

7. Read from some hitmbler poet, 

Whose songs gushed from his he&rt, 
As showers from the clouds of summery 
Or tears from the epelids stilrtj 

8. Wh6, through long days of Idbor, 

And nights devoid of 6ase, 
Still heard in his soul the music 
Of wonderful melodies. 

9. Such songs have power to quiet 

The restless pulse of care. 

And come like the benediction 

That follows after prayer. 

10. Then read from the treasured volume 

The poem of thy ch6ice, 
And lend to the rhyme of the p6et 
The beauty of thy v6ice. 

11. Aiid the n{gM shall be filled with milsic, 

And the cares that infest the day, 

Shall fold their tents like the Arabs, 

And as silently steal aw^y. 



LONQjTELLOW. 



12. THE BATTLE-FIELD. 

Once this soft turf, this rivulet's sdndSj 
Were trampled | by a hurrying crowd. 

And fiery hearts \ and armed hands \ 
Encountered in the bdttle-Glond. 
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2. Ah' ! never shall the land forget | 

How gushed liie life-blood \ of her brdve — 
Gushed, warm with hope and courage yet, 
Upon the soil \ they fought to save. 

3. Now all is c&hn, and fr^sh and still; 

Alone the chirp of flitting bird, 
And talk of children on the hiU, 
And beU of wandering Mne \ are h^ard. 

4. No solemn host goes trailing by 

The black-mouthed gtin \ and staggering wdin^ 
Men start not at the Mttle'-GVY) 
Oh, be it never Mard agdini 

5. Soon rested | those who f6ught; but th6u. 

Who minglest in the harder strife | 
For truths | which men receive not now, 
Th^ warfare | only ends with life, 

6. A friendless warfare ! lingering long | 

Through weary day | and weary yfear. 
A wild and many-weaponed thr6ng | 
Hang on thy fr6nt, and flank, and rfear. 

7. Yet nerve thy spirit | to the pr6of. 

And blench not at thy chosen 16t; 
The timid good may stand al6of, 
The sage may fr6wn — yet faint thou nbt, 

8. Nor heed the sh4f t | too surely cdst. 

The foul I and hissing bolt of scorn; 
For with thy side | shall dweU, at l^st. 
The victory | of endiirance \ born. 

9. Truth I crushed to earth | shall rise again; 

The eternal y^ars \ of God are h^rs; 
But Error \ wounded, writhes in p&in, 
And dies \ among his wdrshipers. 
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^^- Ye4, though thou lie upon the dust, 

When they who helped thee flee in f6ar, 
Die I full of hope and manly trust, 
Like those who fell in battle here, 

^1- Another hand | the sword shall wi^ld. 
Another hand | the standard wave. 
Till from the trumpet's mouth | is p6aled 
The blast of triumph \ o'er thy gr^ve. 



BSYANT. 



13. HYMN TO MONT BLANC. 

\_This is a difficult piece of reading. It slwuld be first analyzed 
grammatically and rhetorically, to enable the pupil to comprehend the 
full meaning. The reading, in general, will be characterized by me- 
dian stress, orotund quality, strong force, and sloio movement.'} 

Hast thou a chdrm to stay the morning-star 
Ih his steep coursed So long he seems to pause 
On thy bald, awful head, sovereign Bldnc! 
The Arve and Arveiron at thy base 
Rave causelessly; but thou, most awful f6rm, 
Risest from forth thy silent sea of pines, 
How silently! Around thee and above, 
Deep is the air and ddrJc; substantial blkik; 
An 4bon mdss: methinks thou piercest it 
As with a wedge! But when I look agdin. 
It is thine own calm home, thy crystal shrine, 
Thy habitation from Uernity. 

dread and silent Mount! I gazed upon thee. 
Till thou, still present to the bodily sense. 

Didst vdnish from my th6ught: entranced in prayer, 

1 worshiped the Invisible alone. 

Yet, like some sweet, beguiling mflody — 
So sweet, we know not we are listening to it — 
Thou, the meanwhile, wast blending with my thought^ 
Yea, with my life and life's own secret jdy; 



360 SCHOOL ELOCUTION. 

Till the dilating s6ul — enrapt, tranf used 

Into the mighty vision passing — there, 

As in her natural f6rm, swelled vast to Hhaven! 

Awdke, my soul! not only passive praise 
Thou 6west; not alone these swelhng tmrSj 
Mute thdnJcs, and secret Ecstasy. Awkke, - 
Voice of sweet s6ng! Aw^ke, my heart, awdke! 
Green vales and icy cUffSy dll join my hymn. 

Thou first and chief, sole sovereign of the vMe! 
O, struggling with the darkness all the night, 
And visited all night by troops of stars, 
Or when they climb the sky or when they shik; 
Companion of the morning-star at dawn, 
Thyself Eai'th's rosy star, and of the d^wn 
Co-herald; w^ke, O zvdke, and utter prdise! 
Who sank thy sunless pillars deep in earth? 
Whd filled thj countenance with rosy light? 
Who made thee parent of perpetual streams f 

And you, ye five wild torrents, fiercely glid! 
Who called you forth from night and utter dhith, 
From dark and icy cdverns called you forth, 
Down those precipitous, blk;k, jJtgged r6cks, 
For ever shattered and the same for fever? 
Whd gave you your inviilnerahle life. 
Your strength, your spfeed, your fiiry, and your j6y, 
Unceasing thunder and eternal foam ? 
And who commanded (and the silence came), 
"jffere let the Ullows' stiffen, and have restf^^ 

Ye tee-falls! ye that from the mountain's brow 
Adown enormous rdvines slope amain— 
Torrents, methinks, that heard a mighty voice. 
And stopped at 6nce amid their maddest plimge ! 
M6tionless t5rrents! silent cMaracts! — 
Who made you glorious as the gates of Heaven 
Beneath the keen full moon? Who bade the siin 
Clothe you with rdinhows f Who, with living fldwers 
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Of loveliest blue, spread gdrlands at your ffeet? — 

God! let the torrents, like a shout of ndtions 

Answer! and let the Ice-plains echo, God! 

God! sing ye meadow-streams with gladsome voice! 

Ye ^ne-groves, with your soft and soul-like s6unds ! 

And tMy, too, have a voice, yon piles of sn6w, 

And in their perilous fall shall thunder, God! 

Ye living flotvers that skirt the eternal f r6st ! 

Ye tvild goats sporting round the iagl^s nest! 

Ye Ragles, playmates of the mountain-storm! 

Ye lightnings, the dread arrows of the cl6uds! 

Ye signs and wonders of the Elements! 

Utter forth "God!" and fill the Mils with prdise. 

Once more, hoar mount ! with thy sky-pointing p6ak. 
Oft from whose feet the avalanche, unheard. 
Shoots downward, glittering through the pure serine, 
Into the depth of clouds that veil thy breast — 
Thou, too, again, stupendous mduntain! thou, 
That, as I raise my head, awhile bowed low 
In adoration, upward from thy base 
Slow-traveling with dim eyes suffused with t6ars. 
Solemnly s6emest, like a vapory cloud. 
To rise before me — t^se, oh, ^yer rise;' 
Rise, like a cloud of incense, from the fearth! 
Thou Mngly spirit throned among the hills, 
Thou dr^ad ambassador from earth to heaven, 
Griat hlerarch! teU thou the silent sJcp, 
And tell the std^^s, and tell yon rising siin^ 
Earth, with her thousand v6ices, prdises Gdd! 

COLKBIOGK. 
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14. MOKNING HYMN. 

IThia piece is cliaractenzed hy slow movement^ median stress, and 
orotund quality.^ 

These are thp glorious wdrJcs, Parent of g6od, 

Almighty! Thine this univSrsal frdmCy 

Thus wondrous fkir^ Thyself how wondrous th^n! 

UnspSahahle, who sit'st above these heavens 

To us invisible, or dimly seen 

In these thy lowest w5rks; yet tMse declare 

Thy goodness beyond thought, and power divine. 

Sphak, ye who best can tell, ye sons of light, 

Angels; for ye behold him, and with songs 

And choral symphonies, day without night, 

Circle his throne rejoicing; ye, in Heaven, 

On larth, join dll ye creatures, to extol 

Him first, him last, him midst, and ivithout ind. 

Fairest of stars, last in the train of night, 

If better thou belong not to the dawn, 

Sure pledge of day, that crown'st the smiling mom 

With thy bright circlet, praise him in thy sphere, 

While day arises, that sweet hour of prime. 

Thou Sim, of this great world both eye and soul, 

Acknowledge him thy greater; sound his praise 

In thy eternal course, both when thou climVst, 

And when high noon hast gained, and when thou fdlPst 

Moon, that now meet'st the orient Sun, now fly'st. 

With the fixed stars, fixed in their orb that flies; 

And ye five dther wandering fires, that move 

In mystic dance not without song, resound 

His praise, who out of darkness called up Ught. 

Air, and ye Uements, the eldest birth 

Of Nature's w6mb, that in quaternion run, 

Perpetual circle, multiform; and mix 

And nourish all things; let your ceaseless ch&nge 

Vary to our great Maker still new prdise. 
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Ye mists and exhaldtions, that now rise 

From hill or steaming 14ke, dusky or grdy, 

Till the sun paint your fleecy skirts with g61d, 

In honor to the worlds greut Aiithor rise; 

Whether to deck with clouds the uncolored sky, 

Or wet the thirsty earth with falling sh6wers, 

Kising or filing, still advance Ms prdise. 

His praise, ye tcinds, that from four quarters blow, 

Breathe soft or Idud; and wave your tops, ye j^nes. 

With every plant, in sign of worship^ wkve. 

Fountains, and ye that warble as ye flow, 

Melodious murmurs, warbhng, tune Ms prdise. 

Join voices dll, ye living souls: ye Urds, 

That singing, up to Maven^s gate ascend, 

Bear on your vnngs and in your ndtes his prdise. 

Milton. 



15. THANATOPSIS. 

[^As a preliminary exercise^ let pupils name all the phrases and 
clauses, and tell what each modifies; also^ call on them to parse Hie 
more diffioalt words. The reading of this poem is characterized by 
slow movement, median stress,' and orotund quality,'] 

To him I who | in the love of Nature \ holds 
Communion | with her visible forms, she speaks | 
A various Idnguage; for his gdyer hours | 
She has a voice of glddness, and a smile 
And eloquence of beauty, and she glides | 
Into his ddrher musings with a mild | 
And healing sympathy, that steals aw^y 
Their sharpness | ere he is aware. When thoughts | 
Of the last bitter hour | come like a blight | 
Over thy spirit, and sad images | 
Of the stern agony, and shroud, and pdll, 
And breathless ddrJcness, and the narrow house, 
Make thee to shudder J and grow sick at hiart, 
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Go f6rth I Tinder the open sJcp, and list 
To ydtur^s teachings; while from all ar6und — 
]^arth and her wdters, and the depths of air — 
Comes I a still v6ice: — Yet a few d&ys | and thee \ 
. The all-beholding siin \ shall see no more | 
In all his course; nor yet | in the cold ground^ 
Where thy pale form | was laid with many tears. 
Nor in the embrace of dcean, shall exist | 
Thy Image, ^arth, that nourished thee, shall cldim 
Thy growth, to be resolved to ^arth again; 
And, lost each hkman trdce, surrendering np 
Thine individual b6ing, shalt thou go | 
To mix forever with the elemefnts, 
To be a brother | to the insensible rocTt \ 
And to the sluggish cldd, which the rude swain | 
Turns with his share, and treads upon. The oak 
Shall send his roots abroad, and pierce thy m61d. 

Yet not to thine eternal resting-place | 
Shalt thou retire alone— nor could'st thou wish \ 
Couch mdre magnificent Thou shalt lie down | 
With patriarchs | of the infant world — with Icings, 
The powerful of the iarth — the uUse, the good, 
Fair forms, and hoary s6ers of ages pdst. 
All I in one mighty sepulcher. The hills, 
Rock-ribbed and ancient as the sun; the vdles, 
Stretching in pensive quietness between; 
The venerable woods; Hvers, that move 
In majesty; and the complaining hrooJcs, 
That make the meadows grhen; and, poured round dll. 
Old bcean^s gray and melancholy wdste — 
Are but the solemn decorations \ dll \ 
Of the gi'cat tomb of mdn! The golden siln, 
The pldnets, all the infinite host of Maven, 
Are shining on the sad abodes of dMh, 
Through the still lapse of &ges. AU that tread 
The globe | are but a hdndful \ to the tribes 
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That slumber in its bosom. Take the wings 

Of morning, and the Barcan desert piferce, 

Or lose thyself | in the continuous woods | 

Where rolls the Oregon, and hears no sound | 

Save his own d^shings — yet | the dead | are thfere; 

And millions \ in those solitudes, since first 

The flight of years began, have laid them down ] 

In their last sleep: this dead | reign there | al6ne! 

So shalt thou rest; and what if thou withdraw ] 

Unheeded by the living, and no friend \ 

Take note of thy departure! All that breathe \ 

Will share thy d^^tiny. The gdy { will laugh 

When thou art g6ne, the solemn brood of care | 

P16d 6n, and each one, as before, will chase 

His favorite phdntom; yet all tMse \ shaJl Have 

Their mirth and their empl6yments, and shall come | 

And make their bed | with tMe, As the long train 

Of ages glides awdy, the sons of men — 

The youth \ in life's green spring, and he who goes | 

In the fuU strength of yhars, matron and mdid, 

The bowed with age, the Infant \ in the smiles | 

And beauty of its innocent age | cut off — 

Shall I one by one | be gathered to thy side | 

By th6se | who in their turn | shall f611ow thhm. 

So live, that when thy summons | comes to join | 
The innumerable caravan | that moves | 
To that mysterious realm where each shall take 
His chamber | in the silent haUs of death. 
Thou g6, not like 'the quarry-slave at night, 
Scoiirged to his dungeon; but, sustained and soothed | 
By an unfaltering trust, approach thy grkve \ 
Like one who wraps the drapery of his couch 
Ab6ut him, and lies down | to pleasant drfeams. 

Bryant. 



V 

r ifi 
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16. ELEGY WRITTEN IN A COUNTRY 
CHURCHYARD. 

1. 
The eilrfew \ tolls the kneU | of parting dd>y; 
K The lowing Mrd \ winds slowly | o'er the Ua; 
The plowman \ homeward | plods his weary wdy. 
And leaves the world \ to darkness | and to w4, 

2. 

Now fades | the glimmering Idndscape I on the ^ght, 
And aU the dir | a solemn stillness ^\ holds, 

Save where the Metle \ wheels his droning flight. 
And drowsy tinklings | lull the distant folds ^ 

3. 
Save I that from yonder | ivy-mantled t6wer, 
^ — The moping owl | does to the moon | complain | 
Of such as, wandering near her secret b6wer, 
Molest her ancient, solitary r^ign. 

4. 
Beneath those rugged 61ms, that yew-tree's shdde, 

Where heaves the turf | in many a moldering h6ap, 
Each I in his narrow cell | forever Idid, 

The rade forefathers \ of the hamlet | sleep. 

5. 
^ The breezy cdll \ of incense-breathing m6m. 

The swallow \ twittering | from the straw-built sh6d, 
The cock's shrill clarion, or the echoing horn, 
No m6re | shall rouie th^m | from their lowly bfed. 

6. 
For them | no m6re the blazing Marth \ shall biim, 

Or busy housewife | ply her evening c^ej ^ 

No children \ run | to lisp their sire's return, 

Or climb his hi4es \ the envied Jclss | to share. 
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7. 

Oft did the Mrvest \ to their sickle \ yield, 
Their furrow \ oft | the stubborn gWi>e \ ha^ broke j 

How jocund \ did they drive their team a-fifeld ! 
How bowed | the woods \ beneath their sturdy strdhe! 

8. 
Let not Ambition | mock their useful t6il, 

Their hoitoely joys, and destiny | obscure; 
Nor Grandeur | hear | with a*disdainful smile | 

The short | and simple annals | of the p6or. 



9. /O 

The boast of heraldry, the pomp of pdwer, ^- -- 

And all that beauty, all that wealth \ e'er g&ve, 
Await I alike | the inevitable hour: 

The paths of glory \ lead | but to the grdve. 

Nor y6u, ye proud, impute to these the fdult, 
If Memory | o'er their tomb | no trophies raise, 

Where, through the long-drawn aisle | and fretted vdult, 
The pealing dnthem \ swells the note | of prdise. 

Can storied tirn, or animated hist, 

Back to its mansion | call the fleeting briathf 
Can Honoris voice | provoke the silent dust, 

Or Flattery soothe | the dull, cold ear | of Diathf - 

■ * -1^12. 
Perhaps in this neglected spot [ is | laid | 

Some Mart \ once pregnant | with celestial f\re-^ 
Hands \ that the rod of impire | might have swayed, 

Or waked to Scstasy \ the living lyre: 
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13. 
But Knowledge \ to their eyes | her ample p&g'e, 
. Rich with the spoils of time, did ne'er uiir6U; 
ChiU Penury \ repressed their noble r4ge, 
And froze the genial current \ of the s6uL 

14. 
Full many a g^m \ of purest ray serene | 

The dark, unfathomed caves of ocean \ bear; 
FnU many a flower \ is bom to blush unseen, 

And waste | its sweetness \ on the desert dir. 

Some village ^Hdm ^den , that, with dauntless breast, 

The little tyrantfoJ his ^elds | withstood ; 
Some mute, inglorious ikQ?fe^ yhere may rest — 
^2^ Some Gr omtcell^ g uiltless of his country's bl6od. -^ 

16. 
The applause | of listening senates \ to command, 

The threats | of pain and ruin | to despise, 
To scatter pUnty \ o'er a smiling land, 

And read their history \ in a nation's Syes^ 

17,/ / 
Their lot \ fdvMde; nor cirsiunscribed |^al6ne | 

Their growing virtues j but their crimes confined; 
Forbade to wade | through slaughter | to a thr6ne, 

And shut the gates | of mircy \ on mankind f^ 

18. 
The struggling pangs | of conscious truth \ to hide, 

To quench the blushes of in^e&tious shdmej 
Or heap the shrine of Luxury and Pride | 

With incense | kindled at the Miise^s flame^ 



)^ 
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19. 
Far from the madding crowd's | ignoble strife, \ 

Their sober mshe^{j;i^Yevl}£ia,vned iq^jirdy; 7 

Along the cool, sequestered vaiff^f^inife | "^ i > - y 

, They kept the noiseless tenonf | of their why, ' ' 

20. 
Yet e'en these hones, \ from insult to protect. 

Some frail memdrial \ stUl erected nigh, 
With uncouth rhymes \ and shapeless sculpture \ decked, 

Implores the passing tribute | of a 






21. 

Their n6me, their y6ars, spelt by the unlettered Muse, 
The place of fame \ and hlegy \ supply; 

And many a holy t4xt \ around she strews, 
That teach the rustic moralist \ to die. 

22. 
For wh6, to dumb f orgetfulness | a prey, 

This pleasing, anxious Ming \ e'er resigned, 
Left the warm precincts | of the cheerful ddy. 

Nor cast | one longing, lingering look \ behind f 

23. 
On some fond breast \ the parting sotil \ relies. 

Some pious drops \ the closing eije requires; 
E'en from the tomb \ the voice of Nature | cries, 

E'en in our cashes \ live ( their wonted fires. 

24. 
For thee, wh6, mindful of the unhonored d6ad. 

Dost I in these lines | their artless tale | relate. 
If chdnce, by lonely contemplation led, 

Some kindred spirit \ shall inquire thy f&te — 

24 
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25. 
H&ply I gome hoary-headed swain | may s&y: 

*'Oft have we seen him, at the peep of dawn, 
Brushing with hasty steps | the dews awdy, 

To meet the sun | upon the upland Idtm. 

26. 
"There, at the foot | of yonder nodding beech, 

That wreathes its old, fantastic roots so high. 
His listless 16ngth | at noontide | would he stretch, 

And pore upon the br6ok | that babbles by. 

27. 
"Hard by yon wood, now smiling | as in sc6m, 

Muttering his wayward fancies, he would rovej 
Now drooping, woful-wan, like one forl6m, 

Or crazed with care, or crossed in hopeless Idve. 

28. 
"One mom | I missed him | on the 'customed hill, 

Along the heath, and near his favorite tr6e; 
Another \ came, nor yet beside the rill. 

Nor up tte Idwnj nor at the wdod \ was hej 

29. 
"The n6xt, with dirges due, in sad arr&y. 

Slow I through the church-way path | we saw him b6rne: 
Approach and read | (for thou canst read) | the Iky | 

Graved on the st6ne | beneath yon aged th6rn." 

THE EPITAPH. ' 

H^re I rests his Mad \ upon the lap of Sarth, 
A yoiith I to Fortune \ and to Fdme | unJcnown; 

Fair Science \ frowned not | on his humble birth^ 
And. Melancholy \ marked him | for her own. 
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31. 

Ldrge. \ was his bounty, and liis sdul \ sincere; 

Heaven \ did a recompense | as largely s^nd: 
He gave to misery — aU he hdd — a t^ar; 

He gained from Heaven — ^^t was all he wished — a, friend, 

32. 

No further seek | his merits \ to discl6se, 

Or draw his frdiUies \ from their dread ab6de 

(There | they alike | in trembling h6pe | rep6se) — 
The bosom \ of his Father \ and his\ God. 



Thomas Gbat. 



!/■ 



17. DANIEL WEBSTER. ^ 



1. When life hath run its largest round [ 

Of toil and trfumph, joy and w8e, 
How brief | a storied page is found | 
To compass aU its outward sh6w! 

2. .The ^rld-t^ed s,ailor tires and dr6ops; , 
• [ His flag IS r^ntjOiis keel forg6t; _. ; ^ • / 

His farthest voyages | seem but loops | 
That float | from life's entangled kn6t. 

3. But when within the narrow space | 

Some larger soul hath lived and wr6ught, 
Whose sight | was open to embrace | 

The boundless realms | of deed, and th6ught,— 

4. When, strickeii (by the freezing blast, / , 

' A nation's living pillars fall,. ) >. 

How rich | the storied p^ge, how vkst, 
A word,- a whisper, can recall ! ^ 

5. No medal | lifts its fe^ied f4ce,'' .^, 

Nor speaking marble | cheats your eye, 
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Yet, while these pictured lines I trice, 
A living image \ passes by: 

6. A r6of J beneath tbe mountain pines; 
The Wdisters j of a hill-girt plain; 



The front of life's embattled line! 
A mound | beside the heaving 



iMKbl. 



7. Th^se I are the seines: a hdy appears; 

Set life's round dia| | in the sun, 
Count the swift are | of seventy years, 
His frame | is dust; his task | is d6ne. 

8. Yet pause upon the noontide h6ur, 
' Ere the declining sun | has laid | 

His bleaching rays | on manhood's p6wer, 
And look upon the mighty sh^e. 

9. No gloom I that stately shape can hide, 

No chMige I uncrown its brow; beh61d! 
Dkrky calm, 14rge-fronted, lightning-eyed, 
Earth has no double | from its m61di , 

10. Ere from the fields | by valor won | 
The battle-smoke | had rolled awdy, 
And bared the blood-red setting sun, 
His eyes | were opened on the d^y. 

I'i, His 14nd | was but a shelving strip | 

Black I with the strife | that made it fr6e; 
He lived | to see its banners dip | 
Their fringes | in the western sfea. 

12. The boundless prdiries \ learned his n&me, '>^ 
His w6rd8 | the mountain k^hoes knfew, /. 
The northern breezes | swept his fame | f 
Prom icy lake | to warm bayoii. ; v * ^ 
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18. In t6il I he lived j in peace [ he died; 
When life's full cycle was complete, 
Put off his robes of power and pride, 
And laid them | at his Master's ftet. 

c 

14. His rest | is by the storm-swept waves | 

"WhouJif e^ wiy* tempests | ronghly tried, 
Whose heart | was like the streaming caves | 
Of ocean, throbbing at his side. 

15. Death's cold white hand | is like the sn6w | 

Laid softly | on the furrowed hill — 
It hides the broken seams below. 
And leaves the summit | brighter stiU. 

16. In vain the envious tongue upbraids; 

His name | a nation's heart shall keep | 
Till morning's latest sunlight fades | 
On the blue tablet | of the d^ep ! holmm. 

/ • ■/ •/ / ■ 

18. (ST. AtjGUSTINE'SJLADDEK. 

1. Saint AugTlstine! well hast; thou said, 

That I of our vices | we can frame | 
A ladder, if we will but tread | 
Beneath our feet |. each deed of sh^e ! 

2. AU common things, each day's ev6nts. 

That I with the hour | begin and end, ^ 
Our pleasures | and our discontents. 
Are r6unds | by which ] we may ascend. 

3. The low desire, the base design. 

That makes another's virtues | 16ss; 
The revel | of the ruddy wine, 
And aJl occasions | of excess; 
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4. The longing | for ignoble things; 

The strife | for triumph | more than truth; 
The hardening of the heart, that brings | 
Irreverence | for the dreams of y6utii; 

5. AU thoughts of ill; all evil deeds, 

That have their root \ in thoughts of ill; 
Whatever hinders | or impedes | 
The action | of the noble will; — 

6. All these | must first | be trampled down | 

Beneath our feet, if we would gain | 
In the bright fields | of fair renown | 
The right | of^minent dpm^ir 



t/v^ 



7. We have not wings, we can not soar; 

But we have feet | to scale and climb, 
By slow degrees, by more and m6re. 
The cloudy summits | of our time. 

8. The distant mountains, that uprear | 

Their solid bastions | to the skies, 
Are crossed j by pathways, that appear | 

As we I to higher levels \ rise. 

• 

9. The heights | by great men | reached and kept | 

Were not attained | by sudden flight, 
But they, while their companions slept. 
Were toiling upward | in the night. 

10. Standing | on what | too long | we bore | 

With shoulders bent | and downcast eyes, 
We may discern — unseen before — 
A path I to higher destinies; 

11. Nor deem the irrevocable Past | 

As wholly wasted, wholly vain, 
If, rising on its wrecks, at last | 

To something nobler | we attMn. lonofbllow. 
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19. RING OUT, WILD BELLS. 

IThis extract should te read with radical and median stress, strong 
forccy and strongly contrasted inflections. Let th}f class mark for em- 
phasis atid inflection."] 

1. Ring out, wild bells, to the wild sky. 

The flying cloud, the frosty light; 
The year is dying in the night; 
Ring out, wUd bells, and let him die. 

2. Ring out the old, ring in the new. 

Ring, happy bells, across the snow; 
The year is going; let him go; 
Ring out the false, ring in the true. 

3. Ring out the grief that saps the mind, 

For those that here we see no more; 
Ring out the feud of rich and poor, 
Ring in redress to all mankind. 

4. Ring out a slowly dying cause, 

And ancient forms of party strife. 
Ring in the nobler modes of life, 
With sweeter manners, purer laws. 

5. Ring out the want, the care, the sin. 

The faithless coldness of the times; 
Ring out, ring out my mournful rhymes. 
But ring the fuller minstrel in. 

6. Ring out false pride, in place and blood. 

The civic slander and the spite; 
Ring in the love of truth and right, 
Ring in the common love of good. 

7. Ring out old shapes of foul disease. 

Ring out the narrowing lust of gold. 
Ring out the thousand woes of old, 
Ring in the thousand years of peace. 



376 SCHOOL ELOCUTION. 

8. Ring in the valiant man and free, 

The larger heart, the kindlier hand; 
Ring out the darkness of the land, 
Ring in the Christ that is to be. tennyson. 



20. SUMMER RAIN. 

IThis extract should he read with varying degrees of forcey and 
with the radical stress, ranging from unimjyassioned to emotional. 
The last tico stanzas afford scope for ^Hmiiative expression."'] 

1. Now on the hills I hear the thnnder mutter j 

The wind is gathering in the west; 
The upturned leaves first whiten and flutter. 

Then di'oop to a fitful rest; 
Up from the stream with sluggish flap 

Struggles the gull, and floats away; 
Nearer and nearer rolls the thunder-clap; 

We shall not see the sun go down to-day. 
Now leaps the wind on the sleepy marsh, 

And tramples the grass with terrified feet; 
The startled river turns leaden and harsh — 

You can hear the quick heart of the tempest beat. 

2. Look! look!— that Uvid flash! 

And instantly follows the rattling thunder. 
As if some cloud-crag, split asunder. 

Fell, splintering with a ruinous crash, 
On the earth, which crouches in silence under; 

And now a solid gray wall of rain 
Shuts off the landscape, mile by mile. 

For a breath's space I see the blue wood again. 
And, ere the next heart-beat, the wind-hurled pile, 

That seemed but now a league aloof. 

Bursts rattling over the sun-parched roof. 
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3. Against the windows the storm comes dashing; 
Through tattered foliage the hail tears crashing; 
The blue lightning flashes; 
The rapid hail clashes; 

The white waves are tumbling; 
And, in one baffled roar, 

Like the toothless sea mumbling 
A rock-bristled shore, 

The thunder is rumbling. 

And crashing, and crumbling — 
Will silence return never more? lowbll. 



21. HYMN TO THE NORTH STAR. 

ITJie reading of tliis poem will he characterized hy slow movement^ 
median stress, orotund qualitt/, and middle key. 2 

1. 

The sad and solemn night 
Hath yet her multitude j of cheerful fires; 

The glorious host of light | 
Walk the dark atmosphere | till she retires; 
All through her silent wdtclies, gliding sl6w. 
Her constellations come, and climb the heavens, and gd, 

2. 

Bay, too, hath many a star \ 
To grace his gorgeous reign, as bright as tMy: 

Through the blue fields afar, 
Unseen, they follow in his flaming w^y: 
Many a bright lingerer, as the eve grows dim. 
Tells what a radiant troop | arose and set with him, 

3. 

And thou \ dost see them Hse, 
Star of the Pole ! and thou \ dost see them sU. 

A16ne, in thy cold skies. 
Thou keep'st thy old unmoving station yet, 
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Nor join'st the dances | of that glittering train, 

Nor dipp'st thy virgin 6rb | in the blue western mMn. 

4. 

ThSre, at mom's rosy birth, 
Thou lookest meekly through the kindling air, 

And eve, that round the Earth | 
Chases the dfi-y, beholds thee | watching fMre; 
TMre \ noontide finds thee, and the hour that c4Lls | 
The shapes of polar flame | to scale heaven's azure waUs. 

5. 
Alike, beneath thine eye, 
The deeds of darkness \ and of light \ are ddnej 

High toward the starlit sky | 
Towns blaze, the smoke of battle blots the Stin; 
The night-storm on a thousand hills | is loud. 
And the strong wind of day | doth mingle sea and cl5ud. 

6. 
On thy unaltering blaze | 
The half -wrecked mariner, his compass 16st, 

Fixes his steady g4ze, 
And steers, undoubting, to the friendly coast; 
And they who stray in perilous wastes, by 7itghty 
Are gldd when thou dost shine | to guide their footsteps 
right. 

7. 

And theref6re | bards of 61d, 
S4ges and hermits of the solemn w6od. 

Did I in thy beams | behold | 
A beauteous type | of that unchanging g6od, 
That bright | eternal beacon, by whose r4y | 
The voyager of time | should shape his heedful wity. 

Beyant. 



t// 
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22. THE AMEBICAN FLAG. 

[To he read with declamatory and dramatic force, radical and 
thoi*oug1i stress, and orotund quality,'] 

1. When Freedom from her mountain height 

Unfurled her standard to the air, 
She tore the azure robe of night, 

And set the stars of glory there; 
She mingled with its gorgeous dyes 
The milky baldric of the skies, 
And striped its pure celestial white 
With streakings of the morning light 5 
Then, from his mansion in the sun. 
She called her eagle-bearer down. 
And gave into his mighty hand 
The symbol of her chosen land. 

2. Majestic monarch of the cloud! 
Who rear'st aloft thy regal form. 

To hear the tempest-trumpings loud 

And see the lightning lances driven, 
When strive the warriors of the storm. 

And rolls the thunder-drum of heaven, — 
Child of the Sun! to thee 'tis given 

To guard the banner of the freej 
To hover in the sulphur-smoke. 
To ward away the battle-stroke. 
And bid its blendings shine afar. 
Like rainbows on the cloud of war — 

The harbingers of victory! . 

3. Flag of the brave! thy folds shall fly. 
The sign of hope and triumph high. 
When speaks the signal trumpet tone. 
And the long line comes gleaming on. 
Ere yet the life-blood, warm and wet. 
Has dimmed the glistening bayonet, 
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Each soldier's eye shall brightly turn 
To where thy sky-bom glories bum; 
And, as his springing steps advance, 
Catch war and vengeance from the glance; 
And, when the cannon-mouthings loud 
Heave in wild wreaths the battle-shroud, 
And gory sabers rise and fall 
Like shoots of flame on midnight's paU, 
Then shall thy meteor glances glow. 

And cowering foes shall fall beneath 
Each gallant arm that strikes below 

That lovely messenger of death. 

4. Mag of the seas! on ocean's w;ave 
Thy stars shall glitter o'er the brave. 
When Death, careering on the gale. 
Sweeps darkly round the bellied sail, 
And frighted waves rush wildly back, 
Before the broadside's reeling rack. 
Each dying wanderer of the sea 
Shall look at once to heaven and thee, 
And smile to see thy splendors fly, 
In triumph, o'er his closing eye. 

^. Flag of the free heart's only home. 

By angel hands to valor given. 
Thy stars have lit the welkin dome. 

And all thy hues were bom in heaven. 
Forever float that standard sheet! 

Where breathes the foe but falls before us, 
With Freedom's soil beneath our feet. 

And Freedom's banner waving o'er us! 

Drake. 




/ 
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23. THE CHAMBERED NAUTILeg. 

[The reading of this poem should he characterised by slow movement^ 
mediate stress, pure tonCf and orotund quality. To he marked hy the 
class for emphasis, inflectionj and pauses.'] 

This is the ship of pearl, which, poets feign, 

Sails the unshadowed mam,— ^ 

The venturous bark that flings^ 
On the sweet summer wind [its purpled wings 
In gulfs enchanted, where tn^ siren siii^fs,. 

And coral reefs lie bare,\^ 
Where the cold sea-maids rise to sun their streaming 
haiTi 

2. 
Its webs /of living gauze/ no mo?^ unfurl; 

Wrecked is the ship/ of nearl ! 

And, every chambered cell, ^ 

\Where its dim dreaming life was wont to dyell. 
As the frail tenant shaped his growing sheU, 

Before thee/Hes revealed---- .- >, ^/*< ; * 
Its irisei. ceiling rent, its sunless cr ypt unsealed! ^ , . 

Year after year beheld the silent ^itoI "^ 

Th^t spread his lustrous coil^ 

StiU, as the spiral grew, ^/--^ '-^ ' 
He left the past year's dwelling for the new, 
Stole with soft step its s^ning archway throligh, \ 

Built up its idle door. 
Stretched in his last found home, and knew the old no 
more. 

4- 

Thanks for the heavenly message brought by thee. 
Child of the wandering sea. 
Cast from her lap forlorn^! 
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/ 

From thy dead lips a clearer note is bom 
Than ever Triton blew from wreathed horn! 

While on my ear it rings, 
Through the deep caves of thought I hear a voice that 
sings,— 

5. ^ 

Build thee more stately man^ons, my soul, 

As the swift seasons roU ! 

Leave thy low-vaulted past! ^ 

Let each new temple, nobler than the last, 
Shut thee fi*om heaven with a d^me more TOst, 
' Till thou at length art free, v 

Leaving thine outgrown shell by life's imresting sea! 

Holmes. 



24. KENTUCKY BELLE. 

1. 
Summer of 'sixty-three, sir, and Conrad was gone away, 
Gone to the county-town, sir, to sell our first load of hay,- 
We lived in the log-house yonder, poor as ever youVe 

seen; 
Roschen there was a baby, and I was only nineteen. 

2. 

Conrad, he took the oxen, but he left Kentucky Belle. 

How much we thought of Kentuck, I couldn't begin to 
teU— 

Came from the Blue-Grass country; my father gave her 
to me 

When I rode north with Conrad, away from the Ten- 
nessee. 

3. 

Conrad lived in Ohio, a German he is, you know; 
The house stood in broad cornfields, stretching on, row 
after row. 
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The old folks made me welcome; they were kind as 
kind could be; 

But I kept longing, longing, for the hills of the Ten- 
nessee. 

4. 
Oh ! for a sight of water, the shadowed slope of a hill ! 
Clouds that hang on the summit, a wind that never is 

still! 
But the level land went stretching away to meet the 

sky, ^ 

Never a rise, from north to south, to rest the weary eye ! 

5. 

From east to west, no river to shine out under the moon. 
Nothing to make a shadow in the yellow afternoon : 
Only the breathless sunshine, as I looked out, aU forlorn; 
Only the "rustle, rustle," as I walked among the com. 

6. 

When I fell sick with pining, we did n't wait any more. 

But moved away from the corn-lands, out to this river- 
shore — 

The Tuscarawas it's called, sir; off there's a hiU, .you 
see; 

And now I've grown to like it next best to the Ten- 
nessee. 

■ 7. 
I was at work that morning. Some one came riding 

like mad 
Over the bridge and up the road — Farmer Rouf 's little 

lad. 
Bareback he rode; he had no hat; he hardly stopped 

to say, 
"Morgan's men are coming, Frau; they're galloping on 

this way. 
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8. 
"I'm sent to warn the neighbors. He isn't a mile 

behind; 
He sweeps up all the horses — every horse that he can 

find. 
Morgan, Morgan the raider, and Morgan's terrible men, 
With bowie-knives and pistols, are galloping up the 

glen!" 

9. 
The lad rode down the valley, and I stood stiU at the 

door; 
The baby laughed and prattled, played with spools on 

the floor; 
Kentuck was out in the pasture; Conrad, my man, was 

gone. 
Near, nearer, Morgan's men were galloping, galloping on! 

10. 
Sudden I picked up baby, and ran to the pasture-bar. 
"Kentuck!" I called — "Kentucky!" She knew me ever 

so far! 
I led her down the gully that turns off there to the right, 
And tied her to the, bushes; her head was just out of 

sight. 

11. 
As I ran back to the log house, at once there came a 

sound — 
The ring of hoofs, galloping hoofs, trembling over the 

ground — 
Coming into the turnpike out from the White- Woman 

Glen, 
Morgan, Morgan the raider, and Morgan's terrible men. 

12. 
As near they drew and nearer, my heart beat fast in 
alarm: 
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But still I stood in the door- way, with baby on my arm. 
They came; they passed; with spur and whip in haste 

they sped along — 
Morgan, Morgan the raider, and his band, six hundred 

strong. 

13. 
Weary they looked and jeded, riding through night and 

through day; 
Pushing on east to the river, many long miles away, 
To the border-strip where Virginia runs up into the west. 
And fording the Upper Ohio before they could stop to rest. 

14. 
On like the wind they hurried, and Morgan rode in 

advance ; 
Bright were his eyes like live coals, as he gave me a 

sideways glance; 
And I was just breathing freely, after my choking pain. 
When the last one of the troopers suddenly drew his rein. 

15. 
Frightened I was to death, sir; I scarce dared look in 

his face. 
As he asked for a drink of water, and glanced around 

the place. 
I gave him a cup, and he smiled — 'twas only a boy, 

you see; 
Faint and worn, with dim-blue eyes; and he'd sailed 

on the Tennessee. 

16. 
Only sixteen he was, sir — a fond mother's only son — 
Off and away with Morgan before his life had begun! 
The damp drops stood on his temples; drawn was the 

boyish mouth; 
And I thought me of the mother waiting down in the 

South. 
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17. 

Oh ! pluck was he to the backbone, and clear grit throuj^h 
and through 5 

Boasted and bragged like a trooper; but the big words 
wouldn't do; — 

The boy was dying, sir, dying, as plain as plain could be, 

Worn out by his ride with Morgan up from the Ten- 
nessee. 

18. 
But when I told the laddie that I too was from the 

South, 
Water came in his dim eyes, and quivers around his 

mouth. 
"Do you know the Blue-Grass country?" he wistful 

began to say; 
Then swayed like a willow-sapling, and fainted dead 

away. 

19. 
I had him into the log house, and worked and brought 

him to; 
I fed him, and I coaxed him, as I thought his mothered 

do; 
And when the lad got better, and the noise in his head 

was gone, 
Morgan's men were miles away, galloping, galloping on. 

20. 
" Oh, I must go," he muttered; "I must be up and away ! 
Morgan — Morgan is waiting for me! Oh, what will 

Morgan say?" 
But I heard a sound of tramping and kept him back 

from the door — 
The ringing sound of horses' hoofs that I had heard 

before. 
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21. 
And on, on, came the soldiers — the Michigan cavalry — 
And fast they rode, and black they looked, galloping 

rapidly,— 
They had followed hard on Morgan's track; they had 

followed day and night; 
Bnt of Morgan and Morgan's raiders they had never 

caught a sight. 

22. 
And rich Ohio sat startled through all those summer 

days; 
For, strange, wild men were galloping over h^r broad 

highways — 
Now here, now there, now seen, now gone, now north, 

now east, now west. 
Through river-valleys and corn-land farms, sweeping 

away her best. 

23. 
A bold ride and a long ride! But they were taken at 

. last. 
They almost reached the river by galloping hard and fast; 
But the boys in blue were upon them ere ever they 

gained the ford, 
And Morgan, Morgan the raider, laid down his terrible 
sword. 

24. 

Well, I kept the boy till evening — ^kept him against 
his will — 

But he was too weak to follow, and sat there pale and 
stiU. 

When it was cool and dusky — you'll wonder to hear 
me tell — 

But I stole down to that gully, and brought up Ken- 
tucky Belle. 
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25. 

I kissed the star on her forehead — my pretty, gentle 
lass — 

But I knew that she'd be happy back in the old Blue- 
Grass. 

A suit of clothes of Conrad's with all the money I had, 

And Kentuek, pretty Kentuck, I gave to the worn-out 
lad. 

26. 

I guided him to the southward as well as I knew how; 

The boy rode off with many thanks, and many a back- 
ward bow; 

And then the glow it faded, and my heart began to 
swell, 

As down the glen away she went, my lost Kentucky 
Belle! - ^ "^ 

27. 

When Conrad came in the evening, the moon was shin- 
ing high; 

Baby and I were both were crying — I couldn't tell h'im 
why— 

But a battered suit of rebel gray was hanging on the 
wall, 

And a thin, old horse with drooping head, stood in 
Kentucky's stall. 

28. 
Well, he was kind, and never once said a hard word to 

me; 
He knew I could n't help it — 't was all for the Tennessee. 
But, after the war was over, just think what came to 

pass — 
\ letter, sir; and the two were safe back in the old 

Blue-Grass. 
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29. 

The lad had got across the border, riding Kentucky 

Belle; 
And Kentnck she was thriving, and fat, and hearty, and 

well,- 
He cared for her and kept her, nor touched her with 

whip or spur. 
Ah! we've had many horses since, but never a horse 

like her! 

Constance ¥. Woolson. 



25. IHB CHARCOAL MAN. 

1. Though rudely blows the wintry blast. 
And sifting snows fall white and fast, 
Mark Haley drives along the street. 
Perched high upon his wagon seat; 
His somber face the storm defies. 

And thus from morn till eve he cries, — 

^ Gharco^ ! chared^ !" 
While echo faint and far replies, — 

''Harlc; 0! Harl, 0!'' 
^^Gharco' !" — ^'Hark, OT^ — Such cheery sounds 
Attend him on his daily rounds. 

2. The dust- begrimes his ancient hat; 
His coat is darker far than that; 
'Tis odd to see his sooty form 

AU speckled with the feathery storm; 

Yet in his honest bosom lies 

Nor spot nor speck, — though still he cries, — 

" GJiarcG? ! chared' !" 
And many a roguish lad replies, — 

^^ArJCj ho! arJc ho T^ 
'^Gharco^!^^ — ^^ArJc, ho P^ — Such various sounds 
Announce Mark Haley's morning rounds. 
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3. Thus all the cold aud wintry day- 
He labors much for little pay; 
Yet feels no less of happiness 
Than many a richer man, I guess, 
When through the shades of eve ho spies 
The light of his own home, and cries, — 

" Gharcd' ! chared' ! " 
And Martha from the door replies, — 

^^Mark, ho! Mark, ho!" 
'Chared !" — ''Mark, ho!^^ — Such joy abounds 
When he has closed his daily rounds. 

4. The hearth is warm, the fire is bright; 

And while his hand, washed clean and white. 
Holds Martha^s tender hand once more, 
His glowing face bends fondly o'er 
The crib wherein his darling lies. 
And in a coaxing tone he cries, 

" Gharco^ ! chared' ! " 
And baby. with a laugh replies, — 

"Ah, go! ah, go!'' 
"Chared !'' — "Ah, go!'' — while at the sounds 
The mother's heart with gladness bounds. 

5. Then honored be the charcoal man! 
Though dusky as an African, 

'Tis not for you, that chance to be 
A little better clad than he. 
His honest manhood to despise, 
Although from mom till eve he cries, — 

" Charco' ! chared ! " 
While mocking echo stiE replies, — 

"Hark, 0! hark, 0!" 
"Chared!" — "Hark, 0!" — Long may the sounds 
Proclaim Mark Haley's daily rounds. tbowbridge. 
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26. GRANDMOTHER'S STORY OP BUNKER HILL. 

[ The spirited rendering of this graphic picture affords a wide scope 
for variety of expression. Care must 'be taken not to overdo it ] 

1. 
'Tis like stirring living embers when, at eighty, one 

remembers 
All the aehings and the quakings of "the times that 

tried men's souls"; 
When I talk of Wliig and Tory, when I teE the Rebel 

story, 
To you the words are ashes, but to me they're burning 

coals. 

2. 
I had heard the muskets' rattle of the April running 

battle; 
Lord Percy's hunted soldiers, I can see their red coats 

stiU; 
But a deadly chill comes o'er me, as the day looms up 

before me, 
When a thousand men lay bleeding on the slopes of 

Bunker's Hill. 

3. 
'Twas a peaceful summer's morning, when the first 

thing gave 'us warning 
Was the booming of the cannon from the river and the 

shore : 
"Child," says grandma, "what's the matter, what is all 

this noise and clatter? 
Have those scalping Indian devils come to murder us 

once more?" 

4. 
Poor old soul! my sides were shaking in the midst of 

all my quaking. 
To hear her talk of Indians when the guns began to roar: 
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She had seen the burning village, and the slaughter 

and the piUage, 
When the Mohawks kiUed her father with their buUets 

through his door. 

5. 
Then I said, "Now, dear old granny, don^t you fret and 

worry any, 
For I'll soon come back and tell you whether this is 

work or playj 
There can't be mischief in it, so I won't be gone a 

minute" — 
For a minute then I started. I was gone the livelong 

day. 

6. 
No time for bodice-lacing or for looking-glass grimacing^ 
Down my hair went as I hurried, tumbling half-way 

to my heels J 
God forbid your ever knowing, when there's blood 

around her flowing, 
How the lonely, helpless daughter of a quiet household 

feels ! 

7. 
In the street I heard a thumping; and I knew it was 

the stumping 
Of the Corporal, our old neighbor, on that wooden leg 

he wore. 
With a knot of women round him, — it was lucky I had 

found him, 
So I followed with the others, and the Corporal marched 

before. 

8. 
They were making for the steeple, — the old soldier and 
his people; 
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The pigeons circled round us as we climbed the creak- 
ing stair, 

Just across the narrow river — O, so close it made me 
shiver ! — 

Stood a fortress on the hill-top that but yesterday was 
bare. 

9. 

Not slow our eyes to find itj well we knew who stood 
behind it, 

Though the earthwork hid them from us, and the stub- 
born walls were dumb: 

Here were sister, wife, and mother, looking wild upon 
each other, 

And their lips were white with terror as they said. The 

HOUR HAS come! 

10. 
The morning slowly wasted, not a morsel had .we 

tasted. 
And our heads were almost splitting with the cannons^ 

deafening thrill. 
When a figure tall and stately round the rampart strode 

sedately; 
It was Prescott, one since told me; he commanded on 

the hill. 

11. 
Every woman's heart grew bigger when we saw his 

manly figure. 
With the banyan buckled round it, standing up so 

straight and tall; 
Like a gentleman of leisure who is stroUing out for 

pleasure. 
Through the storm of shells and cannon-shot he walked 

around the waU, 
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12. 

At eleven the streets were swarming, for the red-coats' 
ranks were forming j 

At noon in marching order they were moving to the piers; 

How the bayonets gleamed and glistened, as we looked 
far down and listened 

To the tramping and the drum-beat of the belted gren- 
adiers! 

13. 
At length the men have started, with a cheer (it seemed 

faint-hearted), 
In theii* scarlet regimentals, with their knapsacks on 

their backs, 
And the reddening rippling water, as after a sea-fight's 

slaughter. 
Round the barges gliding onward blushed like blood 

along their tracks. 

14. 
So they crossed to the other border, and again they 

formed in order; 
And the boats came back for soldiers, came for soldiers, 

soldiers still: 
The time seemed everlasting to us women faint and 

fasting, — 
At last they're moving, marching, marching proudly up 

the hiU. 

15. 
We can see the bright steel glancing all along the lines 

advancing — 
Now the front rank fire a volley — they have thrown 

away their shot; 
For behind their earthwork lying, all the balls above 

them flying. 
Our people need not hurry; so they wait and answer not. 
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16. 

Then the Corporal, our old cripple (he would swear some- 
times and tipple), — 

He had heard the bullets whistle (in the old French 
war) before, — 

Calls out in words of jeering, just as if they all were 
hearing, — 

And his wooden leg thumps fiercely on the dusty belfry 
floor: — 

17. 
"Oh! fire away, ye villains, and earn King George's 

shillings. 
But ye '11 waste a ton of powder afore a 'rebeP falls; 
You may bang the dirt and welcome, they're as safe as 

Danl Malcolm 
Ten feet beneath the gravestone that you've splintered 

with your balls!" 

18. 
In the hush of expectation, in the awe and trepidation 
Of the dread approaching moment, we are wellnigh 

breathless aUj 
Though the rotten bars are f aihng on the rickety beHry 

railing, 
We are crowding up against them like the waves against 

a wall. 

19. 

Just a glimpse (the air is clearer), they are nearer, — 

nearer, — nearer. 
When a flash — a curling smoke-wreath — then a crash — 

the steeple shakes — 
The deadly truce is ended; the tempest's shroud is 

rendedj 
Like a morning mist it gathered, like a thunder-cloud 

it breaks! 
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20. 
O the sight our eyes discover as the blue-black smoke 

blows over! 
The red-coats stretched in windrows as a mower rakes 

his hay; 
Here a scarlet heap is lying, there a headlong crowd is 

flying 
Like a billow that has broken and is shivered into 

spray. 

21. 
Then we cried, " The troops are routed ! they are beat — 

it can't be doubted! 
God be thanked, the fight is over ! " — Ah ! the grim old 

soldier's smile! 
"Tell us, tell us why you look so?" (we could hardly 

speak, we shook so), — 
" Are they beaten ? Are they beaten ? Are they beaten ? " 

—"Wait a whHe." 

22. 

the tremUiiig and the terror! for too soon we saw% 

our error: 
They are baffled, not defeated; we have driven them 

back in vain; 
And the columns that were scattered, round the colors 

that were tattered, 
Toward the sullen silent foi-tress tui'n their belted breasts 

again. 

23. 

All at once, as we are gazing, lo the roofs of Charles- 
town blazing! 

They have fired the harmless village; in an hour it will 
be down; 

The Lord in heaven confound them, rain his fire and 
brimstone round them, — 
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The robbing, murdering red-coats that would bum a 
peaceful town ! 

24. 
They are marching, stem and solemn; we can see each 

massive column 
As they near the naked earth-mound with the slanting 

walls so steep. 
Have our soldiers got faint-hearted, an^ in noiseless 

haste departed? 
Are they panic-struck and helpless? Ai*e they palsied 

or asleep? 

25. 

Now! the walls they're almost under! scarce a rod the 
foes asunder! 

Not a firelock flashed against them! up the eaHhwork 
they will swarm! 

But the words have scarce been spoken, when the omi- 
nous calm is broken, 

And a bellowing crash has emptied all the vengeance 
of the storm ! 

26. 
So again, with murderous slaughter, pelted backwards 

to the water, 
Fly Pigot's running heroes and the frightened braves 

of Howe; 
And we shout, "At last they're done for, it's their 

barges they have run for: 
They are beaten, beaten, beaten; and the battle's over 

now ! " 

27. 

And we looked, poor timid creatures, on the rough old 

soldiei*'s features. 
Our lips afraid to question, but he knew what we would 
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"Not sure," he said; "keep quiet, — once more, I guess, 

they'U try it- 
Here's damnation to the cut-throats!" — then he handed 

me his flask, 

28. 
Saying, "Gal, you're looking shaky j have a drop of 

old Jamai]j:y; 
I'm afeard there'll he more trouble afore the job is 

done,* " 
So I took one scorching swallow; dreadful faint I felt 

and hollow, 
Standing there from early morning when the firing was 

begun. 

29. 

All through those hours of trial I had watched a calm 
clock-dial, 

As the hands kept creeping, creeping, — they were creep- 
ing round to four. 

When the old man said, "They're forming with their 
bagonets fixed for storming: 

It's the death-grip that's a coming, — they will try the 
works once more." 

30. 

With brazen trumpets blaring, the flames behind them 
glaring. 

The deadly wall before them, in close array they come; 

Still onward, upward toihng, like a dragon's fold un- 
coiling, — 

Like the rattlesnake's shrill warning the reverberating 
drum ! 

31. 
Over heaps aU torn and gory — shall , I teU the fearful 
story. 
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How they surged above the breastwork, as a sea breaks 
o'er a deck; 

How, driven, yet scarce defeated, our worn-out men re- 
treated, 

With their powder-horns all emptied, like the swimmers 
from a wreck? 

32. 
It has all l)een told and painted; as for me, they say 

I fainted, 
And the wooden-legged old Corporal stumped with me 

down the stair: 
When I woke from dreams affrighted, the evening lamps 

were lighted, — 
On the floor a youth was lying; his bleeding breast 

was bare. 

33. 
And I heard through aU the flurry, " Send for Warren ! 

hurry! hurry! 
Tell him here's a soldier bleeding, and he'll come and 

dress his wound!" 
Ah, we knew not till the morrow told its tale of death 

and sorrow, 
How the starlight found him stiffened on the dark and 

bloody ground. 

34. 
Who the youth was, what his name was, where the 

place from which he came was, 
Who had brought him from the battle, and had left 

him at our door, 
He could not speak to tell us; but 'twas one of our 

brave fellows. 
As the homespun plainly showed us which the dying 

soldier wore. 
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\ 35. 

For they all thought he was dying, as they gathered 

round him crying, — 
And they said, "O, how they ^11 miss him!" and, "What 

will his mother do?" |[ 
Then, his eyelids just unclosing like a child^s that has 

been dozing. 
He faintly murmured, "Mother!" — and— I saw his eyes 

were blue. 

36. 
~^^ Why, gnimlma, how you Ye winking : "^-^Ah, tny ^liiltL 

it wets mt^ tliiiiking 
Of n sUiry not like this one. Well, he somehow (livi*d 

along; 
So we eame U* know each other, and I nuri^ietl him likr 

11 — inothor. 
Till at last lie stood before me, tall, aud rosy-dii|kt*d, 

and strong. 

37. I 

Ami We sometimes walked together in the ple^want 'Rum- 
mer wtsather: 

— ^^^Plettse to tell us what his name was?" — -Tust 'j^ouv 
1^ owii^ my little dear,— 

There's his picture Copley painted: we became so weU 
acquainted. 

That — in short, that's why I'm grandma, and you chil- 
dren aU aBe here! ^ • holmfs. 
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